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ASSURANCES, AFFIRMATIONS, AND DECLARATIONS 
 
Para Los Niños - Evelyn Thurman Gratts Primary (also referred to hŜǊŜƛƴ ŀǎ άDǊŀǘǘǎ tǊƛƳŀǊȅ /ŜƴǘŜǊ ƻǊ t[b 

Dt/έ ŀƴŘ ά/ƘŀǊǘŜǊ {ŎƘƻƻƭέύ ǎƘŀƭƭΥ  

 

¶ Be nonsectarian in its programs, admission policies, employment practices, and all other operations. 
ό/ŀƭƛŦƻǊƴƛŀ 9ŘǳŎŀǘƛƻƴ /ƻŘŜ όƘŜǊŜƛƴŀŦǘŜǊ ά9ŘΦ /ƻŘŜέύ Ϡ птслрόŘύόмύΦύ 

 

¶ Not charge tuition. (Ed. Code § 47605(d)(1).) 
 

¶ Not discriminate against any pupil on the basis of disability, gender, gender identity, gender 
expression, nationality, race or ethnicity, religion, sexual orientation, or any other characteristic that 
is contained in the definition of hate crimes set forth in section 422.55 of the Penal Code. (Ed. Code § 
47605(d)(1); Ed. Code § 220.) 

 

¶ Except as provided in Education Code section 47605(d)(2), admission to a charter school shall not be 
determined according to the place of residence of the pupil, or of his or her parent or legal guardian, 
within this state, except that an existing public school converting partially or entirely to a charter 
school under this part shall adopt and maintain a policy giving admission preference to pupils who 
reside within the former attendance area of that school. (Ed. Code § 47605(d)(1).)1 

 

¶ Admit all pupils who wish to attend Charter School. (Ed. Code § 47605(d)(2)(A).)2 
 

¶ Except for existing pupils of Charter School, determine attendance by a public random drawing if the 
ƴǳƳōŜǊ ƻŦ ǇǳǇƛƭǎ ǿƘƻ ǿƛǎƘ ǘƻ ŀǘǘŜƴŘ /ƘŀǊǘŜǊ {ŎƘƻƻƭ ŜȄŎŜŜŘǎ /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ŎŀǇŀŎƛǘȅΦ tǊŜŦŜǊŜƴŎŜ 
shall be extended to pupils currently attending Charter School and pupils who reside in the Los 
Angeles Unified School District (also ǊŜŦŜǊǊŜŘ ǘƻ ƘŜǊŜƛƴ ŀǎ ά[!¦{5έ ŀƴŘ ά5ƛǎǘǊƛŎǘέύΦ ό9ŘΦ /ƻŘŜ Ϡ 
47605(d)(2)(B).) 

 

¶ If a pupil is expelled or leaves Charter School without graduating or completing the school year for 
any reason, Charter School shall notify the superintendent of the school district of the ǇǳǇƛƭΩǎ last 
known address within 30 days, and shall, upon request, provide that school district with a copy of the 
cumulative record of the pupil, including a transcript of grades or report card, and health information. 
(Ed. Code § 47605(d)(3).) 

 

¶ Meet all statewide standards and conduct the pupil assessments required pursuant to Education Code 
sections 60605 and 60851 and any other statewide standards authorized in statute or pupil 
assessments applicable to pupils in non-charter public schools. (Ed. Code § 47605(c)(1).) 

 

¶ Consult, on a regular basis, with Charter {ŎƘƻƻƭΩǎ parents, legal guardians, and teachers regarding the 
ǎŎƘƻƻƭΩǎ educational programs. (Ed. Code § 47605(c)(2).)   

                                                
1 This assurance is subject to the terms of the 5ƛǎǘǊƛŎǘΩǎ Attendance  Boundary State Waiver for Public School Choice for the 
duration of Charter {ŎƘƻƻƭΩǎ participation in the 5ƛǎǘǊƛŎǘΩǎ Public School Choice program. 
 
2 This assurance is subject to the terms of the 5ƛǎǘǊƛŎǘΩǎ Attendance  Boundary State Waiver for Public School Choice for the 
duration of Charter {ŎƘƻƻƭΩǎ participation in the 5ƛǎǘǊƛŎǘΩǎ Public School Choice program 
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¶ Pursuant to the Public School Choice (PSC) Resolution, Charter School provides the following 
assurances: 

 

o Charter School is a not for profit entity.  
 

o Charter School shall maintain a record of financial solvency and sustainability. 
 

o Charter School agrees that the student composition at Charter School will be reflective of the 
student composition at the schools it is intended to relieve (in terms of demographics, 
including but not limited to race/ethnicity, gender, socio-economic status, English Learners, 
Standard English Learners, students with disabilities, and foster youth).  Charter School shall 
ensure that ongoing review mechanisms are and remain in place to make sure that retention 
and student composition at Charter School continues to reflect that of the surrounding 
community. 

 

o In accordance with the Attendance Boundary State Waiver for Public School Choice, Charter 
School agrees to provide first choice attendance to students, including students with 
disabilities, who reside within the attendance boundary established by the District for the 
Public School Choice campus. Thereafter, any remaining available seats will be filled with any 
student who wishes to attend Charter School on the PSC campus pursuant to the 
ǊŜǉǳƛǊŜƳŜƴǘǎ ƻŦ 9ŘǳŎŀǘƛƻƴ /ƻŘŜ ǎŜŎǘƛƻƴǎ птслрόŘύόмύ ŀƴŘ птслрόŘύόнύό.ύΦ  ¢ƘŜ 5ƛǎǘǊƛŎǘΩǎ 
waiver of sections 47605(d)(1) and 47605(d)(2)(A) from the State Board of Education codifies 
these requirements. 
 

o As a PSC charter school, Charter School further agrees that it shall not refuse enrollment to 
any resident student who wishes to attend the school unless and until the Los Angeles Unified 
School District, in its sole discretion, has determined that the resident student enrollment 
ŜȄŎŜŜŘǎ ǘƘŜ 5ƛǎǘǊƛŎǘΩǎ ŜǎǘŀōƭƛǎƘŜŘ ƳŀȄƛƳǳƳ ƻǇŜǊŀǘƛƻƴŀƭ ŜƴǊƻƭƭƳŜƴǘ ŎŀǇŀŎƛǘȅ ŦƻǊ ǘƘŜ ǎŎƘƻƻƭΦ 
Charter School understands and agrees that the attendance boundary configuration as well 
as the maximum operational enrollment capacity of the school is determined by and subject 
to change at the sole discretion of the District. 

 
o /ƘŀǊǘŜǊ {ŎƘƻƻƭ ŀƎǊŜŜǎ ǘƻ ŀŘƘŜǊŜ ǘƻ ǘƘŜ 5ƛǎǘǊƛŎǘΩǎ ά9ƴǊƻƭƭƳŜƴǘ tǊƻŎŜǎǎ ŦƻǊ Charter Schools 
{ŜƭŜŎǘŜŘ ǘƻ hǇŜǊŀǘŜ ŀ tǳōƭƛŎ {ŎƘƻƻƭ /ƘƻƛŎŜ {ŎƘƻƻƭΦέ LŦ ŀ ǇŀǊŜƴǘ ƻǊ ƎǳŀǊŘƛŀƴ ƴƻ ƭƻƴƎŜǊ ǿŀƴǘǎ 
his/her child to attend Charter School, an independent PSC charter school, Charter School 
ǎƘŀƭƭ ƛƳǇƭŜƳŜƴǘ ǘƘŜ άƻǇǘ ƻǳǘέ ǇǊƻŎŜŘǳǊŜǎ ǎŜǘ ŦƻǊǘƘ ƛƴ ά9ƴrollment Process for Charter Schools 
{ŜƭŜŎǘŜŘ ǘƻ hǇŜǊŀǘŜ ŀ tǳōƭƛŎ {ŎƘƻƻƭ /ƘƻƛŎŜ {ŎƘƻƻƭΦέ ! ǇŀǊŜƴǘΩǎ άƻǇǘ-ƻǳǘέ ŘŜŎƛǎƛƻƴ ƛǎ ƻƴƭȅ ǾŀƭƛŘ 
and applicable for one academic school year. Once a parent has exercised his/her right to opt 
out, he/she is unable to re-enroll the child in Charter School for the remainder of the school 
year, unless Charter School has a seat available in accordance with the capacity set forth in 
the Charter. At the completion of each academic school year, parents of resident students, 
regardless of whether they may have opted out previously, shall have the opportunity to 
enroll their student(s) at Charter School again. 

 

Charter School hereby declares that Charter School, operated as or by its nonprofit public benefit 

corporation, is and shalƭ ōŜ ǘƘŜ ŜȄŎƭǳǎƛǾŜ ǇǳōƭƛŎ ǎŎƘƻƻƭ ŜƳǇƭƻȅŜǊ ƻŦ /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ŜƳǇƭƻȅŜŜǎ ŦƻǊ ǘƘŜ 

purposes of the Educational Employment Relations Act (EERA), Chapter 10.7 (commencing with Section 
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3540) of Division 4 of Title I of the Government Code.  Charter School shall comply with all provisions of 

the EERA and shall act independently from LAUSD for collective bargaining purposes.  In accordance with 

the EERA, employees may join and be represented by an organization of their choice for collective 

bargaining purposes. 

 

NO¢9Υ ¢Ƙƛǎ /ƘŀǊǘŜǊ Ŏƻƴǘŀƛƴǎ ǎǇŜŎƛŦƛŎ ά5ƛǎǘǊƛŎǘ wŜǉǳƛǊŜŘ [ŀƴƎǳŀƎŜέ ό5w[ύΣ ƛƴŎƭǳŘƛƴƎ ǘƘŜ Assurances, 

Affirmations, and Declarations section above. The DRL should be highlighted in gray within each Charter 

element or section. The final section of the Charter provides a consolidated addendum of the DRL. This 

intentional redundancy facilitates efficient charter petition review while ensuring ready access to the DRL 

for any given section of the Charter. To the extent that any inconsistency may exist between any provision 

contained within the body of the Charter and the DRL contained in the addendum, the provisions of the 

DRL addendum shall control.  

 

NOTE: Charter School currently participates in, and operates on a District campus under the auspices of, 

the DistrictΩǎ tǳōƭƛŎ {ŎƘƻƻƭ /ƘƻƛŎŜ ǇǊƻƎǊŀƳΦ   Lƴ ǘƘŜ ŜǾŜƴǘ ǘƘŀǘ /ƘŀǊǘŜǊ {ŎƘƻƻƭ ƴƻ ƭƻƴƎŜǊ ǇŀǊǘƛŎƛǇŀǘŜǎ ƛƴ ǘƘŜ 

PSC program, the PSC provisions in this Charter shall no longer apply with the exception of the following: 

 

¶ If the PSC program or the designation of Charter School as a PSC school is terminated, Charter School 
may apply for District facilities under Proposition 39 in accordance with the terms of the PSC facilities 
agreement, as it may be amended from time to time.  Charter School agrees that PSC is a voluntary 
program by LAUSD to provide educational options to students as it deems appropriate.  As a 
participant in this voluntary program, Charter School agrees that any laws or regulations restricting 
[!¦{5Ωǎ ability to move Charter {ŎƘƻƻƭΩǎ location shall not apply in order to provide LAUSD the 
flexibility of offering a program it deems appropriate for the area. 

 

¶ In the event that Charter School no longer participates in the PSC program, and as long as Charter 
School remains on the same campus, Charter School agrees to continue to provide first choice 
attendance to students, including students with disabilities, who reside within the attendance 
boundary established by the District for the campus.  Thereafter, any remaining available seats will 
be filled with any student who wishes to attend Charter School pursuant to the requirements of 
Education Code sections 47605(d)(1) and 47605(d)(2)(B). As a former PSC charter school continuing 
to operate on the same campus, Charter School further agrees that it shall not refuse enrollment to 
any resident student who wishes to attend the school unless and until LAUSD, in its sole discretion, 
has determined that the resident student enrollment exceeds the 5ƛǎǘǊƛŎǘΩǎ established maximum 
operational enrollment capacity for the school. Charter School understands and agrees that the 
attendance boundary configuration as well as the maximum operational enrollment capacity of the 
school is determined by and subject to change at the sole discretion of the District. The term άǊŜǎƛŘŜƴǘ 
studŜƴǘέ shall mean any student residing within the attendance boundary established by the District 
for the campus. 
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ELEMENT 1 ɀ THE EDUCATIONAL PROGRAM 
 

ά¢ƘŜ ŜŘǳŎŀǘƛƻƴŀƭ ǇǊƻƎǊŀƳ ƻŦ ǘƘŜ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭΣ ŘŜǎƛƎƴŜŘΣ ŀƳƻƴƎ ƻǘƘŜǊ ǘƘƛƴƎǎΣ ǘƻ ƛŘŜƴǘƛŦȅ ǘƘƻǎŜ ǿƘƻƳ 

the ŎƘŀǊǘŜǊ ǎŎƘƻƻƭ ƛǎ ŀǘǘŜƳǇǘƛƴƎ ǘƻ ŜŘǳŎŀǘŜΣ ǿƘŀǘ ƛǘ ƳŜŀƴǎ ǘƻ ōŜ ŀƴ άŜŘǳŎŀǘŜŘ ǇŜǊǎƻƴέ ƛƴ ǘƘŜ нмǎǘ 

century, and how learning best occurs. The goals identified in that program shall include the objective 

of enabling pupils to become self-motivated, competent, anŘ ƭƛŦŜƭƻƴƎ ƭŜŀǊƴŜǊǎΦέ (Ed. Code § 

47605(b)(5)(A)(i).) 

 

ά¢ƘŜ ŀƴƴǳŀƭ Ǝƻŀƭǎ ŦƻǊ ǘƘŜ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭ ŦƻǊ ŀƭƭ ǇǳǇƛƭǎ ŀƴŘ ŦƻǊ ŜŀŎƘ ǎǳōƎǊƻǳǇ ƻŦ ǇǳǇƛƭǎ ƛŘŜƴǘƛŦƛŜŘ ǇǳǊǎǳŀƴǘ 

to Section 52052, to be achieved in the state priorities, as described in subdivision (d) of Section 52060, 

that apply for the grade levels served, or the nature of the program operated, by the charter school, and 

specific annual actions to achieve those goals. A charter petition may identify additional school 

priorities, the goals for the school ǇǊƛƻǊƛǘƛŜǎΣ ŀƴŘ ǘƘŜ ǎǇŜŎƛŦƛŎ ŀƴƴǳŀƭ ŀŎǘƛƻƴǎ ǘƻ ŀŎƘƛŜǾŜ ǘƘƻǎŜ ƎƻŀƭǎΦέ (Ed. 

Code § 47605(b)(5)(A)(ii).) 

 

άLŦ ǘƘŜ ǇǊƻǇƻǎŜŘ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭ ǿƛƭƭ ǎŜǊǾŜ ƘƛƎƘ ǎŎƘƻƻƭ ǇǳǇƛƭǎΣ ŀ ŘŜǎŎǊƛǇǘƛƻƴ ƻŦ ǘƘŜ ƳŀƴƴŜǊ ƛƴ ǿƘƛŎƘ ǘƘŜ 

charter school will inform parents about the transferability of courses to other public high schools and 

the eligibility of courses to meet college entrance requirements. Courses offered by the charter school 

that are accredited by the Western Association of Schools and Colleges may be considered transferable 

and courses approved by the University of California or the California State University as creditable 

ǳƴŘŜǊ ǘƘŜ ά!έ ǘƻ άDέ ŀŘƳƛǎǎƛƻƴǎ ŎǊƛǘŜǊƛŀ Ƴŀȅ ōŜ ŎƻƴǎƛŘŜǊŜŘ ǘƻ ƳŜŜǘ ŎƻƭƭŜƎŜ ŜƴǘǊŀƴŎŜ ǊŜǉǳƛǊŜƳŜƴǘǎΦέ 

(Ed. Code § 47605(b)(5)(A)(iii).) 

 

LOCAL CONTROL FUNDING FORMULA (LCFF) AND LOCAL CONTROL AND ACCOUNTABILITY PLAN (LCAP) 

 

Charter School acknowledges and agrees that it must comply with all applicable laws and regulations 

related to AB 97 (2013) (Local Control Funding Formula), as they may be amended from time to time, 

which include the requirement that Charter School shall annually submit a Local Control and 

Accountability Plan (LCAP)/annual update to the Los Angeles County Superintendent of Schools and the 

Charter Schools Division (CSD) on or before July 1. In accordance with Education Code sections 47604.33 

and 47606.5, Charter School shall annually update its goals and annual actions to achieve those goals 

identified in the charter pursuant to Education Code section 47605(b)(5)(A)(ii), using the Local Control and 

Accountability Plan template adopted by the State Board of Education, as it may be changed from time to 

time. Charter School shall comply with all requirements of Education Code section 47606.5, including but 

not limited to the requirement that /ƘŀǊǘŜǊ {ŎƘƻƻƭ άǎƘŀƭƭ Ŏƻƴǎǳƭǘ ǿƛǘƘ ǘŜŀŎƘŜǊǎΣ ǇǊƛƴŎƛǇŀƭǎΣ ŀŘƳƛƴƛǎǘǊŀǘƻǊǎΣ 

other school personnel, parents, and pupils in developing the local control and accountability plan and 

ŀƴƴǳŀƭ ǳǇŘŀǘŜ ǘƻ ǘƘŜ ƭƻŎŀƭ ŎƻƴǘǊƻƭ ŀƴŘ ŀŎŎƻǳƴǘŀōƛƭƛǘȅ ǇƭŀƴΦέ ό9ŘΦ /ƻŘŜ Ϡ птслс.5(e).) 

 

  



PARA LOS NIÑOS EVELYN THURMAN GRATTS PRIMARY CENTER                                                                   7 |  P a g e 
 

ACADEMIC CALENDAR AND SCHEDULES 

 

Charter School shall offer, at a minimum, the number of minutes of instruction set forth in Education Code 

section 47612.5, and the number of school days required by California Code of Regulations, title 5, section 

11960.   

 

MATHEMATICS PLACEMENT 

 

Charter School shall comply with all applicable requirements of the California Mathematics Placement Act 

of 2015. 

 

TRANSITIONAL KINDERGARTEN 

 

Charter School shall comply with all applicable requirements regarding transitional kindergarten.  For 

purposes of admission to Charter School, transitional kindergarten shall be considered a part of 

kindergarten, and therefore students enrolled in transitional kindergarten at Charter School shall be 

considered existing students of /ƘŀǊǘŜǊ {ŎƘƻƻƭ ŦƻǊ ǇǳǊǇƻǎŜǎ ƻŦ /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ŀŘƳƛǎǎƛƻƴǎΣ ŜƴǊƻƭƭƳŜƴǘΣ 

and lottery.   

 

HIGH SCHOOL EXIT EXAMINATION  

 

Charter School shall comply with all applicable requirements of Education Code sections 60850 ς 60859, 

including but not limited to the requirements of sections 60851.6 and 60852.3. 

 

WASC ACCREDITATION 

 

If Charter School serves students in grades 9-12, before Charter School graduates its first class of students, 

Charter School shall obtain, and thereafter maintain, Western Association of Schools and Colleges (WASC) 

accreditation. 

 

ENGLISH LEARNERS 

 

Charter School shall identify potential English Learners in a timely manner in accordance with all 

applicable legal requirements.  Charter School must provide all English Learners with an effective English 

ƭŀƴƎǳŀƎŜ ŀŎǉǳƛǎƛǘƛƻƴ ǇǊƻƎǊŀƳ ǘƘŀǘ ŀƭǎƻ ŀŦŦƻǊŘǎ ƳŜŀƴƛƴƎŦǳƭ ŀƴŘ ŜǉǳƛǘŀōƭŜ ŀŎŎŜǎǎ ǘƻ /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ŎƻǊŜ 

academic curriculum. Instructional plans for English Learners must be (1) based on sound educational 

theory; (2) adequately supported with trained teachers and appropriate materials and resources; and (3) 

periodically evaluated to make sure the program is successful and modified when the program is not 

successful.   

 

On an annual basis, upon request, Charter School shall submit a certification to the LAUSD Charter Schools 

Division (CSD) that certifies that Charter School has adopted and is implementing either the LAUSD English 
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Learner Master Plan or /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ƻǿƴ 9ƴƎƭƛǎƘ [ŜŀǊƴŜǊ ό9[ύ aŀǎǘŜǊ tƭŀƴΦ LŦ /ƘŀǊǘŜǊ {ŎƘƻƻƭ ŎƘƻƻǎŜǎ 

to implement its ƻǿƴ 9[ aŀǎǘŜǊ tƭŀƴΣ ǘƘŜ Ǉƭŀƴ ǎƘŀƭƭ ǇǊƻǾƛŘŜ ŀ ŘŜǘŀƛƭŜŘ ŘŜǎŎǊƛǇǘƛƻƴ ƻŦ /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ 9[ 

program, and shall address the following:  

 

¶ How Charter {ŎƘƻƻƭΩǎ EL Master Plan provides all of its English Learners, including but not limited 
to Long Term English Learners (LTELs) with an effective English language acquisition program as 
well as meaningful and equitable access to Charter {ŎƘƻƻƭΩǎ core academic curriculum 

¶ How English [ŜŀǊƴŜǊǎΩ specific needs will be identified 

¶ What services will be offered 

¶ How, where, and by whom the services will be provided 

¶ How Charter School will evaluate its EL program each year, and how the results of this evaluation 
will be used to improve the program, including the provision of EL services 
 

Each year, Charter School shall provide to the CSD a report on its annual evaluation of the effectiveness 

of its EL program. Upon request, Charter School shall provide a copy of its current EL Master Plan to the 

CSD. 

 

Charter School shall administer the CELDT/ELPAC annually in accordance with federal and state 

requirements.  

 

Charter School shall reclassify English Learners in accordance with federal and state requirements. 

 

Charter School shall provide parent outreach services and meaningfully inform parents with limited 

English proficiency of important information regarding Charter School matters to the same extent as other 

parents. 

 

STUDENTS WITH DISABILITIES 

 

Federal Law Compliance 

Charter School shall adhere to all provisions of federal law related to students with disabilities including, 

but not limited to, section 504 of the Rehabilitation Act of 1973, Title II of the Americans with Disabilities 

Act of 1990, and the Individuals with Disabilities Education Improvement Act of 2004. 

 

Public School Choice Service Plan for Students with Disabilities 

In accordance with the Individuals with Disabilities Education Act and Section 504 of the Rehabilitation 

Act of 1973, Charter School agrees to sign the Public School Choice Service Plan for Students with 

5ƛǎŀōƛƭƛǘƛŜǎ !ǎǎǳǊŀƴŎŜ CƻǊƳ όά!ǎǎǳǊŀƴŎŜ CƻǊƳέύΦ  The Assurance Form assures that the awarded PSC 

Charter School will abide by the conditions and requirements of the Chanda Smith Modified Consent 

Decree. Signing the Assurance Form also assures that Charter School, which has been selected to operate 

a PSC school, agrees to use positive behavioral interventions and supports to address the learning and 

behavioral needs of students with disabilities in accordance with the federal Individuals with Disabilities 

Education Act (IDEA) (20 U.S.C. Sec. 1400 et seq.ύ ŀƴŘ ǘƻ ŎƻƳǇƭȅ ǿƛǘƘ ǘƘŜ 5ƛǎǘǊƛŎǘΩǎ 5ƛǎŎƛǇƭƛƴŜ CƻǳƴŘŀǘƛƻƴ 

Policy.  Charter School, selected to operate a PSC school, further agrees to protect the rights of 
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students with disabilities and their parents or guardians relative to 1) prior notice and consent, 2) access 

to records 3) confidentiality, and 4) due process procedures.  Charter School will maintain a written 

description of the annual notification process used to inform parents/guardians of the policies regarding 

Nondiscrimination (Title 5 CCR 4960 (a)), Sexual Harassment (EC 231.5 (a) (b) (c), Title IX Student Grievance 

Procedure (Title IX 106.8 (a) (d) and 106.9 (a)) and Uniform Complaint Procedures (Title 5, CCR 4600-

4671).  Procedures must include a description of how Charter School will respond to complaints and how 

the District will be notified of complaints and subsequent investigations.  Furthermore, Charter School 

ŀƎǊŜŜǎ ǘƻ ǇŀǊǘƛŎƛǇŀǘŜ ƛƴ ǘƘŜ [ƻǎ !ƴƎŜƭŜǎ ¦ƴƛŦƛŜŘ {ŎƘƻƻƭ 5ƛǎǘǊƛŎǘΩǎ {ǇŜŎƛŀƭ 9ŘǳŎŀǘƛƻƴ [ƻŎŀƭ tƭŀƴ !ǊŜŀ ό{9[t!ύΣ 

as required by all public schools formed or approved by the District. 

 

Special Education Program 

Charter School shall ensure that no student otherwise eligible to enroll in Charter School shall be denied, 

directly or indirectly, admission due to a disability or to Charter SchooƭΩǎ ƛƴŀōƛƭƛǘȅ ǘƻ ǇǊƻǾƛŘŜ ƴŜŎŜǎǎŀǊȅ 

services. Charter School acknowledges that policies and procedures are in place to ensure the 

recruitment, enrollment, service, and retention of students with disabilities at LAUSD-authorized charter 

schools, including Charter School.  

 

Prior to LAUSD Board of Education approval, Charter School will execute a Memorandum of 

¦ƴŘŜǊǎǘŀƴŘƛƴƎ όάah¦έύ ōȅ ŀƴŘ ōŜǘǿŜŜƴ [!¦{5 ŀƴŘ /ƘŀǊǘŜǊ {ŎƘƻƻƭ ǊŜƎŀǊŘƛƴƎ ǘƘŜ ǇǊƻǾƛǎƛƻƴ ŀƴŘ ŦǳƴŘƛƴƎ 

of special education services consistent with the requirements of the LAUSD Special Education Local Plan 

!ǊŜŀ όά{9[t!έύ [ƻŎŀƭ tƭŀƴ ŦƻǊ {ǇŜŎƛŀƭ 9ŘǳŎŀǘƛƻƴΦ 

 

SELPA Reorganization  

The Los Angeles Unified School District is approved to operate as a single-District SELPA under the 
provisions of Education Code section 56195.1(a). As a single-District SELPA, the District has created two 
charter school sections (District-operated Programs and Charter-operated Programs) under the 
administration of one single Administrative Unit pursuant to a reorganization plan approved by the Board 
of Education on January 4, 2011 (149/10-11). Full implementation of the reorganized LAUSD SELPA 
commenced in the 2013-2014 school year requiring all District-authorized charter schools to elect one of 
the three options available under the LAUSD SELPA. Prior to an option election, all District-authorized 
charter schools were required to participate as a school of the District under the District-Operated 
Programs Unit. Prior to the beginning of the 2013-2014 school year, all District-authorized charter schools, 
other than those that had previously executed an Option 3 Memorandum of Understanding όάah¦έύΣ 
were required to execute a new MOU setting forth the LAUSD SELPA option election for the remainder of 
the charter petition term. The Charter-operated Program schools do not have LEA status for the purposes 
of special education but will function in a similar role in that each charter school will be responsible for all 
special education requirements, including but not limited to services, placement, due process, related 
services, special education classes, and special education supports. Charter schools that have elected to 
participate in a District-operated programs option may apply for membership in the Charter-operated 
Program section of the SELPA. Charter schools accepted for participation in the Charter-operated 
Programs section receive support from a Special Education Director for the Charter-operated Programs.  
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Compliance with Child Find Activities: Conversion and Public School Choice (PSC) Schools 

District-authorized conversion and PSC charter schools must conduct Child Find activities for students 

residing in their pre-charter and/or PSC attendance areas (including private school students), so that 

students who have or are suspected of having a disability and needing special education and related 

services are appropriately identified and, if necessary, referred for evaluation in accordance with state 

and federal law. /ƻƴǾŜǊǎƛƻƴ ŀƴŘ t{/ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭǎ Ƴǳǎǘ ŘƛǎǘǊƛōǳǘŜ ǘƘŜ 5ƛǎǘǊƛŎǘΩǎ ōǊƻŎƘǳǊŜΣ ά!ǊŜ ¸ƻǳ 

tǳȊȊƭŜŘ ōȅ ¸ƻǳǊ /ƘƛƭŘΩǎ {ǇŜŎƛŀƭ bŜŜŘǎΣέ ǇǊƻƳƛƴŜƴǘƭȅ ŘƛǎǇƭŀȅ ǘƘŜ tŀǊŜƴǘ wŜǎƻǳǊŎŜ bŜǘǿƻǊƪ ǇƻǎǘŜǊΣ ŀƴŘ ǳǎŜ 

other District materials to address the search and serve  ǊŜǉǳƛǊŜƳŜƴǘ ƻŦ ǘƘŜ ƭŀǿ όŜΦƎΦΣ ά¢ƘŜ L9t ŀƴŘ ¸ƻǳέύΦ   

 

Modified Consent Decree Requirements 

All charter schools approved by the LAUSD Board of Education are bound by and must adhere to the 
terms, conditions and requirements of the Chanda Smith Modified Consent Decree όάa/5έύ and other 
court orders imposed upon the District pertaining to special education. The MCD is a consent decree 
entered in a federal court class action lawsuit initially brought on behalf of students with disabilities in 
LAUSD. It is an agreement of the parties approved by the federal court and monitored by a court-
appointed independent monitor. The MCD includes nineteen statistically measureable outcomes and 
facilities obligations that the District has to achieve to disengage from the MCD and federal court 
oversight. All charter schools are required to use the 5ƛǎǘǊƛŎǘΩǎ Special Education Policies and Procedures 
Manual and Welligent, the District-wide web-based software system used for online Individualized 
Education Programs όάL9tǎέύ and tracking of related services provided to students during the course of 
their education. 
 

As part of fulfilling the 5ƛǎǘǊƛŎǘΩǎ obligations under the MCD, student level data requests from District-
operated and Charter-operated charter schools are made on a regular basis. The requested data must be 
submitted in the Office of the Independent MoƴƛǘƻǊΩǎ όάhLaέύ required format in accordance with the 
hLaΩǎ required timelines and as follows: 
 

  End of Year Suspension 

 

District ID, SSIS ID, last name, first name, date of birth, gender, grade, date of suspension, 

number of days suspended, and reason for suspension.  

 

 Statewide Assessment Data   

 

The standard file including District ID.  

 

 Norm day 

District ID, SSIS ID, last name, first name, date of birth, gender, grade, location code, school 

name and local district for all students enrolled on norm day.  

 

  CBEDS  

 

 All Students enrolled as of December 1 of each school year  
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District ID, SSIS ID, last name, first name, date of birth, gender, grade, location code, school 

name and local district for all students enrolled on norm day.  

 

  Dropout 

District ID, SSIS ID, last name, first name, middle name, date of birth, grade, last location, school 

name and local district  

 

 Monthly SESAC and Suspension data  

 

 Graduation roster from all charter schools with 12th grade students with disabilities  

 

The MCD requires charter schools to implement the 5ƛǎǘǊƛŎǘΩǎ integrated student information system, 
which is currently referred to as My Integrated Student Information System (MiSiS). MiSiS is a suite of 
applications which is designed to capture all District student data. All charter schools are required to utilize 
MiSiS directly or interface with MiSiS via a web based Application Programming Interface (API) in 
compliance with the requirements of the MCD and applicable timelines. Upon charter school full 
utilization of MiSiS either directly or via a web based API, the list of required data above will automatically 
be captured within MiSiS. 
 

GENERAL INFORMATION 
 

GENERAL INFORMATION TABLE 
 

General Information   

 The contact person for Charter School is:  Dr. Andrew Furedi 

 The contact address for Charter School is: 474 Hartford Ave. 
Los Angeles, CA 90017 

 The contact phone number for Charter School is: 213-481-3200 

 The proposed address or ZIP Code of the target 
community to be served by Charter School is: 

90017 

 This location is in LAUSD Board District: 2 

 This location is in LAUSD Local District: Central 

 The grade configuration of Charter School is: K-2nd 

 The number of students in the first year will be: 360 

 The grade level(s) of the students in the first year will be: K-2 
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General Information   

 /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ǎŎƘŜŘǳƭŜŘ ŦƛǊǎǘ Řŀȅ ƻŦ ƛƴǎǘǊǳŎǘƛƻƴ ƛƴ 
2020- 2025 is: 

August 18, 2020 

 The enrollment capacity is: 
 (Enrollment capacity is defined as the total number of 

students who may be enrolled in Charter School 
regardless of student residency.) 

 360 
 

 The type of instructional calendar (e.g., traditional/year- 
round, single track/multi-track, extended day/year) will 
be: 

Traditional  

 The bell schedule for Charter School will be: M, T, TH, F: 8:00 a.m. ς 2:45 
p.m. 
 
W: 8:00 a.m. ς 1:15 p.m. 

 The term of this Charter shall be from: July 1, 2020- June 30, 2025 

 

COMMUNITY NEED FOR CHARTER SCHOOL 
 
History of Para Los Niños 
The Para Los Niños ς Evelyn Thurman Gratts Primary Center (PLN GPC or PLN-Gratts Primary Center) was 
founded in 2010 by Para Los Niños (PLN), which has been a leader in providing educational and social 
services to children and their families within the Skid Row/Pico-Union area for nearly 40 years.  Para Los 
Niños (PLN) places education at the core of our mission to break the cycle of poverty. We operate seven 
Early Education Centers and three Charter Schools serving nearly 1,500 low-income children (ages six 
weeks to 14 years), and we prepare another 2,000 youth (ages 10-24) annually for success in post-
secondary education and the workforce with a focus on drop-out recovery and prevention. As we also 
emphasize the importance of strong family and community relationships, we offer a range of support 
services and community engagement opportunities to our children, youth and families.  As an 
organization, we have a guiding vision of a day when all PLN children and youth are thriving and we 
believe the path to that day is through our three pillars through excellence in education, powerful 
families, and strong communities.  We work alongside the children, youth and families we serve to 
foster pathways to success and to ensure college-ready, career-prepared students.  
 
t[bΩǎ ŎǳǊǊŜƴǘ ǇǊƻƎǊŀƳǎ ƛƴŎƭǳŘŜΥ 

¶ The PLN Charter Elementary School (CES), currently serving students in grades TK-5; 

¶ The PLN CMS, serving students in grades 6-8; 

¶ PLN ςEvelyn Thurman Gratts Primary serving students in grades TK-1; 

¶ Seven early education centers/Head Start programs, serving approximately 500 children under 
5; 
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¶ School-based and community mental health services, which include a full-time case 
manager/family advocate at each school working to connect students and families with 
PLNs services and/or community partners; 

¶ Family support services, including case management, home visitation, psycho-social and 
psycho-educational family and child support groups (parenting, substance abuse, domestic 
violence, social skills, financial literacy, etc.); 

¶ Youth workforce services, including comprehensive academic, workforce and post-secondary 
education preparation and training, basic skills training, computer literacy and job readiness 
for 2,000 youth throughout Los Angeles; and 

¶ Community engagement and capacity building services building parent leadership and 
community knowledge. 

 
The most widely cited and statistically valid risk factors that hinder a child's success are: poverty, 
race/ethnicity, parental education, and primary language. Two or more of these risk factors markedly 
diminish a child's chances for success. Para Los Niños provides services to families who are struggling 
with extreme poverty and a host of circumstances that are often associated with poverty, such as 
homelessness, food insecurity, inadequate health care, domestic and community violence, etc.  
Building on our new Strategic Plan, PLN is deepening its knowledge, understanding and practice in 
working with families and students who have been or are being impacted by multiple systemic, 
community and familial traumas and stressors. Thus, Para Los Niños has adopted a Strength-Based 
Resiliency approach, which recognizes that each of us has a combination of risk factors and 
promotive/protective factors that shape our development as individuals and professionals. This 
approach seeks to understand and develop the factors that promote and support healthy development, 
both in the individual, its small group and its environment. 
 
Through our project-based, interdisciplinary, arts-infused approach to mastery of grade level standards, 
our students ς the overwhelming majority of whom are English Learners ς are provided multiple ways to 
succeed and express their learning. With a foundation of constructivist learning theory, PLN GPC 
ōŜƭƛŜǾŜǎ ǘƘŀǘ ŘŜŜǇŜǊΣ ŀŎǘƛǾŜΣ ŀƴŘ ŜƴƎŀƎŜŘ ƭŜŀǊƴƛƴƎ ōǳƛƭŘǎ ƻƴ ǎǘǳŘŜƴǘǎΩ ƭƛǾŜŘ ŜȄǇŜǊƛŜƴŎŜ ŀƴŘ ƪƴƻǿƭŜŘƎŜ 
and encourages inquiry and exploration. This allows us to provide a targeted and rigorous program that 
supports students in accessing grade level content, build their academic language, and ensure their 
acquire the English language to meet proficiency (described in more detail below). In addition, we have 
integrated mental health, a high quality after-school program attended by 50% of our students, case 
management and other critical supports and services at each school campus, including partnerships with 
primary health and dental providers, and have built strong and lasting relationships with our parents 
and families.   
 
By addressing these factors of intellectual development and supportive environments, we build a strong 
ŦƻǳƴŘŀǘƛƻƴ ŦƻǊ ŎƘƛƭŘǊŜƴΩǎ ǎǳŎŎŜǎǎ ƛƴ ǎŎƘƻƻƭ ŀƴŘ ƛƴ ƭƛŦŜΣ ŀƴŘ ǳƭǘƛƳŀǘŜƭȅ ŀŘǾŀƴŎe social and economic 
equity for the Latinx and other under-resourced communities of color we serve throughout Los Angeles.  
 
Para Los Niños ς Evelyn Thurman Gratts Primary Center:  
 

The initial decision to expand our academic program to the Pico-Union area was based on our track 
record of success at the PLN Charter Elementary School and on the established presence Para Los 
Niños had (and has since built on) with the surrounding community through our multiple coordinated 
programs supporting children, youth and their families . Thus, in 2010, the Public School Choice (PSC) 
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resolution established the Para Los Niños ς Evelyn Thurman Gratts Primary Center at 474 S. Hartford 
Avenue, Los Angeles 90017, in partnership with the Los Angeles Unified School District (LAUSD), to 
provide parents and students with expanded choices in the types of educational opportunities that are 
available within the public school system. 
 

Over the last nine years, the school community at PLN Gratts Primary Center has grown and developed 
into a vibrant and active destination for students and families.  We are proud of our many meaningful 
partnerships with non-profits, businesses and other civic entities that work hand-in-hand with PLN to 
ensure kids and families thrive.  These partnerships have both transformed the campus physically and 
academically. 
 

As a result of our proximity to downtown Los Angeles, many corporations come visit regularly for 
volunteer opportunities and the opportunity to connect with our students. This past year, we have 
seen the Gratts Primary Center campus transformed by key partnerships with corporations who have 
brought a variety of resources and support to our campus. Through a partnership with LA Works, 
Netflix had their annual service day for their production team and 800 employees came to paint murals 
across the campus, build planters, benches and tables, and create a marketplace that our students use 
to interact with each other on a daily basis. TƘŜ /ŀǇƛǘŀƭ DǊƻǳǇΩǎ ƴŜǿ ƘƛǊŜ ƻǊƛŜƴǘŀǘƛƻƴ ǎǇŜƴǘ ŀ Řŀȅ ŀǘ 
Gratts doing art projects with our students and multiple other law firms visited during our annual 
άwŜŀŘƛƴƎ Lǎ [ŜŀŘƛƴƎέ ŎŀƳǇŀƛƎƴ ǘƻ ǊŜŀŘ ǘƻ ǎǘǳŘŜƴǘǎΦ ¢ƘŜ .ǊŜƴǘǿƻƻŘ {ŎƘƻƻƭ ƛǎ ŀƴƻǘƘŜǊ ǇŀǊǘƴŜǊǎƘƛǇ ǿŜ 
are very proud of. Each year, the middle school student leadership team comes to visit Gratts to deliver 
school supplies and spend time with the students in the classroom and on the yard.   
 
For the last year, Para Los Niños Gratts Primary Center also received a sponsorship from the PepsiCo 
Company to provide healthy weekend supplements to all our students.  As we know, each student who 
attends any of the Para Los Niños schools receives free breakfast, lunch, and snack or supper already 
τ implementing this program at PLN GPC is in line with our commitment to encouraging social, 
emotional, and physical wellness for each of our students.  This opportunity provided the support 
necessary to extend this wellness work to the weekends.  Every Friday, each student is sent home with 
a backpack bundle of healthy, easy to open, prepared snacks 
  
PLN GPC strives to cultivate and to celebrate the potential within each child and equip students with the 
skills, knowledge and confidence necessary to pursue excellence and succeed in a multi-cultural world. 
PLN GPC provides a nurturing, safe environment that inspires critical thinking, imagination, self-reliance 
and respect for others. We are deeply committed to supporting the academic achievement and overall 
wellness of the children and families in our school community. Our approach to urban education fulfills 
this mission, ensuring that high quality education is coordinated with the support services necessary to 
reduce learning barriers, enhance strengths and resiliency, and close the achievement gap that plagues 
many urban communities in Los Angeles. 
 
t[bΩǎ ǎǘǳŘŜƴǘǎ ǎǳŎŎŜŜŘ ōŜŎŀǳǎŜ ƻǳǊ ƻǊƎŀƴƛȊŀǘƛƻƴ ŀŘŘǊŜǎǎŜǎ ƳǳƭǘƛǇƭŜ ōŀǊǊƛŜǊǎ ǘƻ ƭŜŀǊƴƛƴƎΦ ¢ƘŜ ƎǊŀǇƘƛŎ 
below illustrates that the foundation of our schools consists of services available at each school site as 
well as robust and meaningful parent engagement. In support of our approach, we invest in a significant 
infrastructure of professionals to support our students and families, including these positions: 
  

¶ Director of Clinical Service, oversees all mental health therapeutic services to students and their 
families at Gratts Primary Center.  The Clinical Director also participates in our school Integrated 
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Services meetings and liaises with teachers and the school administrators on classroom 
interventions and supports.  The Clinical Director also provides professional development to 
teachers and administrators. 

¶ Community School Coordinator is responsible for assisting teachers, administrators, afterschool 
staff, parents and community members in improving student achievement through the 
coordination of community resources and programming such as psycho-educational and 
academic workshops, and through the management of school Case Managers 

¶ School Case Manager, a paraprofessional who serves as the front line liaison for parents and 
students.  The School Case Manager supports the social-emotional development of students and 
works on site and in home with parents, and caregivers on supporting them in achieving 
additional external goals they have that will allow them to more fully support their 
student/child.  

¶ Family and Community Engagement Coordinator, who helps to coordinate parent involvement 
in LCAP goal setting and reflection and other year-long parent focused events and workshops 

¶ Director of Extended Learning, who runs the after school and summer programs, and 
coordinates music, dance and all other enrichment programs. 

  
Academic Performance Data  
t[bΩǎ performance measures are set pursuant to documented and clear and convincing data from 
assessments for demographically similar pupil populations in comparison schools. PLN GPC has 
served grades K-1 during the term of its charter. Due to the lack of state assessment data (SBAC 
begins in 3rd grade), it is particularly difficult to obtain data that is directly correlated to pupil 
populations in schools PLN GPC students would otherwise attend. Despite these challenges, we 
can nevertheless use nationally norm-ǊŜŦŜǊŜƴŎŜŘ ǘŜǎǘǎ ǘƻ ŎƻƳǇŀǊŜ ƻǳǊ ǎǘǳŘŜƴǘǎΩ ǇŜǊŦƻǊƳŀƴŎŜ ǘƻ 
those of their same-age peers from the test's norm group. To measure student progress in 
structured EƴƎƭƛǎƘ ƛƳƳŜǊǎƛƻƴ ǇǊƻƎǊŀƳ ό{9Lύ ǿŜ ǳǘƛƭƛȊŜΣ !ƳǇƭƛŦȅΩǎ 5L.9[{ bŜȄǘΦ CƻǊ ǎǘǳŘŜƴǘǎ ƛƴ ƻǳǊ 
ōƛƭƛƴƎǳŀƭ ǇǊƻƎǊŀƳΣ ǿŜ ǳǘƛƭƛȊŜ ŀǎǎŜǎǎƳŜƴǘǎ ƛƴŎƭǳŘƛƴƎ !ƳǇƭƛŦȅΩǎ L59[ όǘƘŜ Spanish language edition 
of DIBELS) and DIBELS Next. In mathematics, since the adoption of Houghtoƴ aƛŦŦƭƛƴΩǎ aŀǘƘ 
Expressions during the 2016-2017 school year, we utilize the benchmark assessments tied to this 
ŎǳǊǊƛŎǳƭǳƳ ǘƻ ƳŜŀǎǳǊŜ ƻǳǊ ǎǘǳŘŜƴǘǎΩ ǇǊƻƎǊŜǎǎΦ  Utilizing these assessments will yield internal 
school site specific standard areas of strength and areas of growth.  Through the analysis of the 
standard specific data, professional development will be focused on a deeper unpacking of grade 
level specific standards and to modify instructional strategies in the classroom. 

 
Structured English Immersion English Language Arts Data  
 
DIBELS Next- Whole School Data 
 
DIBELS Next is a series of one minute assessments which tests studentsΩ early literacy skills. GPC 
utilizes DIBELS both as a tool for identifying students who need additional support and to measure 
student growth over time. Research has shown that DIBELS can be a useful tool in identifying students 
at risk of not meeting proficiency goals as they continue progressing (University of Oregon, 2018). A 
variety of research has shown the success of DIBELS Next as a predictor of students scoring at or 
above benchmark on state standardized tests, especially when utilizing indicators such as oral reading 
fluency (Wilson (2005), Vander, Lentz (2005), Hintze, Ryan & Stoner (2003), Buck, Torgesen (2003).  
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The chart above shows that over the past 5 academic years (2015-2019) proficiency levels for DIBELS 
Next. Over the past five years, we have seen a 17% increase in the number of students who score at 
our above benchmark. Since 2016, PLN Gratts has seen consistent growth in the percentage of 
students at or above benchmark: a 7% increase from 2016 to 2017, an 8% increase from 2017 to 
2018, and finally, a 5% increase from 2018 to 2019. 

 
 
In addition, when examining DIBELS Next data by performance band across the five years, the number 
of students scoring well below benchmark has decreased by 4%. In addition to allowing us to 
ǳƴŘŜǊǎǘŀƴŘ ǎǘǳŘŜƴǘǎΩ ǇǊƻƎǊŜǎǎΣ ǿŜ ŀƭǎƻ ǳǘƛƭƛȊŜ 5L.9[{ ǘƻ ŘƛǎŀƎƎǊŜƎŀǘŜ ƻǳǊ Řŀǘŀ ōȅ ǎǳōƎǊƻǳǇǎΥ 9ƴƎƭƛǎƘ 
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language learners, Latino students, socioeconomically disadvantaged students and students with 
disabilities.  

 
DIBELS Next- English Language Learners 

 

 
 
Disaggregating this data to examine the progress of students identified English Language Learners, it 
is evident that over the past 5 years, there was a 16% increase in the number of English learners who 
scored at or above benchmark.  
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When examining English language learner performance across 2015-2019, not only did the 
percentage of students who scored at or above benchmark increase 16%, but the number of students 
well below benchmark decreased by 8% over the past 5 years.  
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DIBELS Next- Latino  
 

 
 

Over the course of our renewal term we have seen an increase in the number of students who score 
at or above benchmark. In addition, the number of students who score well below benchmark has 
decreased 5% over the previous 5 years.  
 
DIBELS Next- Socioeconomically Disadvantaged 
 

 
 
Over the past 5 years, the number of students who score at or above benchmark has increased 19%. 
In addition, the number of students scoring well below benchmark has decreased 6%.  
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DIBELS Next- Students with Disabilities 
 
Students with disabilities represented мпΦм҈ ƻŦ Dt/Ωǎ ǇƻǇǳƭŀǘƛƻƴ ƛƴ ǘƘŜ нлму-2019 school year. Over 
the last 5 years, the percentage of students receiving special education services who score within the 
well below benchmark performance band has gone down 9%. In addition, PLN Gratts celebrates the 
13% increase in the number of students who receive special education services and are meeting or 
scoring above the benchmark.  
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Bilingual Education Program  
 
IDEL- Whole School Data 
 
Para Los Niños-Gratts Primary Center has implemented Transitional Bilingual Exit program from 2014-
2018 and in this model English learners (ELs) build initial literacy and basic academic content in their 
first language. During instruction teachers use the English Language Proficiency Standards (ELPS) to 
develop English oral and academic language. The goal of the program is for ELs to become competent 
in listening, speaking, reading, and writing in English through the development in literacy and 
academic skills in the primary language and English. Students receive bilingual instruction with the 
goal of adopting English and exiting from their native language.  In a TBE program students phase out 
their native language and adopt English, usually within three years.  Starting in 2019-2020, Para Los 
Niños-Gratts Primary Center will offer a dual language program for our kindergarten students.  A dual 
language program is often referred to as an additive bilingualism, as its aim is to keep the native 
language intact. 

 
From 2014-2015 school year to the 2017-2018 school year, of K-1 students who were enrolled in the 
transitional bilingual education program took IDEL (Indicadores Dinámicos del Éxito en la Lectura). 
IDEL tests early literacy skills in children who are learning to read in Spanish. Research has shown that 
students who score intensive, or well below benchmark, are very unlikely to meet subsequent literacy 
benchmarks without intervention. Similarly, students who score at or above benchmark are very likely 
to meet subsequent literacy benchmarks with continued high quality expectations (Baker, Cummings, 
Good, Smolkowski, 2007). Below are the end of year results for 2015-2018.  
 

 
 
The chart above demonstrates that over the last 4 years, 14% more students were scoring at 
benchmark.  
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IDEL- Students with Disabilities: 

 

Year Number 
of TBE 
K-1 
SPED 
Students 

Well Below Benchmark Below Benchmark At or Above 
Benchmark 

2015 5 40% (2) 40% (2) 20% (1) 

2016 14 79% (11) 21% (3) 0% (0) 

2017 16 56% (9) 44% (7) 0% (0) 

2018 10 50% (5) 20% (2) 30% (3) 
 
IDEL- Latino  
 

 
 
Across the 2015-2018 school year, PLN GPC saw a 15% increase in the number of students who score 
at benchmark.  
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IDEL- Socioeconomically Disadvantaged  
 

 
 
From the 2014-2015 school year to the 2015-2016 school year, PLN GPC saw a significant increase in 
the percentage of students scoring at benchmark, from 40 to 61%.  
 
2018-2019 Bilingual Education Transition  
 
Given the shift within LAUSD away from the transitional bilingual exit (TBE) program to other dual 
language programs, PLN GPC began transitioning students to increased amounts of instruction in 
English. During the 2018-2019 school year, first grade students who were transitioning from the TBE 
model in kindergarten were assessed in IDEL at the beginning of the year (BOY) and then DIBELS Next 
(its English language counterpart) in the middle of the year (MOY) and end of the year (EOY). 
Kindergarten students in the Heritage classrooms tested in DIBELS Next for all three benchmarks 
(BOY, MOY, EOY).  

 

2018-2019 TBE Program Testing 

Testing Period & 
Assessment 

Well  Below 
Benchmark 

Below Benchmark At or Above 
Benchmark 

BOY- IDEL 18% 33% 49% 

MOY- DIBELS 60% 7.5% 32.5% 

EOY- DIBELS 56% 8% 36% 
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2018-2019 Heritage DIBELS Results  

Testing Period  Well  Below 
Benchmark 

Below Benchmark At or Above 
Benchmark 

BOY 26% 23% 51% 

EOY 35% 40% 25% 
 
Mathematics  
Beginning with the 2016-2017 school year, PLN GPC has utilized Math Expressions curriculum 
assessments to monitor student progress. 

 
Math Expressions- Whole School Data 
 
The chart below shows the performance bands across the previous three years. While this year, our 
percentage of students meeting proficiency is lower than our two prior years, it is important to note 
that all students transitioned to mathematics instruction in English, which was an intentional shift 
made in our process of assessing progress. As we continue to administer Math Expressions curriculum 
based assessments, we all will be administering the Houghton Mifflin Harcourt (HMH) Getting Ready 
for SBAC BOY, MOY and EOY to support with providing specific data on Common Core standards areas 
of growth and need.  
 
The HMH Getting Ready for SBAC BOY will be utilized early in the year to establish on-grade level skills 
that children may already understand.  This benchmark test will support with customizing 
instructional content to optimize the time spent on teaching specific objectives. The data collected 
from BOY will support and guide specific math Professional Development for teachers and 
instructional assistants to implement and make any shifts in grade level teaching strategies.  The MOY 
assess the same standards as the BOY Test, allowing student progress to be tracked and providing 
opportunity for instructional adjustments.  Lastly, EOY assess the same standards as the BOY Test and 
MOY Test and student performance on the EOY is compared to performance on the BOY and MOY, we 
are able to document areas of growth and areas of need of the grade level. 
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Math Expressions - English Language Learners 

 

 
 

Math Expressions- Latino Students 
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Math Expressions- Socioeconomically Disadvantaged 

 

 

 

Math Expressions - Students with Disabilities 

 

 
 
Reclassification, CELDT & ELPAC 
PLN GPC served 216 (75%) English Language Learners in 2018-2019. Since the initial founding of the 
school, we have consistently served a high population of English language learners. In our 2018-2019 
oversight report, it was noted that in 2017, per CALPADS, PLN GPC 76.77% of its populations were 
English language learners whereas the resident schools median was 57.56%. From the 2014-2015 
school year to the 2017-2018 school year, PLN GPC did not reclassify any students, which was largely 
based on the EL program model that our students were experiencing ς one that readies students for 

15% 17% 23%

12%

28% 14%

73%

55%
63%

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

100%

2017 2018 2019

Math End of Year Data (2017-2019) 
Socioeconomically Disadvantaged Students

Below Basic Basic Adv. Pro.

37% 41% 41%

16% 10%
17%

47% 48%
41%

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

100%

2017 2018 2019

Math End of the Year- SPED Students (2017-
2019)

Adv. Pro.

Basic

Below Basic



PARA LOS NIÑOS EVELYN THURMAN GRATTS PRIMARY CENTER                                                                   27 |  
P a g e 
 

reclassification by the 2nd grade.  As we were not operating a second grade, reclassification attempts 
would not have been appropriate.  However, in 2018-2019, we began reclassification after better 
understanding the EL program that many of our 1st grade students were matriculating into and after 
intentional school leadership changes. One of the essential functions of the School Leader is to 
develop school-based goals in alignment with needs of our EL students and to meet reclassification 
goals per LAUSD Master Plan.   In 2018-2019 per PLN GPC internal database Illuminate, PLN GPC 
reclassified 23 students which represents 10.6% of our EL population. One of the 23 reclassified 
students was a student who receives special education services.  PLN GPC was able to reclassify 10.6% 
of our EL population due to intentional monitoring systems and protocols that were not in practice in 
prior school years.  Below is the monitoring system and protocols implemented and taken to support 
reclassification: 
 

¶ Analysis of 2017-2018 ELPAC Summative student data to identify Potential Reclassification 
students-identify areas of strength and need  

¶ Review DIBELs Beginning of Year (BOY) Benchmark data for Kindergarten (to begin identifying 
Potential Reclassification in our Kinder classes) and 1st grade  Potential Reclassification 
students 

¶ Develop monitoring plan with classroom teacher which includes DIBELs Progress Monitoring 
and specific skills small group support 

¶ Instructional Assistants receive training on specific skills aligned activities to support students 
to meet benchmark goals on DIBELs Middle of Year (MOY) goals. 

¶ Informational ELPAC Parent Meeting during Learning with the Principal- to inform Potential 
Reclassification parents of the plan developed with classroom teacher to support their child 
and provide parents with activities to for support at home. 

¶ DIBELs Progress Monitoring (PM) data is reviewed for any instructional changes needed to 
support students. 

¶ From DIBELs BOY to MOY- schedule minimum 2 data dialogues with teachers to review plans 
and instructional practices. 

 
For the 2019-2020, the same monitoring systems and protocols will be used to increase our 
reclassification rate.  After reviewing 2018-2019 ELPAC Summative student data, we have 27 
kindergartners moving to 1st grade receiving an Overall 3, who will be our target students for Potential 
Reclassification.  
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The resident schools median reclassification rate was 22.3% in the 2018-2019 school year. While our 
reclassification rate does not meet that of our resident schools it is important to note that the 
majority of our resident schools serve a longer grade span, whereas we only served grades TK-1 in the 
2018-2019 school year. It is our goal to raise our reclassification rate to 20% in the next school year by 
implementing a variety of systems which monitor the progress of EL students and target the areas in 
which they need more support, allowing us ample opportunity to provide that support and see the 
growth in students. In addition, we adopted a new English Language Arts curriculum with a strong 
integrated ELD components as well as comprehensive supports throughout the curriculum to support 
language models and academic vocabulary development.  
 
School Climate & Parent Survey Data: 
In addition to excelling academically, students and families at PLN GPC are engaged in our school 
community. With regard to students, our attendance rate for the 2018-2019 school year was 95%, 
which is a slight improvement over the prior year.  Over 92% of families attended a parent 
conference. This year we have seen a 15% increase in the number of parents which attend school 
events such as Coffee with the Principal, Learning with the Principal, ELAC, SSC and Family Learning 
Fun Day.  In our most recent parent survey administered in the Spring of 2019 with a total of 161 
respondents, 60 % of our school population, 80% of parents felt that classroom lessons were 
motivating and 88% reported that their children enjoy school. Overwhelmingly, 93% of parents felt 
ǘŜŀŎƘŜǊǎ ƘŀǾŜ ǊŜǎǇŜŎǘ ŦƻǊ ǎǘǳŘŜƴǘǎΦ уу҈ ƻŦ ǇŀǊŜƴǘǎ ŦŜƭǘ ǘƘŀǘ ǘƘŜƛǊ ǾƻƛŎŜ ƳŀǘǘŜǊǎ ōƻǘƘ ƛƴ ǘƘŜƛǊ ŎƘƛƭŘΩǎ 
education and community. It is clear that both parents and students feel that PLN GPC is an engaging 
and innovative place to learn and grow.  
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Success Of The Innovative Features of the PLN Educational Program In Meeting The Specific Needs Of 
Our Student Population 
  

Services for Children and Families at School Sites 
  

At Para Los Niños we believe that a school community must be safe (physically and emotionally), 
ŜƴƎŀƎƛƴƎΣ ƴǳǊǘǳǊƛƴƎΣ ŎƻƳǇŀǎǎƛƻƴŀǘŜΣ ǊŜǎǘƻǊŀǘƛǾŜΣ ŀƴŘ ŦƻǎǘŜǊ ǊŜǎƛƭƛŜƴŎŜ ƛƴ ƻǊŘŜǊ ǘƻ ƳŀȄƛƳƛȊŜ ǎǘǳŘŜƴǘΩǎ 
educational experience so they can learn and thrive in subsequent stages of life.  We focus our services 
on children, families and the surrounding community, cognizant that children exist within the context of 
their homes and neighborhoods and must therefore be supported at all relevant levels.  
 
Since nearly 100% of the students attending our schools live far below the federal poverty level, we 
approach our learning communities with strategies and services that are informed by research and 
practice related to trauma, healing, social and emotional competency, protective and promotive factors, 
and trusting relationships.  Our Integrated Service Delivery model brings into the schools services and 
supports that address the risk factors families are experiencing (e.g. violent crime, homelessness, child 
abuse and neglect, inadequate access to health care, poor nutrition, mental illness, illiteracy, linguistic 
and social isolation) and strengthen what is working in each family unit. Services include:  

¶ Mental health services provided to children on site at school and at our nearby clinical services 
building;  

¶ General child and family services, which include social skills groups for students who need some 
extra support in socialization practices; 

¶ Access to case management and concrete supports; 

¶ Child abuse prevention programs, parenting classes, domestic violence groups, and parent 
support groups; 

¶ Trauma and resilience coaching is provided on-site so teachers can create safe and connected 
classrooms and so teachers themselves can learn and strengthen their own resilience strategies;  

¶ College information workshops through our LA city-funded Workforce Investment Opportunity 
Act- Youth Workforce Services Program;  

¶ Parent workshops on a range of parent-generated topics; the evidence-based Nurturing 
Parenting Program offered on site;  

¶ Explicit social and emotional competency building training and capacity building for our 
teachers; and  

¶ Community leadership development opportunities through our Neighborhood Leadership 
Group.  

 
By co-ƭƻŎŀǘƛƴƎ ǎŜǊǾƛŎŜǎ ƻƴ ǘƘŜ ǎŎƘƻƻƭΩǎ ŎŀƳǇǳǎΣ ǿŜ ƛƳǇǊƻǾŜ ŀŎŎŜǎǎƛōƛƭƛǘȅ ŀƴŘ ǘƛƳŜƭƛƴŜǎǎ ƻŦ ƛƴterventions 
for students, families, and referring school staff. Additionally, Para Los Niños plays a critical role not only 
scaffolding children in the classroom, but also serving their parents through supportive services, parent 
education and community leadership and capacity building. 
  

PLN students and families benefit from the expertise and resources shared through these professional 
partnerships between educators and our own child, family and community transformation experts.  
These service providers wƻǊƪ ŎƭƻǎŜƭȅ ǿƛǘƘ ǘŜŀŎƘŜǊǎ ǘƻ ǳƴŘŜǊǎǘŀƴŘ ǘƘŜ ŦŀŎǘƻǊǎ ǘƘŀǘ Ƴŀȅ ƛƳǇŀŎǘ ǎǘǳŘŜƴǘǎΩ 
academic performance, support teachers with classroom interventions, and provide them with 
resources for struggling students and families. A standing monthly meeting between mental health 
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service providers, counselors, after school program staff, and other professionals allows for the 
deliberate integration of all of the services that directly support students and their families. 
  

Our integrated services are successful because PLN has built and sustained trusting relationships with 
neighborhood families over many years. Central to providing these services and building relationships 
with families is the role of the case manager. Case managers are responsible for building relationships 
with families, assessing their needs and providing them with the appropriate resources. Case managers 
also host a multitude of parent workshops to support families.  We will continue to provide support for 
our families and we will make adjustments to our service model as dictated by the needs of our 
community.  When a student and family experience a trusting and supportive academic environment 
and are able to engage in candid conversations about factors contributing to the success of the child, 
educational outcomes improve. 
  

Interdisciplinary Learning 
 
The students of PLN GPC receive a high quality education that integrates the arts and literacy into all 
disciplines. At the heart of our educational approach is the belief that all children are competent, 
curious and have infinite potential. The primary role of our PLN teachers is to unlock that potential. 
  

When planning curriculum, our teachers use the Next Generation Science Standards (NGSS) and 
California State Common Core Standards (CCSS) as the learning goals, yet are responsive to students' 
questions, ideas and interests. We believe that planning and instruction should be integrated and 
interdisciplinary, as these approaches lend themselves to more meaningful, in-depth and engaged 
learning. 
  

Our classroom environments are designed to foster 21st century skills--critical thinking, communication, 
creativity, and collaboration, and to help students feel safe so that they can take risks, ask questions and 
make mistakes.  To further build upon the 21st century skills of GPC students, additional opportunities 
are provided in order to access utilize technology and build critical thinking skills including their 
exposure to technology and problem solving. Students are regularly asked to use problems solving skills 
during labs in which they cycle between a series of different centers in small groups which challenge 
students to use their experiences and their learning to solve problems and mimic simulations to expand 
their learning. Students utilize their language and literacy skills to communicate this learning in a variety 
of means.  
 

As educators we understand that students learn in different ways, so we offer a wide variety of learning 
experiences to present new content. We feel strongly that firsthand experiences (using all five senses) 
should be provided whenever possible, as they help students build high level academic content 
knowledge, skills and language. We also believe that children show their understanding of ideas and 
concepts in a variety of ways. Consequently, throughout the learning process, students are given 
multiple opportunities to express that understanding-- through the visual arts (sketching, mural making, 
3D models) and the performing arts (music, creative dance). Students also participate in the designing, 
engineering and presentation of projects that help to solve a social or environmental challenge. Through 
these projects, students are able to apply their content and skill knowledge in purposeful and 
meaningful ways. 
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Meeting the Needs of the Student Population  
 

Services for our English Learner Community 
 
GPC provides a wide range of comprehensive services for the 75% of our students who are English 
Learners. During designated ELD courses, students receive the necessary linguistic supports that develop 
their academic English as well as to be able to engage in complex and content rich tasks.  GPC also 
provides an opportunity for students to participate in our Dual Language (English/Spanish).  Para Los 
Niños-Gratts Primary Center has implemented Transitional Bilingual Exit program from 2014-2018 and in 
this model English learners (ELs) build initial literacy and basic academic content in their first language. 
During instruction teachers use the English Language Proficiency Standards (ELPS) to develop English 
oral and academic language. The goal of the program is for ELs to become competent in listening, 
speaking, reading, and writing in English through the development in literacy and academic skills in the 
primary language and English. Students receive bilingual instruction with the goal of adopting English 
and exiting from their native language.  In a TBE program students phase out their native language and 
adopt English, usually within three years.  
 

After discussion with our partners at Gratts Elementary School, it was clear that Bilingual education was 
an area for further alignment and collaboration.  Students that finished at PLN Gratts were going on to 
complete their elementary school education at Gratts Elementary School, but without continuity in EL 
approach, as there was no TBE option for families there.  So, after reflecting on this and keeping the 
needs of our students and families at the forefront, we reached out to leaders at LAUSD from the Office 
of Multicultural, Multi-lingual Education.  The result of that discussion was a decision to make a shift in 
the EL program offerings at PLN Gratts Primary Center. Beginning with the 2019-2020 school year, Para 
Los Niños-Gratts Primary Center is implementing a dual language program for our kindergarten students 
with the overall aim to have this for our 1st and 2nd grade students over the course of the next several 
years.  A dual language program is often referred to as an additive bilingualism, as its aim is to keep the 
native language intact. Proficiency in more than one language is a valuable skill to be cultivated and 
nurtured in our school and our community.  Through our Dual Language Program, we aim to keep the 
native language intact (approximately 50% of the class are native English Speakers) and the other half 
speaks a foreign language. 
  

The courses focus on the Key Themes of CA ELA/ELD Framework to ensure students are prepared to 
become proficient in the English language and are able to select a career or college pathway. Through 
the use of meaning making, language development, effective expression, content knowledge, and 
foundational skills students will receive an opportunity to fortify their literacy skills in all content areas.  
These courses emphasize a core belief that the success of our EL students is a shared responsibility 
throughout all content areas taught. 
  

To support teachers in these efforts and experience profound gains in our student scores, we have 
professional development support for all on a weekly basis to ensure all staff will have the necessary 
strategies to implement the needed components, which includes dedicated curricular implementation 
as well as access to strategies and support for content area teachers.  These include evidence-based 
practices that align with the Common Core State Standards and the ELA/ELD Framework to support our 
EL Education curriculum. 
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Our English Language learners arrive at school with rich language assets that ready them for learning a 
new language. This learning must be scaffolded intentionally through strategies, content, and a culture 
that fosters safe risk taking in listening and speaking, and builds on native languages and associated 
ŎǳƭǘǳǊŜǎ ŀƴŘ ǇŜǊǎǇŜŎǘƛǾŜǎΣ ŀƴŘ ŦƻǎǘŜǊǎ 9ƴƎƭƛǎƘ ŦƭǳŜƴŎȅ ŦƻǊ ŀƭƭ ǎǘǳŘŜƴǘǎΦ Lƴ ǘƘŜ ŎƻƴǘŜȄǘ ƻŦ t[bΩǎ ƴŜǿ 
strategic plan, goals for student academic success along with a commitment to parent engagement and 
empowerment work hand in hand in creating spaces and opportunities for children and families to bring 
their full selves (language, dress, culture and customs) into the school setting in ways where diversity is 
valued and celebrated, and non-negotiable skills such as English fluency is a shared school-home 
ŎƻƳƳƛǘƳŜƴǘΦ CǳǊǘƘŜǊΣ ŀƴŎƘƻǊƛƴƎ t[bΩǎ ŜŘǳŎŀǘƛƻƴŀƭ ŎǳƭǘǳǊŜ ŀǊŜ ǾŀƭǳŜǎ ǘƘŀǘ ŦƻǎǘŜǊ ŀŘǳƭǘ ŀƴŘ ŎƘƛƭŘ ǎŜƴǎŜǎ 
of safety, connection and competence. With ongoing professional development provided to school staff 
around brain development, trauma, resilience, and academic and social risk taking toward competence, 
PLN creates moment by moment opportunities for children to become proficient in English and 
competent in their dual (or more)- language identities.  
  

Services for our Students with Disabilities 
 

PLN GPC provides a wide range of comprehensive services for the 14.1% of the student population that 
is identified as having a disability.  We strive for educating students in the least restrictive environment 
and providing a continuum of services that will allow students to access the general education 
curriculum with support. As part of LRE, GPC offers general education with RSP support as well as a 
Special Day Program Early Elementary option for students that need more intensive supports. The 
continuum of services provided include supports that are given to students to ensure their long-term 
success, along with supports that are given to teachers to ensure that proper services are provided to 
students at all times. 
  

All students receive services and supports as delineated in their IEP.  Services that are available to 
students include individual and group based Specialized Academic Instruction  through the Resource 
Specialist Program (RSP), Speech and Language, Occupational Therapy, Adapted Physical Education, 
Behavior Intervention and Behavior Intervention Development, Deaf and Hard of Hearing Itinerant 
services and Counseling services.  Based upon student and family need, counseling services in particular 
are incredibly robust at PLN GPC.  Via our Student and Community Services department, wrap-around 
services provide simultaneous family counseling for students and families that demonstrate higher 
levels of need. Students in the special day program have opportunities for inclusion during art, physical 
education, and assemblies. Academic and social mainstreaming opportunities have been implemented 
in recent years with collaboration between the special education teachers and general education 
teachers.  
 
Community-Building Through Parent Engagement and Skill-Building 
 

At PLN, we know the critical role parents play in supporting the academic success of their children. We 
also believe that regardless of income, language, educational level or employment status, every parent 
brings to the school-home partnership rich and detailed wisdom about their child and hopes for their 
success. Engaging parents in meaningful ways, and creating spaces where parents can share their 
expertise and build their skills are essential to our educational model.  
 
{ƛƴŎŜ t[bΩǎ ŦƛǊǎǘ ŎƘŀǊǘŜǊ ǇŜǘƛǘƛƻƴ ǿŀǎ ŀǇǇǊƻǾŜŘ ƛƴ нллнΣ ǿŜ ƘŀǾŜ ǊŜŎŜƛǾŜŘ ŦǳƴŘƛƴƎ ȅŜŀǊ ŀŦǘŜǊ ȅŜŀǊ ǘƻ 
develop parent and community leaders within the PLN school communities. Our funding partners 
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continue to support our parent leadership efforts. Parents participate in a variety of spaces that not only 
inform school decision making on certain topics but also act as spaces where parents can build their own 
skills and capacities that can transfer into other spaces of their lives. Spaces for engagement include:  

¶ Governance and leadership opportunities in the Local Control and Accountability Plan 
Committee; 

¶ English Learner Advisory Committee (ELAC); 

¶ School Site Council (SSC);  

¶ Parent workshops on financial literacy, educational testing, introduction to common core 
standards, communication, advocacy, and leadership skills, and 

¶ Beginning in the fall of the 2019/2020 school year; newly formed Neighborhood Leadership 
Group, which will bring parents together in a space that builds and strengthens parent skills 
around leadership, stress reduction, knowledge about trauma, and resiliency skills. 

 
Community Partnerships 
 
Para Los Niños understands the vital rolŜ ǘƘŀǘ ǇŀǊŜƴǘǎ Ǉƭŀȅ ƛƴ ŜƴǎǳǊƛƴƎ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ǎǳŎŎŜǎǎ ƛƴ ǎŎƘƻƻƭ 
ŀƴŘ ǘƘŜƛǊ ƻǾŜǊŀƭƭ ŎƻƳƳǳƴƛǘȅΦ /ŜƴǘǊŀƭ ǘƻ t[bΩǎ ǎǘǊŀǘŜƎƛŎ Ǉƭŀƴ ƛǎ ǇŀǊŜƴǘ ŜƴƎŀƎŜƳŜƴǘ ŀǎ ŀ ǾŜƘƛŎƭŜ ǘƻǿŀǊŘ 
community strengthening and transformation. Together, with high quality education and integrated 
support services, parent engagement and leadership development efforts receive attention and 
resources as a key strategy in our efforts to close the achievement gap. Through the collaborative 
support of Charter School leadership, First 5 LA and the Department of Public Health, Para Los Niños is 
actively involved in creating the space for developing local leaders to build their capacities around 
leadership, school and civic engagement and local grassroots governing. 
  

In the community, there are specific spaces where parents/residents use their knowledge and lived 
experiences as the basis to learn and practice leadership and advocacy skills -- building their own skills as 
well as increasing the capacity of organizations to work collaboratively with the community when 
providing services. Two particular programs focus directly on community engagement and leadership 
development: Best Start Metro LA, funded by First 5 LA; and Champions for Change- a nutrition program 
funded through the Department of Public Health.    
  

Best Start Metro LA 
  

Best Start Metro LA (BSMLA) is a community partnership made up of over 450 community residents and 
agency representatives who come together to discuss strengths and needs in their communities, identify 
priorities, and mobilize to create community changes that help improve the lives of children and their 
families. Parents and residents strengthen and develop their leadership skills by participating in the 
BSMLA Leadership Development Workshop Series and in the weekly Neighborhood Leadership Groups 
(NLG). 
  

In the BSMLA Leadership Development Workshops, parents and residents build and strengthen their 
skills in: 
 

¶ Community Leadership Styles 

¶ Collective Decision Making 

¶ Advocacy 

¶ Communications 
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¶ Action Plan 

¶ Conflict Resolution 

¶ Evaluation 
  

At the NLG Meetings, residents: 

¶ Lead their own meetings 

¶ Build and strengthen leadership skills 

¶ Create social connections 

¶ Connect to family and community resources 

¶ Design and implement community plans 
  

Champions for Change - funded through the Department of Public Health 
 
Consistent with our PLN focus on supporting the health and development of the whole child, the 
Champions for Change team focuses on nurturing healthy environments for students and their families 
where they live, learn, work, and play. At PLN, we understand the importance of promoting physical 
health as a means for successful learning and living. This collaboration, therefore, is an important 
strategy as we develop and strengthen the whole child. Through Champions for Change, a health 
educator works side by side with teachers, parents and children to engage in activities that promote 
healthier eating; more physical activity; drinking more water and fewer sugary drinks, and using CalFresh 
benefits to buy healthier foods for home. Specific activities include:  

¶ Creating site-specific visions for healthy school communities; 

¶ Engaging school staff, parents and children in conversations about how healthy eating and 
physical activity are important to student success; 

¶ Supporting school site staff in creating school sites where healthy food choices are promoted 
and incentivized; 

¶ Bringing site-based nutrition education workshops to parents; 

¶ Bringing site-based physical fitness workshops to parents; 

¶ Bringing the evidence-based CATCH Health Education Program to the school, including training 
for teachers, lessons, and physical wellness materials; 

¶ Maintaining and growing the school garden. 
 
Areas of Challenge The School Has Experienced And How They Have Been/Will Be Improved  
 
Strengthening Our Partnership with Gratts Elementary School 
 
As mentioned previously, PLN GPC continues to work diligently to develop a collaborative relationship 
with our LAUSD partner school, Gratts Elementary School, as nearly 60% of our culminating first grade 
students move on to Gratts Elementary School. We are in the process of implementing a more 
meaningful and collaborative partnership that we hope to continue. One example of progress in this 
area is our Bilingual Education Program alignment.  In March 2019, Para Los Niños-Gratts Primary Center 
administrative team met with LAUSD Multilingual, Multicultural Department to review approved dual 
language resources to align the instructional bilingual program from Transitional Bilingual Education to 
Dual Language. This would ensure and support our students at GPC to have a continuous bilingual 
education beyond their time with us. The intent of this change is to foster a more collaborative working 
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relationship between the Dual Language programs, resources and goals, which we hope will spur 
continued best practice sharing across our professional learning communities.  
 
Installing a More Rigorous Data Protocol 
 
Although, we have transformed the data fluency of our team, we also have room for improvement in 
implementing an even quicker process to identify and provide service and support to students who are 
achieving below grade level. PLN Gratts Primary Center is still relatively early in its use of Illuminate as 
our assessment and data analysis tool/platform and we continue to expand and deepen our use of this. 
Over the course of the past five years, the PLN Gratts Primary Center team has steadily improved our 
data analysis/progress monitoring protocol.  This work culminated in schoolwide improvement in this 
area ς and in results for students during the 2018-2019 school year.  We selected a principal with deep 
knowledge and experience in data analysis, intervention and support and she immediately upgraded our 
process for understanding and acting upon progress data. 
 
Teachers were provided specific dates to assess and input student benchmark results onto assessment 
platform, Illuminate.  During professional development, teachers regularly review benchmark/progress 
monitoring data to shift instructional strategies and create intentional skills groups for our mixing 
academies.  The use of mixing academies came directly out of this more intentional focus.  These 
provide students an opportunity to receive skill specific instructional support.  While in the 2018-2019 
school year three first grade teachers participated in the mixing academy model during foundational 
skills, writing and math, beginning with the 2019-2020 all kindergarten and first grade teachers will 
participate in grade level mixing academy model to support the various skill levels.   
 
Putting High Quality ELA Materials in the Hands of our Students 
 
Previously, PLN Gratts Primary Center implemented a Balanced Literacy Approach, utilizing the Lucy 
Caulkins Readers and Writers Workshop approach for ELA.  While this research-based, widely adopted 
approach worked for some students, we undertook a deep analysis of this model and its benefits and 
challenges for our student population.  The result of that review was to consider adoption of potential 
new curriculum that would increase the rigor of our teaching while also putting more grade level text in 
the hands of our students.  We were also looking to simultaneously improve the instructional materials 
for our English Language Learners and foundational literacy work with our students.    
 
Beginning with the 2019-2020 school year, Para Los Niños adopted EL Education curriculum to align ELA 
materials in support of our high English Learner population.  Having a more rigorous curriculum, with 
the training and support needed for teachers, will support our potential reclassification of English 
Learners.  Currently, in 2018-2019, Gratts Primary Center had a reclassification rate of 10% (23 students 
reclassified) and while we acknowledge the challenge in propelling our reclassification rate to 24% 
(LAUSD Reclassification goal), we aim to intensify our efforts to provide intentional intervention skills 
groups and progress monitoring.   
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STUDENT POPULATION TO BE SERVED 
 

TARGET POPULATION 
  

As discussed in our original charter petition, Pico-Union has always been a community of 
immigrants. Our population consists of mostly emerging English language learners with a large 
percentage of our families originating from Central America, and Guatemala representing the 
largest swath of our community. According to the US Census, just under half of the population 
within our zip code lives below the federal poverty threshold, less than 20% of the adults over 
the age of 25 have a high school diploma or equivalent and more than 85% of the residents 
within the community we serve identify themselves as Hispanic or Latino (www.city-data.com). 
  

We understand the history and composition of this community and recognize its significance in 
developing an appropriate educational program for its students. In our original charter we 
sought to build PLN GPC in order to relieve overcrowding at GLAYS and to use our whole child, 
constructivist approach to aid students in English language acquisition, and academic and 
social growth in the formative years between ages five and seven. Primary-aged students need 
emotional and linguistic development more than any other age groupτparticularly students in 
poverty (Shub, J., & A. DeWeerd. 2006). Nearly ten years ago, we stated in our charter that our 
community would match the following profile: 
  

¶ The majority (95%) of our students will be Latino; 

¶ Other ethnic groups, including African American and Filipino students, will be 
represented in relatively small percentages, 2% and 1% respectively; 

¶ A high percentage, approximately 70%, of our students will be classified as English 
Language Learners; 

¶ Most of our students, more than 90%, will come from socio-economically 
disadvantaged homes. 

  
Our school demographic profile in the 2018-2019 School year demonstrates that: 

ƴ 91% of our students are Latino; 
ƴ  7% of our students are African American;  
ƴ 1% of our students is White, and; 
ƴ 1% of our students identify as Asian. 

 
Of these, approximately 75%, of our students are identified as English Language Learners and 
88% of our students come from socio-economically disadvantaged homes. 
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ENROLLMENT PLAN 
 
Para Los Niños Gratts Primary Center anticipates the following enrollment over the charter term: 

 

 2020/21 2021/22 2022/23 2023/24 2024/25 

TK/K 110 120 120 120 120 

1st Grade 125 120 120 120 120 

2nd Grade 125 120 120 120 120 

Total 360 360 360 360 360 
 

GOALS AND PHILOSOPHY 
 

MISSION AND VISION 
  

We believe in the children, youth, and families we serve. Our model fosters pathways to success through 
excellence in education, powerful families, and strong communities for children and youth to thrive. 
Using an inquiry-based approach with social-ŜƳƻǘƛƻƴŀƭ ƛƴǘŜƎǊŀǘƛƻƴ ǿŜ ƴǳǊǘǳǊŜ ŀ ŎƘƛƭŘΩǎ ƘŜŀƭǘƘȅ 
academic, physical, and social-emotional development to succeed in school, work, and life. In keeping 
with the vision for Para Los Niños as an organization, our school strives to be a center in which we 
partner with parents and provide opportunities to strengthen their leadership, provide support in stress 
management and education, plus counseling and clinical support, to ensure students and families thrive. 
In addition, we strive to be active in our communities to create spaces that connect children, youth, and 
families to education and resources to lead and succeed. We have strategic partnerships with agencies 
and community stakeholders across LA to build trust and together give voice to our diverse 
perspectives. 
 
We help children succeed through a standards-aligned instructional program guided by our 
understanding of the six critical components necessary to become educated citizens in the 21st Century: 

¶ The development of ǎǘǳŘŜƴǘǎΩ communication skills; 

¶ The development of students analytical and critical thinking skills; 

¶ The development of student expression and creativity; 

¶ The development of knowledge and specific knowledge related to academic disciplines; 

¶ The development of character and a sense of community through collaborative processes; 

¶ The development of ǎǘǳŘŜƴǘǎΩ knowledge on Ethics, Actions, and Accountability. 
 
These critical components frame the Para Los Niños Gratts Primary Center educational values: 

 
Knowledge 
Students at PLN GPC have access to a rigorous, standards-based curricular program based on CCSS. We 
understand that, in order to be academically successful in the primary grades and beyond, students 
must have a strong foundation for standards-based academic content, inclusive of standards-specific 
vocabulary, and an ability to articulate and demonstrate understanding of the material by using a variety 
of method or tools. 
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Skills 
Students at PLN GPC participate in classroom, school, and community-based activities designed to foster 
the development of generalizable skills critical to academic and personal success; accessing, organizing, 
processing, and applying the information presented as part of a standards-based curriculum. 
Furthermore, we understand that 21st century activities require successful citizens to negotiate 
relationships and interactions with a global community. The stakeholders of PLN work in concert to 
ensure that students are able to meet the following expectations: 

¶ We expect students to think critically and solve problems; 

¶ We expect students to work productively as members of a team; 

¶ We expect students to present their ideas articulately to a variety of audiences; 

¶ We expect students to utilize a variety of tools, including technology, to solve problems and 
communicate their ideas; 

¶ We expect our students to be responsible for their own success and growth. 
  

Character and Community 
Beyond the knowledge and skills necessary to participate successfully in society, PLN GPC expects our 
students to develop a sense of personal integrity within the context of the community in which they 
reside. We understand that it takes a special kind of resilience for children raised in poverty to avoid the 
socially derisive activities that are often prevalent in their homes and neighborhoods and provide them 
access to the resources necessary to develop resiliency. 

¶ We expect students to articulate their hopes, dreams, and challenges; 

¶ We expect students to be leaders as well as team-members; 

¶ We expect students to develop the ability to constructively resolve conflict; 

¶ We expect students and their families to be knowledgeable about the resources available to 
support the development of a personal sense of safety and well-being. 

  

AN ά9DUCATED PERSONέ IN THE 21ST CENTURY 
  

To be successful, our students must become active citizens in a democracy that is still being shaped. The 
21st century is characterized by an exponential and ever-accelerating growth of knowledge. Therefore, 
critical inquiry, inclusive of the ability to learn, question, process, and use resources (such as technology) 
is a core component of learning and acquiring content knowledge. 
  

Twenty-first-century learning means that students master content while producing, synthesizing, 
and evaluating information from a wide variety of subjects and sources with an understanding of 
and respect for diverse cultures. Students demonstrate the three Rs, but also the three Cs: 
creativity, communication, and collaboration. They demonstrate digital literacy as well as civic 
responsibility. Virtual tools and open-source software create borderless learning territories for 
students of all ages, anytime and anywhere. 

Barnett Berry 
Founder and CEO 
Center for Teaching Quality 

  
At PLN we recognize that knowledge, when defined as specific information related to academic 
disciplines, provides lenses through which to see and know the world. Therefore, the information we 
provide our students becomes the knowledge base that shapes the way they see and interact in the 
world. At PLN we believe that skills development is an essential function in a rapidly changing and 
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increasingly connected global environment. We seek to introduce our students to educational 
technology via the use of laptops and iPads in the classroom. From designing animation videos around 
social emotional topics to doing research on non-fiction topics to fuel their writing using Discovery 
9ŘǳŎŀǘƛƻƴΩǎ ŎǳǊŀǘŜŘ ǊŜǎƻǳǊŎŜǎ ƻǳǊ ǎǘǳŘŜƴǘǎ ŀǊŜ ŜȄǇƻǎŜŘ ǘƻ ǘŜŎƘƴƻƭƻƎȅ ƛƴ ŀ ǾŀǊƛŜǘȅ ƻŦ ǿŀys.  
 
In addition, we believe language is a critical component in preparing our students for their future in a 
globalized society. We promote students expression and language development in a variety of ways 
ranging from the labs we utilize to teach science and social science which promote creativity, 
engineering and exploration to our emphasis on designated and integrated English language 
ŘŜǾŜƭƻǇƳŜƴǘΦ [ŀǎǘƭȅΣ ŀǘ t[b ǿŜ ōŜƭƛŜǾŜ ǘƘŀǘ ƻƴŜΩǎ ŎƘŀǊŀŎǘŜǊ ŀƴŘ ǎŜƴǎŜ ƻŦ ŎƻƳƳǳƴƛǘȅ ƛǎ ŎǊǳŎƛŀƭ ǘƻ ǘƘŜ 
entire learning environment. As we seek to educate the whole child at PLN, we herald his or her 
character development and sense of place and role in the community as equally important as the 
development of knowledge and skills. This is evident in the way we approach social emotional learning 
and providing a multitude of opportunities for our students to share their voices. Preparing our students 
to be successful in the 21st century is central to our role in our students' education.   
  

HOW LEARNING BEST OCCURS 
 

Our definition of how learning best occurs is based on our experience in working with infants through 
8th graders in schools (through our early childhood programs and charter schools) along with current 
research in education and examples of best practice around the couƴǘǊȅ όDŀƴŘƛƴƛΣ мффуΤ tǊŜǎƛŘŜƴǘΩǎ 
Committee on Arts and Humanities, 2011). This understanding is the foundation of our instructional 
program for a student population of primarily English Learners from socioeconomically disadvantaged 
homes. Our beliefs about how learning best occurs are also based on the work of Paolo Freire, Donaldo 
Macedo, Jean Piaget, John Dewey, Steven Krashen, Noam Chomsky, Lev Vygotsky, Maryanne Cucchiarra, 
Lily Wong-Filmore, Linda Darling-Hammond, David Campos, Randall Lindsey, Mike Schmoeker, Jeff 
Zweirs, Susan Ohara, Robert Pritchard, Zaretta Hammond, and Robert Marzano and many others. PLN 
GPC is guided by our mission and vision, as well as the following tenets of what we know about how 
children learn: 

¶ Children learn best when the learning is purposeful and has personal meaning to them; 

¶ Children learn best when actively involved in the learning process through hands-on and first-
hand experiences; 

¶ Most children perform best in English literacy skills when they have first established fluency in 
their primary language; 

¶ Learning to ask questions is fundamental to extending learning that contributes to becoming 
life-long learners; 

¶ /ƘƛƭŘǊŜƴΩǎ learning increases when they are in a safe environment where they feel comfortable 
to take risks; 

¶ Learning is inquiry- and project-based; 

¶ Learning is integrated with the arts and across disciplines; 

¶ Children are given sufficient time and opportunity to navigate complex and reflective learning 
experiences; 

¶ Children are offered multiple ways to represent their understanding of concepts and ideas; 

¶ Teachers create an engaging school environment that fosters and promotes critical thinking, 
inquiry, creativity, collaboration and academic language. 
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THE REQUIREMENTS OF EDUCATION CODE § 47605(B)(5)(A)(II) 
 
Student academic and personal progress is the highest priority at PLN GPC.  
 
The following chart details the schoolΩs goals as of this petition submission, for all pupils pursuant to 
California Education Code § 52052, for each of the eight (8) state priorities identified in California 
Education Code § 52060(d), including specific annual actions the school will take to achieve each of the 
identified annual goals. We note that as required under the California Education Code, PLN GPCΩǎ 
stakeholders will engage in a collaborative process each year to update and prepare an annual Local 
Control and Accountability Plan (LCAP) as a basis for prioritizing allocation of funds. The following is 
intended to be illustrative of the goals and actions PLN GPC anticipates at this point in time.  
 

LCFF STATE PRIORITIES 

GOAL #1 

 Increase the number of English Learners making adequate yearly 
progress towards reclassification in year one to 80%. 

Related State Priorities: 
X1      X4      X 7 
X 2      X5      X 8  

 δ3       δ6       

Local Priorities: 

:δ  

:δ 

Specific Annual Actions to Achieve Goal 

¶ Allocate funds for EL coordinator to manage the implementation of systematic ELD across the 
school. 

¶ Provide a minimum of 12 hours of professional development in ELD and integration of the 
arts with ELD instruction for all teachers. 

¶ Administer bi-annual ELD benchmarks to measure progress, analyze data and respond to 
student needs  

¶ Monitor the implementation for the ELD program through classroom observations and 
review the lesson plans by principal with assistance by teacher leaders. 

Expected Annual Measurable Outcomes 

Outcome #1:Increase of ELs making adequate yearly progress towards reclassification to 80% 
Metric/Method for Measuring: 
¶ ELPAC Summative Assessment results 
¶ Monitor the implementation for the ELD program through classroom observations and 

review the lesson plans by principal with assistance by teacher leaders. 
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Applicable 
Student Groups 

Baseline 2020-2021 2021-2022 2022-2023 2023-2024 2024-2025 

All Students 
(Schoolwide) 

 ELPAC Student 
Performance 

Levels 3 and 4  
50% 

ELPAC 
Student 

Performance 
Levels 3 and 

4  
56% 

ELPAC 
Student 

Performance 
Levels 3 and 

4  
62% 

ELPAC 
Student 

Performance 
Levels 3 and 

4  
68% 

ELPAC 
Student 

Performance 
Levels 3 and 

4  
74% 

ELPAC 
Student 

Performance 
Levels 3 and 

4  
80% 

English Learners ELPAC Student 
Performance 

Levels 3 and 4  
50% 

ELPAC 
Student 

Performance 
Levels 3 and 

4  
56% 

 ELPAC 
Student 

Performance 
Levels 3 and 

4  
62% 

ELPAC 
Student 

Performance 
Levels 3 and 

4  
68% 

ELPAC 
Student 

Performance 
Levels 3 and 

4  
74% 

ELPAC 
Student 

Performance 
Levels 3 and 

4  
80% 

Socioecon. 
Disadv./Low 
Income 
Students 

ELPAC Student 
Performance 

Levels 3 and 4  
50% 

ELPAC 
Student 

Performance 
Levels 3 and 

4  
56% 

 ELPAC 
Student 

Performance 
Levels 3 and 

4  
62% 

ELPAC 
Student 

Performance 
Levels 3 and 

4  
68% 

ELPAC 
Student 

Performance 
Levels 3 and 

4  
74% 

ELPAC 
Student 

Performance 
Levels 3 and 

4  
80% 

Foster Youth  Same as 
above  

Same as 
above   

 Same as 
above  

 Same as 
above  

Same as 
above   

Same as 
above   

Students with 
Disabilities 

 ELPAC Student 
Performance 

Levels 3 and 4  
50% 

 ELPAC 
Student 

Performance 
Levels 3 and 

4  
56% 

ELPAC 
Student 

Performance 
Levels 3 and 

4  
62%  

ELPAC 
Student 

Performance 
Levels 3 and 

4  
68% 

ELPAC 
Student 

Performance 
Levels 3 and 

4  
74% 

ELPAC 
Student 

Performance 
Levels 3 and 

4  
80% 

African 
American 
Students 

ELPAC Student 
Performance 

Levels 3 and 4  
50% 

ELPAC 
Student 

Performance 
Levels 3 and 

4  
56% 

ELPAC 
Student 

Performance 
Levels 3 and 

4  
62%  

ELPAC 
Student 

Performance 
Levels 3 and 

4  
68% 

ELPAC 
Student 

Performance 
Levels 3 and 

4  
74% 

ELPAC 
Student 

Performance 
Levels 3 and 

4  
80% 

American 
Indian/Alaska 
Native Students 

      

Asian Students 
  

  
   

Filipino 
Students 

ELPAC Student 
Performance 

Levels 3 and 4  
50% 

ELPAC 
Student 

Performance 
Levels 3 and 

4  
56% 

ELPAC 
Student 

Performance 
Levels 3 and 

4  
62%  

ELPAC 
Student 

Performance 
Levels 3 and 

4  
68% 

ELPAC 
Student 

Performance 
Levels 3 and 

4  
74% 

ELPAC 
Student 

Performance 
Levels 3 and 

4  
80% 
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Latino Students ELPAC Student 
Performance 

Levels 3 and 4  
50%  

 ELPAC 
Student 

Performance 
Levels 3 and 

4  
56% 

ELPAC 
Student 

Performance 
Levels 3 and 

4  
62% 

ELPAC 
Student 

Performance 
Levels 3 and 

4  
68% 

ELPAC 
Student 

Performance 
Levels 3 and 

4  
74% 

ELPAC 
Student 

Performance 
Levels 3 and 

4  
80% 

Native 
Hawaiian/Pacific 
Islander 
Students 

    
    

Students of Two 
or More Races 

 
  

    

White Students 
 

      
 

  

  

LCFF STATE PRIORITIES 

GOAL #2 

Increased communication and participation in school events by all 
families.  

Related State Priorities: 

 δ1      X 4       δ7 

 δ2      X5      X 8  
X 3      X6       

Local Priorities: 

:δ  

:δ 

Specific Annual Actions to Achieve Goal 

¶  Provide a Kindergarten orientation for parents of incoming students in order to present the 
school programs and expectations prior to the start of the school year. Provide snacks and 
professional translator. Provide two conferences each year with interpreter as needed. 

¶ Invite parents of students referred by teachers for intervention to participate and be trained 
in intervention strategies. Participants attend four sessions of three hours each.  

¶ Invite all parents to a workshop on Language Development Invite parents of students enrolled 
in summer school intervention program to attend a workshop on how to continue to help 
their child with English and Language Arts for the remainder of the summer.  

¶ Provide incentives such as materials and kits for use at home during Coffee with the Principal 
and Learning with the Principal. 

¶ Establish parent committees to work on specific school goals: safety, fund raising, events, etc. 
Parent Advocate will host parent workshops throughput the year to increase parent 
involvement in supporting students at home. 
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Expected Annual Measurable Outcomes 

Outcome #1: More than 50% parents will participate in at least four school events including 
conferences, Kindergarten orientation, parent workshops or other instructional support session by 
the end of the school year. 
Metric/Method for Measuring:  Collection and analysis of sign-ins during Parent Workshops, Parent 
Conferences, ELAC, SSC, Coffee with the Principal, Learning with the Principal, Family Fun Learning 
Day and  Teacher Workshops 

Applicable 
Student Groups 

Baseline 2020-2021 2021-2022 2022-2023 2023-2024 2024-2025 

All Students 
(Schoolwide) 

 35% 
Parent 

Participation 
in school 
events 

 40% 
Parent 

Participation 
in school 
events 

 

 45% 
Parent 

Participation 
in school 
events 

 50% 
Parent 

Participation 
in school 

events  

 55% 
Parent 

Participation 
in school 
events 

  60% 
Parent 

Participation 
in school 
events 

English Learners 35% 
Parent 

Participation 
in school 
events  

40% 
Parent 

Participation 
in school 
events 

 

45% 
Parent 

Participation 
in school 
events  

50% 
Parent 

Participation 
in school 
events   

55% 
Parent 

Participation 
in school 
events  

60% 
Parent 

Participation 
in school 
events  

Socioecon. 
Disadv./Low 
Income 
Students 

35% 
Parent 

Participation 
in school 
events 

 40% 
Parent 

Participation 
in school 
events 

 

45% 
Parent 

Participation 
in school 
events 

50% 
Parent 

Participation 
in school 
events  

55% 
Parent 

Participation 
in school 
events 

60% 
Parent 

Participation 
in school 
events 

Foster Youth 35% 
Parent 

Participation 
in school 
events 

40% 
Parent 

Participation 
in school 
events 

 

 45% 
Parent 

Participation 
in school 
events 

50% 
Parent 

Participation 
in school 
events  

55% 
Parent 

Participation 
in school 
events 

60% 
Parent 

Participation 
in school 
events 

Students with 
Disabilities 

35% 
Parent 

Participation 
in school 
events 

40% 
Parent 

Participation 
in school 
events 

 

45% 
Parent 

Participation 
in school 
events 

50% 
Parent 

Participation 
in school 
events  

55% 
Parent 

Participation 
in school 
events 

60% 
Parent 

Participation 
in school 
events 

African 
American 
Students 

35% 
Parent 

Participation 

40% 
Parent 

Participation 

45% 
Parent 

Participation 

50% 
Parent 

Participation 

55% 
Parent 

Participation 

60% 
Parent 

Participation 
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in school 
events 

in school 
events 

 

in school 
events 

in school 
events  

in school 
events  

in school 
events 

American 
Indian/Alaska 
Native Students 

 
  

  
  

 

Asian Students  35% 
Parent 

Participation 
in school 
events 

40% 
Parent 

Participation 
in school 
events 

 

  45% 
Parent 

Participation 
in school 
events 

50% 
Parent 

Participation 
in school 

events  

55% 
Parent 

Participation 
in school 
events 

 60% 
Parent 

Participation 
in school 
events 

Filipino 
Students 

35% 
Parent 

Participation 
in school 
events 

40% 
Parent 

Participation 
in school 
events 

 

45% 
Parent 

Participation 
in school 
events 

50% 
Parent 

Participation 
in school 

events  

55% 
Parent 

Participation 
in school 
events 

 60% 
Parent 

Participation 
in school 
events 

Latino Students 35% 
Parent 

Participation 
in school 
events 

40% 
Parent 

Participation 
in school 
events 

 

45% 
Parent 

Participation 
in school 
events 

50% 
Parent 

Participation 
in school 

events  

55% 
Parent 

Participation 
in school 
events 

 60% 
Parent 

Participation 
in school 
events 

Native 
Hawaiian/Pacific 
Islander 
Students 

  
  

  
  

Students of Two 
or More Races 

 
  

 
  

 
  

White Students 35% 
Parent 

Participation 
in school 
events 

40% 
Parent 

Participation 
in school 
events 

 

45% 
Parent 

Participation 
in school 
events 

50% 
Parent 

Participation 
in school 

events  

55% 
Parent 

Participation 
in school 
events 

   60% 
Parent 

Participation 
in school 
events 
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LCFF STATE PRIORITIES 

GOAL #3 

Increased training for teachers and parents in the areas of the Common Core, 
ELA, & ELD Standards.  

Related State 
Priorities: 

 δ1      X 4       δ
7 

X 2       δ5       δ
8  

X 3       δ6       

Local Priorities: 

:δ  

:δ 

Specific Annual Actions to Achieve Goal 

¶  Provide targeted, regular training to teachers through professional development days and to 
parents through coffee with the principal and other scheduled meetings. 

  

Expected Annual Measurable Outcomes 

Outcome #1:Increase over time in DIBELS 80% of students at benchmark 
Metric/Method for Measuring: DIBELS Next Benchmark BOY, MOY and EOY assessments 

 Applicable 
Student Groups 

Baseline 2020-2021 2021-2022 2022-2023 2023-2024 2024-2025 

All Students 
(Schoolwide) 

57% at or 
above 

benchmark 
goal in 
DIBELS  

 64% at or 
above 

benchmark 
goal in 
DIBELS  

71% at or 
above 

benchmark 
goal in 
DIBELS   

78% at or 
above 

benchmark 
goal in 

DIBELS   

85% at or 
above 

benchmark 
goal in 
DIBELS   

 85% at or 
above 

benchmark 
goal in 
DIBELS   

English Learners  56% at or 
above 

benchmark 
goal in 
DIBELS   

 63% at or 
above 

benchmark 
goal in 
DIBELS   

70% at or 
above 

benchmark 
goal in 

DIBELS    

77% at or 
above 

benchmark 
goal in 

DIBELS    

 85% at or 
above 

benchmark 
goal in 
DIBELS   

85% at or 
above 

benchmark 
goal in 

DIBELS    

Socioecon. 
Disadv./Low 
Income Students 

 57% at or 
above 

benchmark 
goal in 
DIBELS  

 64% at or 
above 

benchmark 
goal in 
DIBELS  

71% at or 
above 

benchmark 
goal in 

DIBELS    

78% at or 
above 

benchmark 
goal in 

DIBELS    

 85% at or 
above 

benchmark 
goal in 
DIBELS   

85% at or 
above 

benchmark 
goal in 

DIBELS    
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Foster Youth   57% at or 
above 

benchmark 
goal in 
DIBELS  

  64% at or 
above 

benchmark 
goal in 
DIBELS  

 71% at or 
above 

benchmark 
goal in 

DIBELS    

78% at or 
above 

benchmark 
goal in 

DIBELS     

85% at or 
above 

benchmark 
goal in 

DIBELS    

 85% at or 
above 

benchmark 
goal in 

DIBELS    

Students with 
Disabilities 

 57% at or 
above 

benchmark 

 64% at or 
above 

benchmark 

  71% at or 
above 

benchmark 

78% at or 
above 

benchmark 

85% at or 
above 

benchmark  

 85% at or 
above 

benchmark 

African American 
Students 

 57% at or 
above 

benchmark 
goal in 
DIBELS  

 64% at or 
above 

benchmark 
goal in 
DIBELS  

 71% at or 
above 

benchmark 
goal in 
DIBELS   

78% at or 
above 

benchmark 
goal in 

DIBELS    

 85% at or 
above 

benchmark 
goal in 
DIBELS   

85% at or 
above 

benchmark 
goal in 

DIBELS    

American 
Indian/Alaska 
Native Students 

            

Asian Students 57% at or 
above 

benchmark 
goal in 
DIBELS   

 64% at or 
above 

benchmark 
goal in 
DIBELS  

 71% at or 
above 

benchmark 
goal in 
DIBELS   

78% at or 
above 

benchmark 
goal in 

DIBELS    

 85% at or 
above 

benchmark 
goal in 
DIBELS   

85% at or 
above 

benchmark 
goal in 

DIBELS    

Filipino Students 57% at or 
above 

benchmark 
goal in 
DIBELS   

 64% at or 
above 

benchmark 
goal in 
DIBELS  

71% at or 
above 

benchmark 
goal in 

DIBELS    

78% at or 
above 

benchmark 
goal in 

DIBELS    

 85% at or 
above 

benchmark 
goal in 
DIBELS   

85% at or 
above 

benchmark 
goal in 

DIBELS    

Latino Students  57% at or 
above 

benchmark 
goal in 
DIBELS  

64% at or 
above 

benchmark 
goal in 
DIBELS   

 71% at or 
above 

benchmark 
goal in 
DIBELS   

78% at or 
above 

benchmark 
goal in 

DIBELS    

 85% at or 
above 

benchmark 
goal in 
DIBELS   

85% at or 
above 

benchmark 
goal in 

DIBELS    

Native 
Hawaiian/Pacific 
Islander Students 

            

Students of Two 
or More Races 

            

White Students 57% at or 
above 

benchmark 
goal in 
DIBELS   

 64% at or 
above 

benchmark 
goal in 
DIBELS  

 71% at or 
above 

benchmark 
goal in 
DIBELS   

78% at or 
above 

benchmark 
goal in 

DIBELS    

85% at or 
above 

benchmark 
goal in 

DIBELS    

85% at or 
above 

benchmark 
goal in 

DIBELS    
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LCFF STATE PRIORITIES 

GOAL #4 

Students will attend school at a rate of 98% over the next three years.  Related State Priorities: 

 δ1       δ4       δ7 

 δ2      X 5       δ8  

 δ3       δ6       

Local Priorities: 

:δ  

:δ 

Specific Annual Actions to Achieve Goal 

¶ Improve attendance by 20%, improve communication with parents, have consistent meeting 
to keep with the SART process, keep procedures developed to check on students that are 
struggling with attendance, decrease the tardiness issues, incentivize families that do bring 
children early, have Case Manager drive workshops for parents. 

Expected Annual Measurable Outcomes 

Outcome #1:  According to Illuminate, students attending at a rate of about 94% ADA will increase 
this to maximize instructional time and also minimized budget impact. 
Metric/Method for Measuring:  Attendance data on Illuminate. 

Applicable 
Student Groups 

Baseline 2020-2021 2021-2022 2022-
2023 

2023-2024 2024-2025 

All Students (Schoolwide)  94% 95%   96% 97%  97% 97% 

 

GOALS FOR ENABLING PUPILS TO BECOME AND REMAIN SELF-MOTIVATED, COMPETENT, AND LIFELONG 

LEARNERS 
 
PLN GPC serves students embarking on the first steps of their educational journey. These pivotal early 
ŜƭŜƳŜƴǘŀǊȅ ȅŜŀǊǎ ŜǎǘŀōƭƛǎƘ ōƻǘƘ ǘƘŜ ŀŎŀŘŜƳƛŎ ŦƻǳƴŘŀǘƛƻƴ ŦƻǊ ŦǳǘǳǊŜ ƭŜŀǊƴƛƴƎ ŀƴŘ ǘƘŜ ŎƘƛƭŘΩǎ 
perception of his or her academic capacity. A positive experience in the primary grades can lead to a 
lifetime of academic successes, we seek to increase positive experiences for primary-aged students 
(Neuman and Roskos, 1998). The overarching goal of PLN GPC is to set a solid foundation so each 
student can be successful in school and in life. More specifically, PLN GPC intends to ensure that all 
students: 
  

¶ Feel safe at school and at home; 

¶ Have access to the support necessary to maintain good physical and mental health; 
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¶ Develop the foundational skills necessary to be successful in 2nd grade and beyond; 

¶ Develop a positive sense of their own capabilities; 

¶ Are excited about learning. 
  

The following articulates the role of the teacher, child, and parent/caregiver in ensuring students 
become intrinsically motivated, competent, lifelong learners (Woods, 1994; Denton & Kriete, 2013; 
Gandini, 1998; Harvard Family Research Project, 2006): 
  

The ǘŜŀŎƘŜǊΩǎ ǊƻƭŜ ŀǘ t[b Dt/ ƛǎ ǘƻΥ 

¶ Foster each ŎƘƛƭŘΩǎ potential and unlock her gifts and passions; 

¶ Create a safe and engaging classroom environment where children can take risks 
and make mistakes and where creativity, communication, critical thinking and 
collaboration are fostered; 

¶ Value and encourage ŎƘƛƭŘǊŜƴΩǎ voices, questions and ideas; 

¶ Set high standards for academic achievement; 

¶ Act as both researcher and facilitator in the learning process; 

¶ Have deep and flexible knowledge of content and pedagogy; 

¶ Balance direct instruction and student-centered learning. 
  

ThŜ ŎƘƛƭŘΩǎ ǊƻƭŜ ŀǘ t[b Dt/ ƛǎ ǘƻΥ 

¶ Actively participate in thinking and learning; 

¶ Express, interpret and demonstrate his/her knowledge in different ways; 

¶ To see themselves as the next generation of leaders, innovators, scientists, 
artists, writers, and historians; 

¶ Explore, research and solve complex problems; 

¶ Be a productive and responsible member of the school community. 
  

The parent/ carŜƎƛǾŜǊΩǎ ǊƻƭŜ ŀǘ t[b Dt/ ƛǎ ǘƻΥ 

¶ Believe in his/her ŎƘƛƭŘΩǎ potential; 

¶ Value and encourage her ŎƘƛƭŘΩǎ voice, questions and ideas; 

¶ Support his ŎƘƛƭŘΩǎ learning in school and at home. 
 

INSTRUCTIONAL DESIGN 
  

CURRICULAR AND INSTRUCTIONAL DESIGN OF THE EDUCATIONAL PROGRAM: KEY EDUCATIONAL THEORIES AND 

RESEARCH  
 

Instruction starts with the California content and performance standards, including the California 
Common Core State Standards (CCSS) in English Language Arts / Literacy and Mathematics, ELD 
standards and frameworks, and Next Generation Science Standards (NGSS), all of which drive the 
creation of lesson plans and the assessment of both student and teacher achievement. 
  

The PLN conceptual framework is based on three overlapping ideals: A Rigorous Instructional Program, 
Services, and Community. Each of these core aspects of our program fuels our pedagogy. Our 
pedagogical foundation is an all-encompassing approach that drives what we teach and how we teach it. 
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It extends our goals beyond the acquisition of skills and into the realm of human development and social 
consciousness. 
 

Brain-Based Research 
As noted above, our approach to learning derives from brain-based research from many branches of 
science that has been compiled and described by the National Research Council in How People Learn: 
Brain, Mind, Experience, and School (Bransford et al, eds., National Research Council, 1999); and How 
People Learn: Bridging Research and Practice (Bransford et al, eds., National Research Council, 2000). To 
do this well, we continue to be guided by university- based experts in learning and second language 
ŀŎǉǳƛǎƛǘƛƻƴΣ ƛƴŎƭǳŘƛƴƎΥ 5ǊΦ !ƭƛǎƻƴ .ŀƛƭŜȅ ŦǊƻƳ ¦/[!Ωǎ DǊŀŘǳŀǘŜ {ŎƘƻƻƭ ƻŦ 9ŘǳŎŀǘƛƻƴ ŀƴŘ LƴŦƻǊƳŀǘƛƻƴ 
Studies; Dr. Robert Rueda, from the Graduate School of Education at USC; Dr. Claude Goldenberg, 
Nomellini & Olivier Professor of Education, Stanford Graduate School of Education. 
  

With respect to teacher expertise, the National Research Council concludes that teachers know their 
disciplines well and continue to learn and develop as professionals in terms of content knowledge and 
instructional practice. Our school incorporates these recommendations by supporting continuous 
growth through professional development in curriculum development and planning, and by 
implementing formative assessments that teachers need to support student learning. Teachers 
participate in Professional Development weekly on minimum days, and professional development is 
designed with the support of the Instructional Leadership Team. Teachers are also given planning time 
weekly on minimum days during which grade levels collaborate and vertical planning takes place across 
grade levels. Teachers discuss and further develop their pedagogical knowledge, together with content 
knowledge, as recommended by the National Research Council. The teachers have opportunities to 
discuss how they will assess students and how best to help students progress towards goals. During 
professional development, teachers meet with an expert research practitioner in the area of science or 
ǎƻŎƛŀƭ ǎǘǳŘƛŜǎ ǘƻ Ǉƭŀƴ ƭŜǎǎƻƴǎ ǘƘŀǘ ǊŜǎǇƻƴŘ ǘƻ ǎǘǳŘŜƴǘΩǎ ŘŜǾŜƭƻǇƳŜƴǘΦ Lǘ ƛǎ ǘƘǊƻǳƎƘ ǘƘŜǎŜ ƳŜŜǘƛƴƎǎ ǘƘŀǘ 
teachers are able to discuss and further develop their pedagogical knowledge, together with content 
knowledge. 
  

With respect to learning, we believe that skills and knowledge must be constructed as students form 
concepts, understand parts of larger concepts, and are aware of themselves as learners and co-
constructors of knowledge. When children are both problem solvers and problem generators, they 
become self-motivated and improve their problem solving strategies. As active participants, students 
are involved in problem-solving projects where they conceive, design and engineer solutions to 
environmental or social challenges.   
  

Literacy and mathematics skills are also incorporated into the teaching of all subjects so that children 
develop academic language in English in each content area. Students work in a variety of configurations: 
as individuals, as whole class and collaborate in groups to become specialized experts who explore 
concepts in depth. To further student awareness of themselves as learners, students use various forms 
of representation (i.e. writing, sketches with verbal descriptions, graphics, visual art, movement, song, 
poetry, etc.) to demonstrate their understanding. These different means of representation are used as 
formative assessments for teachers to evaluate student skills and comprehension. 
  

Recognizing the needs of our student population, especially with respect to English language 
development, our pedagogical approach is influenced and inspired by the following educational 
philosophies: 
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Lev Vygotsky 

¶ Children must be given learning experiences in their άȊƻƴŜ of proximal ŘŜǾŜƭƻǇƳŜƴǘέ (ZPD); 
therefore, it is critical to have an approach that is differentiated for their unique needs. 
Teachers must be trained to provide comprehensible input for students in their ZPD so all 
students can find access to their grade level curriculum. 

¶ ά{ƻŎƛŀƭ ŎƻƴǎǘǊǳŎǘƛǾƛǎƳΣέ which emphasizes how understanding and making meaning grows out 
of social relationships. Adult guidance or peer interaction exceeds what can be attained alone. 

John Dewey 
 Children are active participants in their own learning. 
 Students should be involved in real-life tasks and challenges. 

Reggio Emilia Approach 
 Children are strong, rich in potential, competent, resourceful 
 9ƴǾƛǊƻƴƳŜƴǘ ŀǎ ǘƘŜ άǘƘƛǊŘ ǘŜŀŎƘŜǊέ 
 /ƘƛƭŘǊŜƴ ƘŀǾŜ Ƴŀƴȅ ŘƛŦŦŜǊŜƴǘ άƭŀƴƎǳŀƎŜǎέ ǘƻ ŜȄǇǊŜǎǎ ǘƘŜƛǊ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ŎƻƴŎŜǇǘǎ ŀƴŘ ƛŘŜŀǎ 

Kate Kinsella 
 English learners need to develop a multi-faceted knowledge of English 
 To develop communicative competence, English learners need daily supported opportunities to 

use their second language 
  Students must be provided with ample, meaningful opportunities to use academic language 

 
Based on these considerations, the following are the core tenets of our instructional model: 
  

Rigorous Expectations for Teaching and Learning. !ǘ ǘƘŜ ŎƻǊŜ ƻŦ ŜŀŎƘ ǘŜŀŎƘŜǊΩǎ ƛƴǘŜǊŀŎǘƛƻƴǎ ǿƛǘƘ 
students and families at PLN GPC is a belief in the capacity of each child to be highly successful. Student 
strengths are identified, celebrated, and used as the foundation for future learning. Conversations with 
students and parents emphasize what students can and will accomplish. Students are expected to 
produce high-quality work and participate in activities that are challenging. Our school places students, 
their ideas, their conversations, and their goals at the center of all learning. Teachers act as guides, 
facilitating the acquisition of skills necessary to achieve individual goals. PLN GPC is confident in that 
every one of our students will become a productive and contributing member of society and facilitates 
the development of the tools necessary to do so. 
  

Language Development and Literacy. Developmeƴǘ ƻŦ ǎǘǳŘŜƴǘǎΩ ƭŀƴƎǳŀƎŜ ŀƴŘ ƭƛǘŜǊŀŎȅ ǎƪƛƭƭǎ ƛǎ ŎƻǊŜ ǘƻ 
ǘƘŜ ƛƴǎǘǊǳŎǘƛƻƴŀƭ ƳƻŘŜƭ ŀǘ t[b Dt/Φ {ǘǳŘŜƴǘǎΩ ŀŎŀŘŜƳƛŎ ŀŎƘƛŜǾŜƳŜƴǘ ƛƴ ŀƭƭ ŀǊŜŀǎ ƛǎ ŎƻƴǘƛƴƎŜƴǘ ǳǇƻƴ 
ƘŀǾƛƴƎ ǘƘŜ ƭŀƴƎǳŀƎŜ ǎƪƛƭƭǎ ǘƻ ŀŎŎŜǎǎ ŎƻƳǇǊŜƘŜƴǎƛōƭŜ ƛƴǇǳǘΦ t[b Dt/Ωǎ ŀǇǇǊƻŀŎƘ ƛǎ ƘŜŀǾƛƭȅ ƛƴŦƭǳŜƴŎŜŘ ōy 
the work of Dr. Kate Kinsella, whose approach to accountable talk is integrated across all subject areas 
at PLN GPC. Accountable talk guides students in engaging in critical dialogue and explicitly teaches them 
the principles of building academic language. PLN seeks to specifically target and develop mastery in 
these areas through an accelerated school-wide project focusing on accountable talk and academic 
language. Accountable talk is a competency in which students consciously understand and fluently 
utilize academic language and purpose-specific communication syntax and structures to comprehend, 
analyze, exchange, generate, and apply ideas. 
  

This research-based practice, when implemented with fidelity, will improve student learning, critical 
thinking, speaking, listening, reading, writing, engagement, social imagination, locus of control, and 
academic independence. In classrooms in which accountable talk is developed, teacher and student talk 
ǘƛƳŜ ƛǎ ǇŀǊǘ ƻŦ ŜǾŜǊȅ ƭŜǎǎƻƴ ƛƴ ŀƭƭ ǎǳōƧŜŎǘ ŀǊŜŀǎΦ {ǘǳŘŜƴǘǎΩ ǘalk is designed to explore and share ideas. 
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Discourse rules and language structures are explicitly taught, and dialogue is purposeful, collaborative 
and equally divided. Students are given a multitude of opportunities to speak and practice utilizing 
academic language in a variety of settings.  
  
!ŘŘƛǘƛƻƴŀƭƭȅΣ ǘƻ ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘǎΩ ƭŀƴƎǳŀƎŜ ŀƴŘ ƭƛǘŜǊŀŎȅ ŘŜǾŜƭƻǇƳŜƴǘΣ ŎƭŀǎǎǊƻƻƳ ǘŜŀŎƘŜǊǎ ŜǎǘŀōƭƛǎƘ 
rituals and routines that give students the opportunity to explore quality literature and informational 
texts. The sŎƘƻƻƭΩǎ ŀǇǇǊƻŀŎƘ ǘƻ ƭŀƴƎǳŀƎŜ ŀǊǘǎ ŦŀŎƛƭƛǘŀǘŜǎ ōƻǘƘ ŀ ǎǘǊǳŎǘǳǊŜŘ ŀǇǇǊƻŀŎƘ ǘƻ ǘŜŀŎƘƛƴƎ ǇƘƻƴƛŎǎ 
and foundational skills while exposing students to authentic texts and real world content.  They also 
have ample opportunities to participate in experiential learning that fosters language and concept 
development. Students participate in the systematic instruction of explicit literacy skills and multiple 
comprehension strategies to develop effective, fluent reading; classrooms feature student-centered 
environments that enable students to construct their knowledge based on life experiences, further 
fostering learning. Students have the opportunity to observe and develop models of quality work; and 
the school provides extended learning opportunities through additional school days, after-school 
programs, and enrichment activities. 
  

To support English Learners specifically, we utilize a variety of instructional strategies. These include 
having both integrated English language development and designated English language development 
embedded in our daily schedules. Utilizing a variety of research based instructional strategies including 
SIOP and GLAD strategies.  
  

Engaging Classroom Environments 
²Ŝ ōŜƭƛŜǾŜ ǘƘŀǘ ŎƘƛƭŘǊŜƴΩǎ ƭŜŀǊƴƛƴƎ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ŀǊŜ ƳŀȄƛƳƛȊŜŘ ǿƘŜƴ ǘƘŜȅ ŀǊŜ in a safe environment, 
where children are valued for who they are and what they bring to the learning context, and where 
questioning and inquiry are not only encouraged, but expected. At PLN GPC, the environment in which 
students learn is considered a critical element of the instructional program, and, as such, careful 
attention is paid to the construction of a safe and stimulating school environment. No person can be 
expected to perform at an optimal level when personal safety is an issue, whether real or perceived. Our 
programs are committed to providing all children a safe, nurturing, respectful environment free of 
harassment. Once safety is established, we believe the classroom environment, which is often referred 
ǘƻ ŀǎ άǘƘŜ ǘƘƛǊŘ ǘŜŀŎƘŜǊΣέ όConsider the Walls, by Patricia Tarr, 2001) should be engaging, fostering and 
ǇǊƻƳƻǘƛƴƎ ǎǘǳŘŜƴǘǎΩ ŎǊƛǘƛŎŀƭ ǘƘƛƴƪƛƴƎΣ ŎƻƭƭŀōƻǊŀǘƛƻƴΣ ŎǊŜŀǘƛǾƛǘȅ ŀƴŘ ŎƻƳƳǳƴƛŎŀǘƛƻƴΦ 
  

Teachers carefully organize provocative and stimulating objects, books, and other materials in the 
classroom for children to wonder and question, explore and discuss. The environment extends to all 
areas of the facility and includes displays, public documentation, and visual representation of students 
participating in our programs. Common areas become the vehicle for creating a stimulating community 
environment that reflects expectations, standards, and celebrates achievement. 
  

Whole Child 
We also know that children being raised in high poverty communities often face barriers to learning. 
Social issues such as unemployment, violent crime, child abuse and neglect, inadequate access to health 
care, poor nutrition, and mental illness make learning difficult. Children who live in fear of abuse, who 
suffer from neglect, or who are hungry or homeless struggle to thrive in school, regardless of their 
potential or intellect. Families who are struggling to meet the basic needs of their children face 
tremendous barriers in providing healthy environments for their children to learn, develop and thrive. 
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Communities that are unsafe, with limited social opportunities for housing, employment and recreation, 
and connection with others, hinder children and families in living stable and well lives. 
  

Accordingly, we understand that we must address the whole child -- the academic, psychological, 
cultural, social, emotional and physical development -- in the context of the family ensuring that the 
Para Los Niños approach to education is systematic, integrated and comprehensive (Bransford et al, 
eds., National Research Council, 1999, 2000). Indeed, studies have shown that students in school with 
integrated curriculums experience improvement in writing and content knowledge as well as an increase 
in motivation and an increase in the amount of time they stayed in school. (Aschbacher, 1991; Levitan, 
1991, Willett, 1992.) Similar studies show that students in interdisciplinary programs make connections 
among different subject areas to answer open-ended questions, retain what they have learned, apply 
learning to real-life problems, have fewer discipline problems, and have lower absenteeism (Curtis, 
2002).   
  

To facilitate deep learning and connections across subjects (e.g., social studies and language arts) 
teachers collaborate to integrate themes and concepts in designing lessons. Project-based learning 
creates opportunities to learn complex problems as well as to develop products that require written and 
oral expression, extended research, analysis and synthesis of information, planning, perseverance, and 
organization ς all skills that are needed for academic success. Projects also link the curriculum content 
ǿƛǘƘ ǎǘǳŘŜƴǘǎΩ ǊŜŀƭ ǿƻǊƭŘ ŜȄǇŜǊƛŜƴŎŜǎΣ ƳŀƪƛƴƎ ƭŜŀǊƴƛƴƎ ǊŜƭŜǾŀƴǘΣ ƳŜŀƴƛƴƎŦǳƭ ŀƴŘ ǾŀƭǳŀōƭŜ ǘƻ ǘƘŜƛǊ ƭƛǾŜǎ 
ƻǳǘǎƛŘŜ ƻŦ ǎŎƘƻƻƭΦ aŀƴȅ ƻŦ ƻǳǊ ǎǘǳŘŜƴǘǎΩ ǇǊƻƧŜŎǘǎ ŀǊŜ ŎƻƳƳǳƴƛǘȅ- and relationship-oriented. A 
multicultural curriculum and culturally sensitive pedagogy also enable students to appreciate and 
ǊŜǎǇŜŎǘ ǘƘŜƛǊ ƻǿƴ ŀƴŘ ŜŀŎƘ ƻǘƘŜǊΩǎ ƘŜǊƛǘŀƎŜ ŀƴŘ ŜȄǇŜǊƛŜƴŎŜǎ ǘƻ ŘŜǾŜƭƻǇ ŀƴ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ƳǳƭǘƛǇƭŜ 
perspectives. 
  

Our educational approach also supports the belief that children express and interpret their 
understanding and ideas in a multitude of ways (The Hundred Languages of Children: The Reggio Emilia 
Approach to Early Childhood Education by C. Edwards, L. Gandini and G. Forman, 1998). Consequently, it 
ƛǎ ǇŀǊǘ ƻŦ ǘƘŜ ǘŜŀŎƘŜǊΩǎ ǊƻƭŜ ǘƻ ƻŦŦŜǊ ǎǘǳŘŜƴǘǎ ŀ ǾŀǊƛŜǘȅ ƻŦ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ǘƻ ǊŜǇǊŜǎŜƴǘ ǘƘŜƛǊ ǘƘƛƴƪƛƴƎΦ CƻǊ 
instance, if they are learning about the structure and function of plants, students can show their 
understanding of the concept by sketching, painting, clay sculpting, block building, story and song 
writing, or creative movement. Offering students these kinds of opportunities allows them various entry 
points into the learning process, provides teachers the chance to assess student understanding and 
correct misconceptions, and is a way for both the visual and performing arts to be integrated into the 
daily life of the classroom. 
  

Students at PLN GPC interact with the community as part of the classroom and after-school program. 
Children participate in field trips to museums, publishing houses, cooking classes encouraging them to 
learn about their community, and interact with youth and adults from other communities. Students also 
experience the natural environment through environmental learning activities such as trips to Palos 
Verde Land Conservancy, the Living Desert, and Underwood Farms, for example. These activities 
ōǊƻŀŘŜƴ ǎǘǳŘŜƴǘǎΩ ŜȄǇŜǊƛŜƴŎŜǎΣ ƛƴŎǊŜŀǎŜ ǎǘǳŘŜƴǘǎΩ ŎŀǇŀŎƛǘȅ ŦƻǊ ŀƴŘ ŎƻƴƴŜŎǘƛƻƴ ǘƻ ƭŜŀǊƴƛƴƎΣ ŀƴŘ ōǳƛƭŘ 
self-confidence as students develop more comprehensive and holistic understandings of how school 
learning connects with the world outside of school. 
  

PLN also infuses STEAM-based learning to engage students in integrated learning as they explore the 
world around them, create innovative solutions to problems and communicate their results while 



PARA LOS NIÑOS EVELYN THURMAN GRATTS PRIMARY CENTER                                                                   53 |  
P a g e 
 

learning Science, Technology, Engineering, Art and Math. PLN students engage in interdisciplinary, arts-
infused learning experiences in order to foster creative thinking and problem solving, skills absolutely 
essential for success in the 21st century global economy. We know that how we teach is as important as 
what we teach and that how children learn is powerfully linked to what they are able to do. Therefore, 
our teachers align the curriculum to the California academic and performance standards, including the 
Common Core State Standards (CA CCSS) and the Next Generation Science Standards, so that students 
have multiple and integrated opportunities to develop higher order thinking skills, such as the ability to 
solve problems, generalize ideas and skills, negotiate and compromise as a member of a team, and 
articulate and represent their ideas to others. 
  

Offering access to digital learning is a priority; students in all three grade levels use technology across 
subject areas as an additional way to access content. Latino, African American, and female populations 
are severely underrepresented in STEAM professions; STEAM-based learning at PLN GPC aims to 
prepare students for success in 21st century careers and to catalyze an interest in and awareness of 
those fields so students are motivated to pursue them. PLN GPC hopes to create an early STEAM 
pipeline that will develop innovative scientific mindset and competencies through hands-on digital 
learning and scientific inquiry at the primary grade level.  
  

Response to Intervention and Instruction Strategies  
PLN uses a modified Response to Intervention and Instruction (RtI2) strategy to ensure that all students 
and their families are supported with appropriate services in our educational and social service 
programs. The school has multiple, overlapping systems in place to ensure that no student falls through 
the cracks and that all students and their families receive the supports they need to be successful. 
  

RtI2 uses a tiered strategy for identifying the service needs of a student. The first stage in applying an 
RtI2model is documentation and school-based assessments. Based on well-articulated outcomes, 
teachers, family advocates and support staff will assess student capacity in academic achievement, 
social skills, home environment, and mental health. Through consistent monitoring of student 
achievement data by both teachers, grade level teams and administrators, as well as our integrated 
services model which examines how we can support studentsΩ mental health and social skills, based on 
the observations of staff within the school. Students who need additional support can then be 
recommended to appropriate services in education (e.g., general education program, remedial support, 
intense intervention, special education) and, if necessary, social, mental health, and/or family services 
offered within the larger PLN agency or through our local community partner agencies. The effective use 
of the RtI2 model hinges on regular and systematic documentation of student activities and progress and 
the use of this information to inform practice. School staff members work with other service providers in 
using a variety of assessment tools (e.g., classroom based assessment, diagnostic assessments, feedback 
from parents and support service providers) to ascertain student progress and build a comprehensive 
portfolio for each student. Teachers and school leaders regularly modify student goals and services 
based on the information provided through these assessment tools. 
  

Our Integrated Service Delivery Model fƻǊ ǎǳǇǇƻǊǘƛƴƎ ǎǘǳŘŜƴǘǎΩ ŀŎŀŘŜƳƛŎ ƎǊƻǿǘƘ ŀƴŘ ǎƻŎƛŀƭ ǿŜƭƭ-being is 
optimized by trusting and sustained relationships. When a student and his or her family are well-known 
and able to engage in candid conversations about factors contributing to the success of the child, 
education can be personalized and holistic support to children and their families can be provided. In 
order to achieve that goal, the structure of our instructional program encourages the development of 
deep and sustained relationships between school staff, social service staff, families, and communities. 
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The effective use of the RtI2 model hinges on regular and systematic documentation of student activities 
and progress and the use of this information to inform practice. For all students, teaching strategies are 
varied τ whole group, small group, individual and cooperative τ based on student need, motivation 
and learning style. Parents are also provided with the knowledge and tools they need to support their 
ŎƘƛƭŘǊŜƴΩǎ ŀŎƘƛŜǾŜƳŜƴǘ ƛƴ ǎŎƘƻƻƭ ǘƘǊƻǳƎƘ ǎŎƘƻƻƭ-parent partnerships, ongoing engagement with parents 
during formal and informal meeting times, and parent-targeted workshops, activities, and events. 
  

In this type of responsive educational model, child and family strengths are enhanced, social risk factors 
and learning barriers are mitigated through coordinated and relevant supports, and decisions are made 
based on a strategic and informed plan for each child. A pedagogical approach is employed which 
supports multiple points of entry within a comprehensive school structure that makes growth and 
learning accessible.  
 

At a universal level, social and emotional skills are responded to, developed and strengthened with 
explicit focus on teaching and providing students opportunities to practice social and emotional 
competencies. PLN GPC utilizes the Caring School Community program to build classroom and 
ǎŎƘƻƻƭǿƛŘŜ ŎƻƳƳǳƴƛǘȅ ǿƘƛƭŜ ŘŜǾŜƭƻǇƛƴƎ ǎǘǳŘŜƴǘǎΩ ŦŜŜƭƛƴƎ ƻŦ safety and their sense of belonging. 
Teachers are supported to create explicit skill building lessons and activities for students that nurture 
social and emotional skills, as well as supported through professional development and coaching in 
developing their own social and emotional competencies that allow them to be self-regulated and 
responsive to the needs of their students. As we move through our response to intervention supports, 
we support students, families and teachers by co-locating social serviceǎ ƻƴ ǘƘŜ ǎŎƘƻƻƭΩǎ ŎŀƳǇǳǎΣ ǘƘǳǎ 
improving accessibility for students, families, and school staff members that want to refer students for 
targeted support services. 
  

Classroom instruction, interaction with the community and natural world, and promotion of life skills 
enable PLN GPC students to become self- motivated in their learning, and ensure that they become 
lifelong learners. 
  

Constructivist Approach 
Based on research demonstrating best practices, the educational approach at PLN GPC is framed within 
a constructivist learning theory, proposing that successful learning happens when students are given 
opportunities to build upon knowledge they already have. When a student can use his/her life 
experiences and interests to construct new knowledge, learning is more effective, engaging, and active. 
This framework relies heavily on guided discovery where students are led through questions and 
activities to discover, discuss, appreciate and verbalize the new knowledge. Brain research indicates that 
the constructivist approach is especially supportive of English language development, because it allows 
ELs the opportunity to build upon their prior knowledge. In a constructivist model, ELs are able to 
comprehend new concepts and build new schema more quickly, resulting in faster language 
development. 
  

CURRICULUM AND INSTRUCTION 
 

CURRICULUM 
All PLN GPC curriculum is aligned to CCSS and the state frameworks for instruction. Teachers collaborate 
with their grade levels and across grade levels to design lessons that are an appropriate level of rigor for 
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the standards, and that will prepare students to demonstrate deep understanding of key facts and/or 
concepts. Our school administrators analyze data with teachers and reflect on instructional practices 
and the systems in place to support students who are struggling in the classroom.  
 
Key Features of the Educational Program 
 
Language Acquisition Models 
 
At PLN GPC, we offer two educational programs: structured English immersion (SEI) and dual language. 
Para Los Niños is committed to ensuring an excellent education for young children. For young children 
who enter our program with a primary language other than English, this commitment requires careful 
attention to providing children with learning opportunities that support the acquisition of English. It is 
our aim to support students in their native language from an additive bilingualism approach. We believe 
that instruction in the home language strengthens the home language and creates a more solid 
foundation for cognitive and academic growth in English; moreover, promoting bilingual competence is 
valuable in its own right (Goldenberg, 2013). Current research findings indicate that children who know 
more than one language have personal, social, cognitive, and financial advantages across the lifespan. 
According to Espinosa (2006), children who are proficient in their home language are able to establish a 
strong cultural identity, to develop and sustain strong ties with their immediate and extended families, 
and to thrive in a global and multilingual world. 
 
We have two instructional programs introduced to our families prior to registering at PLN GPC: a Dual 
Language Program (DL) and a Structured English Immersion Program (SEI). Within these two models, 
students interact with a curriculum that is engaging, stimulating and developmentally sound. The Dual 
Language program at PLN GPC is designed to keep students native language intact. Approximately 50% 
of the class are native English Speakers and the other half speaks a foreign language in our dual 
language classes. Subject matter instruction takes place in both English and Spanish. English is the 
language of instruction for all subjects in the Structured English Immersion program. Children also 
receive English Language Development lessons on a daily basis. 
 
Teachers use instructional strategies to help children with Limited English skills understand lessons. 
The strategies, modifications and support used in Sheltered English Immersion classes are referred to 
as Specially Designed Academic Instruction in English (Díaz-Rico & Weed, p. 109). 
 
English Language Arts 
At the core of our instruction is English language arts as it is vital we ensure that our students gain a 
strong background of foundational skills. Rooted in the Ca CCSS, we utilƛȊŜ 9ȄǇŜŘƛǘƛƻƴŀǊȅ [ŜŀǊƴƛƴƎΩǎ 
English Language Arts curriculum.  Central to our approach to English language arts is that a deep and 
thorough understanding of a topic, the student will not only be able to read complex texts about the 
topic but also be able to write and speak about their learning with increased complexity. This curriculum 
is made up of two components: modules which focus on writing, reading, speaking and listening and the 
K-2 Skills Block which takes a structured approach to teaching phonics and allows for extensive small 
group instruction to meet the needs of all students. 
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English Language Development 
Given the large population of English language learners we consistently serve a vital component of our 
instruction occurs during designated ELD. Rooted in the California English Language Development 
ǎǘŀƴŘŀǊŘǎΣ ǿŜ ǳǘƛƭƛȊŜ ŀ ǾŀǊƛŜǘȅ ƻŦ ǊŜǎƻǳǊŎŜǎ ǘƻ ŜƴǎǳǊŜ ƻǳǊ ǎǘǳŘŜƴǘǎ ǇǊƻƎǊŜǎǎΦ tǊƛƳŀǊƛƭȅ ǿŜ ǳǘƛƭƛȊŜ [!¦{5Ωǎ 
Start Smart curriculum. Through this curriculum our students are taught a concise and consistent set of 
conversation norms in order to have academic conversations. As students become more comfortable 
with the conversation norms, they examine increasingly complex texts. During designated ELD, students 
are actively engaging with one another, collaborating to build their understanding and practicing using 
language, with exposure to language models and non-models. In addition to Start Smart, we utilize other 
standards aligned resources.  
 
Mathematics 
²Ŝ ǳǘƛƭƛȊŜ IƻǳƎƘǘƻƴ aƛŦŦƭƛƴ IŀǊŎƻǳǊǘΩǎ aŀǘƘ 9ȄǇǊŜssions curriculum. Math Expressions is an inquiry 
based mathematics curriculum which is based on the research of Dr. Karen Fuson. Central to her 
research and the Math Expressions curriculum is math talk in which students utilize academic language 
to discuss not only the solution to their problem, but the method and process as well. In each lesson, 
the role of the individual lesson in the progression of student learning is highlighted to ensure that 
students and teachers are building connections between topics. In addition, central to Math Expressions 
lessons are math routines which stress foundational math skills. These include counting routines which 
promote students' understanding of the relationships and patterns in numbers utilizing chants, visuals 
and movements.  
 
History-Social Science 
Our Social Studies curriculum is standards-based and taught within interdisciplinary units of study, our 
social-emotional curriculum and our positive school environment program. Social Studies for this age 
group involves ƭŜŀǊƴƛƴƎ ŀōƻǳǘ ŎƻƳƳǳƴƛǘƛŜǎ ŀƴŘ ŦƛƴŘƛƴƎ ƻƴŜΩǎ ǇƭŀŎŜ ŀǎ ŀ ƎƻƻŘ ŎƛǘƛȊŜƴΦ {ǘǳŘŜƴǘǎ ŀƭǎƻ ƭŜŀǊƴ 
basic historical figures, symbols and traditions from around the world. 
 
Science  
Using the Next Generation Science Standards and Crosscutting Concepts as the learning goals, grade 
level teachers collaboratively plan engaging and purposeful experiences for their students. Though these 
experiences are teacher planned, students are given opportunities throughout the study to share their 
ideas, interests and questions. This kind of active participation often results in student-driven projects, 
in which they are able to represent complex concepts and ideas, apply their knowledge in meaningful 
ǿŀȅǎΣ ŀƴŘ άƎƻ ǇǳōƭƛŎέ ōȅ ǇǊŜǎŜƴǘƛƴƎ ǘƘŜƛǊ ǿƻǊƪ ǘƻ ǘƘŜƛǊ ǇŜŜǊǎΣ ǎŎƘƻƻƭ ŎƻƳƳǳƴƛǘȅ ŀƴd family (Teaching 
for Meaningful Learning, Edutopia, Linda Darling-Hammond). Our Science planning is interdisciplinary, 
integrating other curricular areas such as social studies, math, technology, literature, writing and 
performing and visual arts. According to researchers, arts integration is more successful when integrated 
plans are based on standards and teachers participate in common planning time (Wilcox, Bridges, & 
Montgomery, 2010). 
 
Teachers help students make connections between the different Core Ideas and areas of Science (Earth, 
Physical and Life) so they are not perceived as separate units of study. Implementing lessons through 
ƛƴǉǳƛǊȅΣ ǘŜŀŎƘŜǊǎ ōǳƛƭŘ ƻƴ ǎǘǳŘŜƴǘǎΩ ōŀŎƪƎǊƻǳƴŘ ƪƴƻǿƭŜŘƎŜΣ ǇǊƻǾƛŘŜ ǎǘǳŘŜƴǘǎ ǿƛǘƘ ŦƛǊǎǘƘŀƴŘ ŜȄǇŜǊƛŜƴŎŜǎ 
whenever possible, engage students with a variety of ways to show their thinking, and provide frequent 
opportunities for students share their ideas and questions. In addition, students also explore and 
practice science concepts in labs, a time which builds on English language arts skills and allows them to 
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go through a variety of different learning centers or stations to explore topics like an engineering center, 
an exploration center, imagination center, etc. which further encourage students to use an inquiry 
based approach to learning. This centers allow students to build and utilize academic language with 
peers, with the support and guidance of the teacher. The centers, combined with our integrated 
approach to science instruction truly allow for our students to learn and demonstrate their learning in a 
variety of ways.  
 
Health and Physical Education  
Based on the kindergarten and first grade California Content Standards for Physical Education, our 
program is focused on developing fine and gross motor skills for this age group, along with health and 
social skills, integrated into team and group activities. Each class has a daily 30-minute PE lesson broken 
down into two sections: warm-up/stretching and an activity with embedded skills. School-wide PE 
activities include a 5K run-walk, yoga and dance.  This program is taught using Sheltered English. 
 
To enhance the quality and consistency of the Physical Education program, PLN GPC will formally utilize 
the evidence- based CATCH Program- CATCH stands for a Coordinated Approach to Child Health. Over 
120 peer reviewed scientific publications support the effectiveness of CATCH in increasing physical 
activity and healthy eating, and reducing overweight and obesity. CATCH promotes physical activity and 
healthy food choices in preschool through middle school aged children and their families. CATCH is 
based on the CDC Whole School, Whole Community, Whole Child model in which health education and 
the creation of a healthy school environment, and family/community involvement work together to 
support youth in a healthy lifestyle. The Physical Education teacher along with Campus Aides and 
Instructional Assistants will receive a full day training on the program delivered by the CATCH program 
certified trainers. The program includes warm up, cool down and focused activities to foster physical 
health along with ample developmentally appropriate materials teachers and students can use to learn 
customized ways to lead healthy lifestyles and have fun. Skills and activities involve a variety of 
techniques including teacher and/or peer demonstration, scaffolding when teaching new games or 
activities, and whole group, team, squad and individual assessments. 
 
/!¢/IΩǎ ǇŀǊŜƴǘ ƳŀǘŜǊƛŀƭǎ ŜƴŎƻǳǊŀƎŜ ǇŀǊŜƴǘǎ ǘƻ ƭŜŀǊƴ ŀōƻǳǘ ǘŜŀŎƘƛƴƎ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴ ƘŜŀƭǘƘȅ ƭƛǾƛng skills, 
becoming healthy living role models, and teaching other parents how to reinforce in school learning. 
CATCH Kits provide letters to send home to parents, agenda items for PTA meetings, and guides to 
selecting a CATCH champion on each campus. CATCH strives to give all parents and family/community 
members the tools to create and sustain healthy habits at home and in the community.  
 
Art 
Students are encouraged to observe, and represent their understanding in multiple ways. Students are 
encouraged to discuss their feelings and emotions as they relate to the various experiences inside and 
outside of the classroom. Both the visual and performing arts are infused into all curricular areas. Taught 
through a partnership with Art Division, a local non-profit, students use art media as well as a newfound 
awareness of color to explore the integration of art, feeling and emotion. With this Reggio Emilia 
inspired (constructivist) approach, students discuss how they feel when the touch or see clay, they 
describe how different colors evoke specific emotions. 
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INNOVATIVE COMPONENTS OF THE INSTRUCTIONAL PROGRAM  
As detailed throughout this charter petition, PLN GPC offers a hands-on educational program that is 
differentiated to meet the individual needs of our students, including our significant EL population, as 
they develop proficiency across core subjects and the English language, as well as the arts and 
technology.  A few key innovative components are summarized below. 
  
Integrated Services Delivery Model 
The students and families that PLN GPC serves face a variety of challenges that impact learning; the 
school recognizes that it is imperative to address these social, emotional, and behavioral issues within 
the context of a high-quality education so all students can reach their potential. PLN offers an integrated 
service delivery model, bringing critical and targeted social, clinical, and family services supports to 
students at the school site and in their homes.  For example, if a teacher observes a student is struggling 
with distractibility or paying attention, the teacher can submit an Integrated Services Referral form so 
ǘƘŜ ǎǘǳŘŜƴǘΩǎ ƴŜŜŘǎ Ŏŀƴ ōŜ ŘƛǎŎǳǎǎŜŘ ƛƴ ŀ ƳǳƭǘƛŘƛǎŎƛǇƭƛƴŀǊȅ ǘŜŀƳ ƛƴŎƭǳŘƛƴƎ {ǇŜŎƛŀƭ 9ŘǳŎŀǘƛƻƴΣ aŜƴǘŀƭ 
Health Services, School Administration, aƴŘ !ŦǘŜǊǎŎƘƻƻƭ ǎǘŀŦŦΦ  ¢ƘŜ Ǝƻŀƭ ƛǎ ǘƻ ŘƛǎŎǳǎǎ ǎǘǳŘŜƴǘΩǎ ƴŜŜŘǎ ŀƴŘ 
identify next steps including potential referrals to additional services.  
  
Interdisciplinary Learning 
While PLN GPC teachers use the Common Core State Standards and Next Generation Science Standards 
(NGSS) to develop learning objectives for each subject area, a belief in interdisciplinary learning is at the 
ƘŜŀǊǘ ƻŦ ǘƘŜ ǎŎƘƻƻƭΩǎ ƛƴǎǘǊǳŎǘƛƻƴŀƭ ƳƻŘŜƭΦ ±ƛǎǳŀƭ ŀƴŘ ǇŜǊŦƻǊƳƛƴƎ ŀǊǘǎΣ ƭƛǘŜǊŀŎȅΣ ŀƴŘ 9ƴƎƭƛǎƘ ƭŀƴƎǳŀƎŜ 
development are integrated across all subject areas. Students are given multiple opportunities to 
express their understanding through visual and performing arts, and students regularly engage in 
designing and presenting interdisciplinary projects with real world applications. 
  
Developing Academic Language  
Given the population that PLN GPC serves, which includes a significant percentage of English Learners, 
ǘƘŜ ǎŎƘƻƻƭ Ƙŀǎ ƛŘŜƴǘƛŦƛŜŘ ŘŜǾŜƭƻǇƛƴƎ ǎǘǳŘŜƴǘǎΩ ŀōƛƭƛǘȅ ǘƻ ǳǎŜ ŀŎŀŘŜƳƛŎ ƭŀƴƎǳŀƎŜ ŀǎ ŀ ƪŜȅ ǇǊƛƻǊƛǘȅΦ !ŎǊƻǎǎ 
every subject area and grade level, students engage in accountable talk, a research-based practice that 
ƛǎ ǎƘƻǿƴ ǘƻ ōǳƛƭŘ ǎǘǳŘŜƴǘǎΩ ǊŜŀŘƛƴƎΣ ǿǊƛǘƛƴƎΣ ǎǇŜŀƪƛƴƎΣ ŀƴŘ ƭƛǎǘŜƴƛƴƎΣ ŀǎ ǿŜƭƭ ŀǎ ŎǊƛǘƛŎŀƭ ǘƘƛƴƪƛƴƎΣ 
engagement, and academic independence.  
 
Deep Parent Engagement and Skill Building 
PLN GPC is deeply committed to engaging parents in meaningful ways and to building their leadership 
and capacity. Parents actively engage with the school through workshops, learning opportunities, 
advocacy and leadership training, and more. When surveyed, 80% of PLN GPC parents report feeling 
ŎƻƴŦƛŘŜƴǘ ƛƴ ǘƘŜƛǊ ŀōƛƭƛǘȅ ǘƻ ŜƴǎǳǊŜ ǘƘŜ ǎŎƘƻƻƭ ƛǎ ƳŜŜǘƛƴƎ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ƴŜŜŘǎΦ Lƴ ŀŘŘƛǘƛƻƴΣ уу҈ ƻŦ ǇŀǊŜƴǘǎ 
ǊŜǇƻǊǘ ŦŜŜƭƛƴƎ ǘƘŀǘ ǘƘŜƛǊ ǾƻƛŎŜ ƳŀǘǘŜǊǎ ƛƴ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ŜŘǳŎŀǘƛƻƴ ŀƴŘ ŎƻƳƳǳƴƛǘȅΦ [ŀǎǘƭȅΣ тн҈ ƻŦ ǇŀǊŜƴǘǎ 
report feeling that they have the skills necessary to make change in their community.  
  
Community Partnerships 
With more than 35 years of serving students and families from the Greater Los Angeles area, PLN has 
developed strong community partnerships with other mission-aligned organizations. Our schools work 
with some 20 partner organizations to provide enrichment activities for our children and families and/or 
to extend the continuum of care. These partnerships result in a variety of programs and services, all 
overlapping to support students and families in realizing their maximum potential in academics and in 
life.  
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To support the Gratts children, their families and their community, PLN has multiple partnerships and 
has been operating programming in the Pico Union/Westlake area for more than 20 years.   
tŀǊŀ [ƻǎ bƛƷƻǎΩ ǿƻǊƪ ƻŦ ŜȄŎŜƭƭŜƴǘ ŜŘǳŎŀǘƛƻƴ ƛǎ ǎǳǇǇƻǊǘŜŘ ǘƘǊƻǳƎƘ ǘƘŜ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ǎǘǊƻƴƎ ǎƻŎƛŀƭ-
emotional skill building, Para Los Niños utilizes the Caring Schools Community curriculum in the 
classroom and around campus, this involves not only classroom activities, but home based activities that 
mirror the classroom activities.  To support deeper skill development of students who need additional 
support we offer small group social skills groups utilizing the skill-streaming curriculum led by our School 
Case Manager and co-facilitated with a therapist. For these same students and families, or those that 
need more intense services, we also utilize engage them in mental health services where our therapists 
coordinate treatment with teachers and school administration as well as with the parents and 
caregivers.  Students and their caregivers are supported with the utilization of specific evidenced based 
practices that target children 0-6 such as Child-Parent Psychotherapy (CPP) and Managing Adaptive 
Practices (MAP).  
 
tŀǊŀ [ƻǎ bƛƷƻǎΩ ǿƻǊƪ ǿƛǘƘ ǇƻǿŜǊŦǳƭ ŦŀƳƛƭƛŜǎ ƛǎ ƴƻǘ ƻƴƭȅ ǎǳǇǇƻǊǘŜŘ ōȅ ǘƘŜ ǿƻǊƪ ŀōƻǾŜΣ ōǳǘ ǘƘǊƻǳƎƘ ŀ 
myriad of programming and partnership.  PLN offers school based and in-home targeted case 
management services, concrete supports, monthly family socialization activities, parenting classes, child 
development classes, and support groups ranging from domestic violence support groups to loss and 
bereavement support groups.  These are provided directly by PLN or through partnerships with 
ŎƻƳƳǳƴƛǘȅ ƻǊƎŀƴƛȊŀǘƛƻƴǎ ǎǳŎƘ ŀǎ ǘƘŜ /ƘƛƭŘǊŜƴΩǎ .ǳǊŜŀǳΣ /ƘƛƭŘǊŜƴΩǎ LƴǎǘƛǘǳǘŜΣ Inc., Korean Youth 
/ƻƳƳǳƴƛǘȅ /ŜƴǘŜǊΣ 9ƭ /ŜƴǘǊƻ ŘŜƭ tǳŜōƭƻΣ tŜŀŎŜ hǾŜǊ ±ƛƻƭŜƴŎŜΣ {ǘΦ !ƴƴŜΩǎΣ /ŜƴǘǊŀƭ /ƛǘȅ bŜƛƎƘōƻǊƘƻƻŘ 
Partners, and Our House.  
 
Para Los Niños also supports the economic and workforce development of young parents just half a mile 
ŦǊƻƳ DǊŀǘǘǎ ǘƘǊƻǳƎƘ ƻǳǊ ǿƻǊƪ ǿƛǘƘ aŀȅƻǊ 9ǊƛŎ DŀǊŎŜǘǘƛΩǎ 9ŎƻƴƻƳƛŎ ²ƻǊƪŦƻǊŎŜ ŀƴŘ 5ŜǾŜƭƻǇƳŜƴǘ 
Department (EWDD) providing subsidized employment opportunities, job skills training, interview 
preparation, resume writing, and internships at various city departments, local business and health care 
and entertainment organizations. Through our partnership with EWDD and LAUSD, we also support 
parents and young caregivers in completing their High School diploma, engaging in continuing education 
at either higher education or a technical training institution.  Lastly, we also support the health and 
wellness development of our students and families through parent and caregiver participatory 
education around culturally coherent nutrition education through our PLN Champions for Change work 
with the Department of Public Health.  We also integrate partners throughout the community to 
address other health issues from Cedars Sinaƛ ƳƻōƛƭŜ ǳƴƛǘ ǘƻ ǎǳǇǇƻǊǘ ƛƳƳǳƴƛȊŀǘƛƻƴǎ ǘƻ ±ƛǎƛƻƴ ǘƻ [ŜŀǊƴΩǎ 
support for free eyewear for students.    
 
tŀǊŀ [ƻǎ bƛƷƻǎΩ ǿƻǊƪ ǇǊƻƳƻǘƛƴƎ ǎǘǊƻƴƎ ŎƻƳƳǳƴƛǘƛŜǎ ƛǎ ŘƻƴŜ ōȅ ǘƘŜ ǿƻǊƪ ŀōƻǾŜΣ ŀƴŘ ŀƭǎƻ ǘƘǊƻǳƎƘ ƻǳǊ 
programming that supports community transformation through two strands, (1) 
Parent/Caregiver/Resident capacity building and (2) School Administrator and Teacher Capacity Building.  
Parent/Caregiver/Resident capacity building is done through neighborhood leadership groups in the zip 
codes surrounding Gratts Primary Center and on the Gratts campus that focus on preventatively 
addressing community trauma through building resident capacity around resiliency (through the 
utilization of the Community Resiliency Model), leadership, advocacy, community engagement and 
evaluation. Teacher and administration capacity building around trauma and resiliency is done through 
multiple Professional Development sessions and on campus Trauma-Informed Behavioral Health 
coaches that provide one-on-one or grade level personal/professional development around trauma and 
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resiliency, self-care, self-awareness, self-regulation and de-escalation strategies. This work is done 
through a partnership led by PLN and funded by LA County Department of Mental Health that involves 
LAUSD, Pathways LA, !ǎƛŀƴ tŀŎƛŦƛŎ /ƻǳƴǎŜƭƛƴƎ ŀƴŘ ¢ǊŜŀǘƳŜƴǘ /ŜƴǘŜǊΣ {ǘΦ !ƴƴŜΩǎΣ /ƘƛƭŘǊŜƴΩǎ .ǳǊŜŀǳΣ ŀƴŘ 
tŜŀŎŜ hǾŜǊ ±ƛƻƭŜƴŎŜ ǘƘŀǘ ƛƴǾƻƭǾŜǎ ƴƻǘ ƻƴƭȅ DǊŀǘǘǎ tǊƛƳŀǊȅ /ŜƴǘŜǊ ōǳǘ ŜȄǘŜƴŘǎ ǘƻ [!¦{5Ωǎ [ƻŎŀƭ 5ƛǎǘǊƛŎǘ 
/ŜƴǘŜǊ ŀƴŘ 9ŀǎǘΦ  t[b ŀƭǎƻ ǇŀǊǘƴŜǊǎ ǿƛǘƘ ǘƘŜ aŀȅƻǊΩǎ ƻŦŦƛŎŜ ƻŦ LƳƳƛƎǊŀtion by offering various 
Immigration supports on campus to build caregiver capacity around the immigration rights and to offer 
pro-bono legal support for those that may require it.  On a more school based level, PLN supports our 
parents and caregivers invoƭǾŜƳŜƴǘ ƛƴ ǘƘŜ ǎŎƘƻƻƭ ŎƻƳƳǳƴƛǘȅ ǘƘǊƻǳƎƘ t[bΩǎ 9ƴƎƭƛǎƘ [ŜŀǊƴŜǊΩǎ !ŘǾƛǎƻǊȅ 
Council, School Side Council, Parent Cafés, and volunteer opportunities.      
  
Instructional Leadership Teams 
PLN GPC has established teams of teachers and leaders and trained them to drive teacher coaching and 
professional development at the school site. Instructional Leadership Team (ILT) members also play a 
vital role in supporting new teachers and grade level teams.  Instructional Leadership Teams serve as 
critical actors (and leaders) in guiding and shaping the instructional progress and climate/culture of the 
school (and the broader school network).  Members of these teams, selected to represent a variety of 
skill sets, experience and perspective, work alongside school leaders to analyze data, develop 
professional learning opportunities and model/coach and support their colleagues.  ILT members also 
work network-wide to establish and maintain coherence and consistency throughout the PLN schools in 
regards to initiatives and priorities.  ILTs work in partnership with school leaders to create the conditions 
within a school that enable teachers to help their students learn and achieve. This is a leadership 
opportunity for teachers and a chance to develop new skills and practices while focusing on improving 
teaching and learning schoolwide. 
  
Foundational Skill Development  
Academic achievement data shows that incoming PLN GPC students need more support in foundational 
skills in reading and mathematics. The school has prioritized early diagnosis and early intervention 
around missing foundational skills, and these needs are addressed through in-class and after school 
interventions. 
  
STEAM-BASED Learning 
To prepare students for 21st century careers, PLN GPC students are exposed to learning in the STEAM 
fields, including hands-on science, mathematics, and digital learning. PLN GPC hopes to create an early 
STEAM pipeline that will develop innovative scientific mindsets and competencies through hands-on 
digital learning and scientific inquiry. This is evident through our inquiry based approach to content.  
 
aǳǊŀƭǎ ŀǊŜ ŀƴƻǘƘŜǊ ǳƴƛǉǳŜ ǇŀǊǘ ƻŦ t[b Dt/Ωǎ ŎǳƭǘǳǊŜΦ !ǘ ǘƘŜ ŜƴŘ ƻŦ ŜŀŎƘ ȅŜŀǊΣ ƎǊŀŘŜ ƭŜǾŜƭ ŎƻƘƻǊǘǎ ǿƻǊƪ 
together to choose a theme based on something they have learned that year and work together to 
ŘŜǾŜƭƻǇ ŀ ƳǳǊŀƭ ǘƘŀǘ ƘƛƎƘƭƛƎƘǘǎ ǘƘŀǘ ǘƘŜƳŜΦ aǳǊŀƭǎ ƴƻǘ ƻƴƭȅ ōŜŀǳǘƛŦȅ ǘƘŜ ǎŎƘƻƻƭΩǎ ŎŀƳǇǳǎΣ ōǳǘ ŀƭǎƻ ǎŜǊǾŜ 
as a meaningful end-of-year opportunity for students to celebrate their learning together. 
  
Social-Emotional Learning  
We place student social and emotional health in a position of priority support, cognizant that strong 
social and emotional skills are directly tied to strong academic outcomes, positive and sustained social 
relationships, and more active civic participation. Nearly 100% of our students live in extremely 
economically disadvantaged homes.  The stress and trauma associated with poverty is seen every day in 
our school communities, through disruptive and negative behavior, challenges in self-management and 
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self-esteem, and the majority of parents (70%) expressing concerns about their abilities to support the 
behavioral development of their children. 
 
From birth, we are hard-wired to experience 6 emotionsτsadness, joy, disgust, anger, surprise, and 
fearτwhereas other emotional responses ς such as humility, forgiveness, sympathy, and cooperationτ
are learned responses.  
 
LŦ ǿŜ ǘƘƛƴƪ ƻŦ ǘƘŜ ǊŀƴƎŜ ƻŦ ŜƳƻǘƛƻƴǎ ŀǎ ǘƘŜ ƴƻǘŜǎ ƻƴ ŀƴ άŜƳƻǘƛƻƴŀƭ ƪŜȅōƻŀǊŘΣέ ŎƘƛƭŘǊŜƴ ǿƘƻ ƎǊƻǿ ǳǇ ƛƴ 
poverty may come to school able to play only a few notes. Our social and emotional competence priority 
expands the repertoire of our students, providing them with opportunities to develop and practice skills 
to engage in meaningful and positive relationship building. Given that the majority of our students 
spend an average of 10-12 hours a day at school, we are in a unique position to positively impact the 
socioemotional competencies that will support them in navigating the complex social and 
developmental dynamics of schooling ς a microcosm of the cognitive and social experiences that will 
inform the ways they engage society, the workforce and their own children in the future. 
Unlike many reform efforts that are seen as something added, implementation of this curriculum is 
value added; creating a climate of shared ownership and caring community throughout the school. 
 
We provide explicit social-emotional skill building opportunities daily through community circles, 
integration of social-emotional objectives into academic lessons, and consistent language across the 
school about self-awareness, self-regulation, social awareness, relationship skills, and responsible 
decision making (CASEL competencies). We engage parents in learning about and fostering social and 
emotional competency building through at-home activities that mirror what students are discussing and 
learning at school, and we annually measure student growth in areas related to senses of connection, 
competence, and belonging.  
 

INTERVENTION 
 
Whether a student is performing above grade level and needs an additional challenge or a student is 
performing below grade level and needs additional support to meet grade level benchmarks we have a 
variety of programs which assist our students.  
 
PLN GPC offers a multitude of enrichment opportunities, many of which are supported by our 
afterschool program. These include engaging science and math activities, field trips, afterschool and 
weekend programs for students and families. For example, during the summer of 2019, in addition to 
targeted intervention programs for our students approaching or below benchmark, we also offered an 
enrichment course to students reading above grade level. These students spent the summer engaging in 
rigorous texts and completed a culminating project in which they utilized Microsoft PowerPoint to 
present their learning to others. Not only did this expose students to technology, it also challenged them 
to utilize academic language in a different way.  
 
In addition to offering enrichment, we also ensure that our students performing below grade level 
receive the supports they need to be successful. Throughout the year, administration, teachers and 
support staff are constantly monitoring summative and formative assessments to monitor student 
progress. We often utilize DIBELS Next benchmarks and progress monitoring data, reading level, 
phonemic awareness exams, and high frequency words to identify students who are having difficulties 
with early literacy skills and place them in a targeted skill group based on their needs. During the 2018-
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2019 school year, based on student data a variety of interventions were carried out to support students. 
These include:  

 Afterschool intervention led by teachers (serving approximately 90 students-1:10 teacher 
student ratio)) 

 In class interventions led by teachers and instructional assistants (serving the majority of 
students 10-15 points away from meeting DIBELS Benchmark goals)  

 Additional support staff (in addition to instructional aides) leading skill groups in class 
(approximately 120 students serviced) 

 Summer school intervention led by teachers (approximately 130 students serviced) 
 
In each of these cases, students were grouped into different skill groups based on their identified needs. 
In addition, within a given skill, ǎǘǳŘŜƴǘǎΩ historical data was examined to determine the specific 
teaching points necessary to ensure their progress. In addition to examining student data and ensuring 
students are appropriately placed, another critical component of our intervention programs is that 
teachers are given the appropriate materials to lead the intervention. Each teacher was given a specific 
scope and sequence and instructional minute breakdown based on the needs of the skill group they 
taught. In addition, they were given a series of games and activities as well as detailed lessons to follow. 
This systematic and consistent examination of data and planning is a critical part of how we monitor and 
ensure the success of our students and their mastery of foundational literacy skills.  
 
PLN GPC offers a variety of enrichment opportunities for students. Our afterschool program is one such 
opportunity. Our afterschool program serves 140 students and is focused on academic enrichment, 
while recognizing afterschool as an opportunity to teach youth socialization skills as well as valuable 
lessons about sharing and cooperation. Through a variety of partnerships, in addition to clubs and 
activities offered in afterschool, we have a variety of partnerships which provide a variety of 
partnerships which expose students to everything from music to science enrichment. For example, 
CHISPA© is a national network of science museums and afterschool programs affiliated with ASPIRA and 
the National Council of La Raza (NCLR), working together to build stronger communities and increase the 
engagement of Hispanic children and their families with science and local science resources. With the 
assistance of this program our students have an opportunity to participate in biweekly hands-on 
innovating science activities. In addition, the Young Musicians Foundation provides weekly instruction 
where they learn music fundamentals and cultivate an appreciation for different musical genres, such as 
classical, cultural, rock, jazz and more. Students have the opportunity to learn about nutrition and 
healthy eating during small bites cooking classes in which students make a classroom friendly snack 
recipe with their teachers. 
 
In addition, our After-{ŎƘƻƻƭ ǇǊƻƎǊŀƳ ŀƭǎƻ ƻŦŦŜǊǎ ǎǘǳŘŜƴǘǎ ǿƛǘƘ άƪƛŘǎ ŎƘƻƛŎŜέ Ŏƭǳōǎ ǿƘŜǊŜ ǘƘŜȅ ƘŀǾŜ ŀƴ 
opportunity to participate in different club based activities. The clubs offers a range of activities from 
dance, music, singing, drama, cheerleading, drawing, sewing, painting, silk screen, cooking, healthy 
choices, fitness, reading, yearbook, journalism, leadership, scrap booking, art & crafts, photography, 
science, fashion, game boards, self-expression, sports clubs and a variety of visual and performing arts. 
Lastly, the After School Program team members take the children and youth on off-site field trips 
whenever possible.  We plan activities that are culturally diverse, fun, entertaining, educational, and 
hands-on.  With the help of our community, we are able to expose our children/youth to community-
helping organizations such as fire and police personnel, local businesses, college and university tours, 
local libraries, museums, art studios and much more.  
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CURRICULAR AND INSTRUCTIONAL MATERIALS 
 
Instruction is based on the California Common Core State Standards (CA CCSS) implementation. We 
have selected the following textbooks that are aligned with the Ca CCSS. Specific textbooks and 
publishers are subject to change based on the availability of new textbooks that are undergoing the 
textbooks adoption process in California as well as PLN GPC ongoing internal evaluation processes of 
instructional effectiveness. 
 

Content Area Resources  

English Language Arts 
 
 
 
 
 
 
Spanish Language Arts  

EL Education (including Decodable Texts, Authentic Texts & Trade Books) 
Raz Kids  
Leveled Books 
Classroom Libraries  
Florida Center for Reading Research 
 
 
Estrellita Accelerated Beginning Spanish 

Math HMH Math Expressions 
HMH Getting Ready for SBAC Testing 

Science Standards Based Instruction 
Expeditionary Learning Labs 

Social Science Standards Based Instruction 

ELD LAUSD Start Smart  

Art Art Division Curriculum 

PE CATCH 

Social Emotional Learning 
(SEL) 

Caring School Community Social Emotional Program 

 

INSTRUCTIONAL METHODS AND STRATEGIES 
 
At PLN GPC, we understand the importance of both content knowledge and modes of instruction; the 
information students learn and how we provide opportunities for children to learn. As detailed above, 
we utilize an instructional framework and teaching methodologies that provide scaffolds for students in 
setting goals, reflecting on their learning, and actively engaging in the learning process. Teachers model, 
guide, and collaborate with students, develop instructional opportunities for inquiry and open-ended 
questions, and make learning meaningful to students by building on student strengths and interests. 
  
Teachers are trained in creating educational environments that provide experiences that promote 
language development, skill mastery, and conceptual knowledge. 
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Using the recommendations from the National Research Council and the Reggio method, PLN GPC 
teachers meet every week to discuss what core concepts they need to cover, derived from the subject-
specific curricula described below. Once these concepts are identified, the manner in which they are 
explored is largely derived from dialogue between teachers and students (as described above). Teachers 
then incorporate the recommendations of the National Research Council and the core tenets of our 
instructional model, as described above, to plan and design instruct that is responsive to the needs of 
our students: 
  
Direct instruction and inquiry-based instruction  
Teachers use direct instruction and inquiry-based instruction. Direct instruction strategies include 
lectures, explanations and demonstrations, mini-lessons through which students are asked to acquire 
concepts, instructions and information, learn to take notes, ask questions and clarify ideas in a whole 
class, small group, or one-on-one format. Inquiry-based instruction strategies involve asking students to 
structure problems, pursue information, pose and test hypotheses and draw inferences for themselves. 
  
Curriculum of Inquiry  
Student interest is generated and questions drive the curriculum toward understanding of the concepts 
and big ideas. Grade-level planning is an essential component of lesson planning. Teachers work 
together to formulate lesson plans that include experiences that initiate student questions, vocabulary 
building and critical thinking. Particular attention is paid to the unique needs of English Learners. 
Discussion time is built into all lessons. It is through these discussions with children that ideas and 
ǇǊƻƧŜŎǘǎ ƻŦǘŜƴ ŀǊƛǎŜΦ Lǘ ƛǎ ǘƘŜ ǘŜŀŎƘŜǊΩǎ ǊƻƭŜ ǘƻ ƛƴŎƭǳŘŜ ǘƘŜǎŜ ƛŘŜŀǎ ƛƴǘƻ ǘƘŜ ŎǳǊǊƛŎǳƭǳƳ ǇƭŀƴƴƛƴƎΦ ¢ƘŜǊŜ ƛǎ 
considerable thought given to the materials needed, and parent and/or community support and 
involvement. 
  
Accountable Talk  
Students are guided in engaging in critical dialogue and explicitly taught the principles of building 
academic language. Accountable talk is a competency in which students consciously understand and 
fluently utilize academic language and purpose-specific communication syntax and structures to 
comprehend, analyze, exchange, generate, and apply ideas. This research-based practice, when 
implemented with fidelity, will improve student learning, critical thinking, speaking, listening, reading, 
writing, engagement, social imagination, locus of control, and academic independence. In classrooms in 
which accountable talk is developed, teacher and student talk time is part of every lesson in all subject 
ŀǊŜŀǎΦ {ǘǳŘŜƴǘǎΩ ǘŀƭƪ ƛǎ ŘŜǎƛƎƴŜŘ ǘƻ Ŝxplore and share ideas. Discourse rules and language structures are 
explicitly taught, and dialogue is purposeful, collaborative and equally divided. Accountable talk must be 
explicitly taught, modeled, and rehearsed almost on a daily basis to be internalized, and thus it has 
become a priority across subject areas and in all grade levels. 
  
Collaboration  
Collaborative group work, both large and small, is considered valuable and necessary to advance 
cognitive development and to develop academic language. Children are encouraged to dialogue, 
critique, compare, negotiate, hypothesize, and problem solve through group work. The teachers 
carefully plan collaborative experiences for children that promote the development of academic 
language for all students, including for English Learners. 
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Formative assessment  
Teachers use a wide range of formative assessments to evaluate how students are learning as well as 
what they are learning. These include assessments performed on a daily, weekly, or as needed basis, as 
well as diagnostic tools that inform decisions about the curriculum and teaching strategies as well as 
ƛƴŘƛǾƛŘǳŀƭ ǎǳǇǇƻǊǘǎ ŦƻǊ ǎǘǳŘŜƴǘǎΦ hƴŜ ƛƳǇƻǊǘŀƴǘ ŀǎǎŜǎǎƳŜƴǘ ŎƻƳǇƻƴŜƴǘ ƛǎ t[bΩǎ .ŜƴŎƘƳŀǊƪ {ȅǎǘŜƳ 
which enables teachers to monitor student progress. PLN GPC staff members administer standards-
based assessments throughout the year in reading, writing and mathematics. These results, in addition 
to other assessments (formal and informal) are used to guide classroom instruction, individual student 
support and teacher professional development. 
  
Cycle of Inquiry 
Teachers use data to inform their instruction through our Cycles of Inquiry. Every two to three weeks, 
ǘŜŀŎƘŜǊǎ ŀǎǎŜǎǎ ǎǘǳŘŜƴǘǎ ƻƴ ŀ ŘŜǎƛƎƴŀǘŜŘ ǎǘŀƴŘŀǊŘΦ ¢ƘŜ Řŀǘŀ ŀǊƻǳƴŘ ǎǘǳŘŜƴǘǎΩ ƳŀǎǘŜǊȅ ƛǎ ǎƘŀǊŜŘΣ 
analyzed and discussed at grade level team meetings. These meetings allow teachers to identify and 
share successful instructional practices. Teachers pre-and post-test all students to ensure mastery of 
skills. 
  
Representational Development/Formative Assessment 
The Reggio approach calls for the integration of the graphic arts as tools for cognitive, linguistic, and 
social development. Presentation of concepts and hypotheses in multiple forms of representation τ 
print, art, construction, drama, music, movement, poems, sketchesτ are viewed as essential to 
children's understanding and experience. Critical for all learners, but especially English Learners, is the 
multiple ways that children represent their understanding of a concept. 
  
Teachers as Researchers 
At PLN GPC, the role of the teacher is first and foremost to be that of a learner alongside the children. 
The teacher is a teacher-researcher, a resource and guide as she/he lends expertise to children. 
Educators carefully listen, observe, and document children's work, while they provoke, co- construct, 
and stimulate thinking and collaboration among children. Each teacher has the responsibility to share 
their observations of children with their weekly grade-level meetings with our curriculum coordinator. 
These discusǎƛƻƴǎ ŜƴŀōƭŜ ǘŜŀŎƘŜǊǎ ǘƻ ŘŜǘŜǊƳƛƴŜ ǘƘŜ ƴŜȄǘ ǎǘŜǇǎ ƛƴ ŎƘƛƭŘǊŜƴΩǎ ŎƻƴŎŜǇǘǳŀƭ ŘŜǾŜƭƻǇƳŜƴǘΦ 
 

HOW THE SCHOOLΩS INSTRUCTIONAL METHODOLOGIES AND CURRICULUM WILL ENSURE 
STUDENT MASTERY OF THE CALIFORNIA CCSS AND OTHER STATE CONTENT STANDARDS  
 
Children learn best when they are offered an educational approach that builds on their prior knowledge, 
offers a range of first hand experiences, provides a variety of ways to show conceptual understanding, 
fosters opportunities to ask questions, investigate solutions, build conceptual understanding and solve 
problems. Ultimately, students develop a range of skills such as critical thinking, creativity, collaboration 
and communication, which successfully prepare them to continue their education into the 21st century. 
To promote and foster these skills, our educational approach includes interdisciplinary planning and 
instruction, project and inquiry-based teaching and learning and the integration of both the visual and 
performing arts. Our teachers are expected to design engaging experiences for their students using the 
California Common Core State Standards (CA CCSS), Next Generation Standards and California content 
and performance standards as the learning goals. 
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²Ŝ ŀƭǎƻ ōŜƭƛŜǾŜ ǘƘŀǘ ŎƘƛƭŘǊŜƴΩǎ ƭŜŀǊƴƛƴƎ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ŀǊŜ ƳŀȄƛmized when they are in a safe 
environment, where children are valued for who they are and what they bring to the learning context, 
and where questioning and inquiry are not only encouraged, but also expected. We understand that 
we must address the whole child-the academic, psychological, cultural, social, emotional and physical 
development - in the context of the family, ensuring that the Para Los Niños approach to education is 
systematic, integrated and comprehensive. 
  
PLN GPC teachers guide instruction through data and foster a data-driven environment to monitor 
student progress through multiple measures that are synthesized into a comprehensive assessment 
system (baseline, formative, benchmark, performance and project-based assessments). In addition, 
the documentation process promotes reflective teaching practice, ensuring that we are continuously 
refining instruction. By merging research and practice, teachers can make instructional decisions that 
move students toward the learning goal. Assessment and learning goals are aligned at every 
educational stage.  Teachers provide multiple assessments to document student progress in all 
learning domains. 
 

Benchmark assessments and trimester grades must be linked to the CCSS and other California 
standards in all subject areas. Ecological data creates a picture specific to the child within the PLN 
Educational Model while standardized data completes the picture for analysis within similar and 
comparative groups. 
 

HOW THE INSTRUCTIONAL PROGRAM WILL SUPPORT STUDENT DEVELOPMENT OF 
TECHNOLOGY-RELATED SKILLS AND STUDENT USE OF TECHNOLOGY 
 
Supporting Technology Related Skills 
 
Each classroom is equipped with a technology cart for instructional use by the teacher containing a 
projector, document camera and iPad tablets. The tablets are equipped with instructional applications 
designed to be used independently by students. Our curricular program, framed by science inquiry, 
includes rigorous, standards-based core programs. We see technology as a way to help students 
improve their motor skills and attain the 21st century skills necessary to succeed in school and life. We 
know that technology is extremely important to their academic achievement and professional 
excellence well beyond school-age years. 
 
 At least once a week, students are required to engage in an educational software program 
independently because NETS standards are applied at each grade level in a manner consistent with 
grade level appropriate content and expectations. The ultimate goal is to familiarize students with 
engaging in academic content through technological devices such as tablets and computers. Students 
must be prepared, even at primary age, to engage in computer-based assessments and project-based 
assignments requiring multi-media.  
 
Built into our mathematics curriculum, we utilize a variety of digital tools. These include HMH Math 
Expressions iTools which allows students and teachers to use digital manipulatives and simulations to 
show problems. In addition, we also utilize HMH Math Expressions Mega Math with reinforces the 
topics students are learning in the classroom, providing a challenge for students who have 
demonstrated mastery of a topic and allowing additional practice to students who need more support.  
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Over the past five years, our students have utilized a variety of programs to build these skills. These 
programs include Raz Kids, which allows students to read leveled texts independently and allows for 
teachers to individualize literacy activities to target students unique needs. ST (Spatial- Temporal) Math 
ƛǎ ŘŜǎƛƎƴŜŘ ŦƻǊ ŜƭŜƳŜƴǘŀǊȅ ǎǘǳŘŜƴǘǎ ŀƴŘ ǇǊƻǾƛŘŜǎ ŎƻǳǊǎŜǿŀǊŜ ǘƘŀǘ ŜƳǇƭƻȅǎ ŀ ƭŜŀǊƴŜǊΩǎ ǎǇŀǘƛŀƭ-temporal 
reasoning abilities to explain, understand and solve multi-step math problems. Students have also 
utilized programs like Discovery Education and Brain Pop Jr. to learn more about standards based topics.  
 
Transitional Kindergarten 
 
PLN GPC offers Transitional Kindergarten (TK) in accordance with State Policy. Our stand-alone TK 
program is the first year of a two-year kindergarten program provided to students who do not meet the 
age eligibility for kindergarten; however, the TK program can be a single year program on a student by 
student basis in concert with the parent/guardian and student achievement/First Grade readiness data. 
The TK program offers a Reggio-inspired, constructive approach that supports children's love of learning 
and social and emotional readiness. Through meaningful projects and investigations, students can 
develop their critical thinking and creative skills.   
 
The program provides students with a school experience that is developmentally appropriate and will 
better prepare them for the following grade. It offers students the opportunity to develop basic 
fundamental academic skills, such as the sound/symbol recognition, numeral recognition and quantity 
discrimination, color recognition, identification of shapes, oral language skills, socio-emotional 
development, and early reading and writing and other skills needed for kindergarten but taught at a 
slower pace. TK also accustoms students to the rules, expectations and school schedule, enabling a 
better transition for the following school year. The TK program follows the requirements of SB 1381 in 
providing a modified curriculum that is both age and developmentally appropriate, which allows 
students to move on to kindergarten or first grade the following year, depending on their social and 
academic development. 
 

ACADEMIC CALENDAR AND SCHEDULES  
 

ACADEMIC CALENDAR 
 
A draft 2020/2021 academic calendar can be found below. 
 
The PLN GPC school year is similar to a traditional single-track calendar with 180 instructional days, 
divided into three trimesters. We exceed the number of annual instructional minutes as set forth in 
Education Code 47612.5. Students are dismissed at 2:45pm on Mondays, Tuesdays, Thursdays and 
Fridays and at 1:15 pm on Wednesdays. Teachers have an additional 12 days devoted to professional 
ŘŜǾŜƭƻǇƳŜƴǘΣ ƴƛƴŜ ƻŦ ǿƘƛŎƘ ƻŎŎǳǊ ōŜŦƻǊŜ ǘƘŜ ǎŎƘƻƻƭ ȅŜŀǊ ōŜƎƛƴǎ ŘǳǊƛƴƎ t[bΩǎ Educators Institute, and 
three during the year. 
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SAMPLE DAILY SCHEDULES 
 
¢ƘŜ ǎŀƳǇƭŜ Řŀƛƭȅ ǎŎƘŜŘǳƭŜǎ ǇǊŜǎŜƴǘŜŘ ōŜƭƻǿ ŦƻǊ ŜŀŎƘ ƎǊŀŘŜ ƭŜǾŜƭ ƻǊ ƎǊŀŘŜ ǎǇŀƴ ǊŜŦƭŜŎǘ t[b Dt/Ωǎ 
commitment to literacy and an interdisciplinary curriculum. All teachers have daily planning periods, 
allowing teachers to design and tailor their instruction to meet student needs and interests. 
 
Sample Regular Day Schedule (TK-2)  

Time Subject Minutes 

8:00-8:20 Caring School Community Classroom  Meeting  20 

8:20- 9:20 Literacy Instruction: EL Module (Reading, Writing, Integrated ELD) 60  

9:20-9:45 [ƛǘŜǊŀŎȅ LƴǎǘǊǳŎǘƛƻƴΥ aƛŎƘŀŜƭ IŜƎƎŜǊǘȅΩǎ tƘƻƴŜƳƛŎ !ǿŀǊŜƴŜǎǎ ϧ 
Interactive Read Aloud/ Shared Reading 

25 

9:45-10:05 Nutrition & Recess  

10:05-11:00 Literacy Differentiated Mixing: Foundational Skills Block  55 

11:00-12:05 Math & Small Group Math Centers 65 

12:05-12:15 Art (30 minutes a week total) / Library (20 minutes a week total) 10 

12:15-12:55  Lunch  

12:55- 1:20 Science/ Labs (x2) & Social Science (x2) 25 

1:20-2:20 Designated ELD 60 

2:20-2:45 PE 25 

 Total Instructional Minutes: 345 

 
Sample Minimum Day Schedule:  
 

Time Subject Minutes 

8:00-8:20 Caring School Community Classroom  Meeting  20 

8:20- 9:20 Designated ELD 60  

9:20-9:45 Literacy Instruction: EL Module 25 

9:45-10:05 Nutrition & Recess  

10:05-11:00 Literacy Differentiated Mixing: Foundational Skills Block  55 
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Time Subject Minutes 

11:00-12:00 Math & Small Group Math Centers 60 

12:00-12:15 [ƛǘŜǊŀŎȅ LƴǎǘǊǳŎǘƛƻƴΥ 9[ aƻŘǳƭŜ ϧ aƛŎƘŀŜƭ IŜƎƎŜǊǘȅΩǎ tƘƻƴŜƳƛŎ 
Awareness 

15 

12:15-12:55  Lunch  

12:55-1:15 Social Science/ Science 20 

 Total Instructional Minutes 255 

 

INSTRUCTIONAL DAYS AND MINUTES 
 
Per Education Code § 47612.5, all kindergarten students are to experience a minimum of 180 school 
days and 36,000 annual instructional minutes, while first and second grade students are to experience 
a minimum of 50,400 annual instructional minutes. As a result of having an extended instructional day, 
kindergarten students at PLN GPC receive instructional that substantially exceeds the minimum 
required for traditional and charter public schools under California Education Code § 47612.5 by 
22,770 minutes. First grade and second grade PLN GPC students exceed statewide instructional 
expectations by 8,370 minutes. 
 

 
 

PROFESSIONAL DEVELOPMENT  
 

TEACHER RECRUITMENT 
 
Professional development is essential for the successful delivery of PLN Dt/Ψǎ mission. The principal, in 
collaboration with an instructional leader, organizes, and conducts ongoing professional development. 
Our schedule allows the principal to meet regularly with individual faculty members to address specific 
areas of growth in addition to the regularly planned professional development periods. The topics 
detailed in the professional development plan section below support PLN GPC faculty as they 
implement the curricular program. In addition, the principal arranges for experts in relevant areas of 
education to work with PLN GPC teachers.  Professional development consultants conduct 
demonstration lessons in a pre-selected classroom for teachers to observe. During these days, 
teachers meet in TBP or SEI groups and debrief and provide feedback. Our educational consultants 
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also conduct walkthroughs (at times with the principal and at times alone) and we meet at the end of 
the day to provide feedback and debrief about lesson observations. 
  

The weekly school schedule is structured to allow teachers professional development time during the 
normal work hours. On Wednesdays, students are released at 1:15 to allow teachers to attend 
professional developments and collaborate with grade level teams. These regular professional 
development times include guest speakers and trainers, grade level planning meetings, whole faculty 
planning meetings and small group planning. There are approximately eight professional development 
days planned during the two weeks prior to the start of school, and include agency-wide and site- 
specific trainings. There are four pupil free professional development days where teachers engage in 
agency-wide training and planning opportunities. Professional development topics are selected based 
on the needs of the faculty. Currently, we have a group of teachers who are largely new to the 
profession, and our focus areas are balanced literacy, classroom management, assessment and 
interdisciplinary planning. 
  

We are implementing curricular and assessment programs that are both rigorous and require 
specialized skills. We support our teachers by giving them access to experts in the field and the time 
they need to explore and implement our programs to the fullest.  In Los Angeles, we are fortunate to 
be surrounded by universities in which some of the most exciting and cutting-edge research on and 
thinking about education is happening.  We have strong relationships with universities, museums and 
the like in order to draw from their ongoing understanding of best practices in education. Our 
Education Advisory Council has been instrumental in assisting our efforts to improve our programming. 
  

PLN GPC staff also benefits from the expertise and resources provided by our parent organization, 
Para Los Niños, and other programs. Representatives from the many branches of the organization that 
serve students and families in different capacities (e.g., mental health services, family support) work 
closely with PLN GPC staff to ensure that they understand the factors that Ƴŀȅ ƛƳǇŀŎǘ ǎǘǳŘŜƴǘǎΩ 
academic performance and the resources the organization can provide for struggling students and 
families. 
  

At PLN GPC, teachers primarily plan in grade level groups and with their TBP and SEI program peers. 
Teachers are encouraged to help each other with planning and classroom management issues. It is not 
ǳƴŎƻƳƳƻƴ ŦƻǊ ǘŜŀŎƘŜǊǎ ǘƻ Ǿƛǎƛǘ ŜŀŎƘ ƻǘƘŜǊΩǎ ŎƭŀǎǎǊƻƻƳ ǘƻ ǇǊƻǾƛŘŜ ǎǳǇǇƻǊǘΦ Lƴ ŀŘŘƛǘƛƻƴΣ ŦƻǳǊ ǘŜŀŎƘŜǊǎ 
are selected by their peers to serve as Kindergarten Chair, First Grade Chair, Bilingual Chair and 
Assessment Chair. Along with the Principal and Assistant Principal, these teachers make up the PLN 
GPC Leadership Team. 
  

PLN GPC teachers are professional educators at various stages in their professional careers. We believe 
that their prƻŦŜǎǎƛƻƴŀƭ ǎƪƛƭƭǎ ǎƘƻǳƭŘ ōŜ ƴǳǊǘǳǊŜŘ ŀƴŘ ƎǊƻǿƴ ƛƴ ǘƘŜ ǎŀƳŜ ǿŀȅ ǘƘŀǘ ƻǳǊ ǎǘǳŘŜƴǘǎΩ ŀŎŀŘŜƳƛŎ 
skills are attended to. Our teachers often seek further professional growth and will continue to be given 
access to the highest degree of professional development and support we can provide. 
  

At the beginning of the year, the principal plans professional development calendar. In the third 
month of the school year (October), the principal modifies the professional development plan to 
adjust to teacher needs, strengths and interests. The following topics comprise a list of topics for the 
2019-2020 school year: 
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¶ Routines and Procedures- Positive Behavior Support Plan 
¶ LCAP Goals and Para Los Niños Strategic Plan 
¶ 2018-2019 End of Year Data Review-Areas of Growth and Areas of Need 
¶ EL-Education curriculum grade level planning (new curriculum implementation 2019-2020) 
¶ ELPAC Initial Training 
¶ EL-Education Reading Foundational Skills Block 
¶ Data and Small group instruction/Academies 
¶ Social Emotional Learning-Community Circles 
¶ Data Reviews-BOY Benchmark Assessments 
¶ EL-Education English Language Development strategies planning- Designated and Integrated 
¶ English Learner Monitoring- Potential Reclassification identification 
¶ Math Expressions-Getting Ready for SBAC 

 
Recruiting Qualified Teachers 
 
Teacher selection at PLN GPC is based on teaching experience, demonstration of knowledge of 
instructional practices appropriate to the needs of our student population and interest in working 
collaboratively with peers. Efforts are made to recruit teachers who have high levels of education and 
experience and who represent the diversity of the population of the school and community. In order to 
obtain a diverse pool of qualified applicants, PLN GPC uses a variety of internal and external recruitment 
strategies 
  
We employ teachers who meet the requirements of ESSA and hold a California Commission on 
Teacher Credentialing certificate, permit or other document equivalent to that which teachers in 
California public schools are required to hold. Teachers hold a multiple-subject credential or the 
equivalent and at a minimum, all teachers will have a CLAD certificate. (See also Element 5.) We 
strongly prefer all teachers to have a BCLAD certificate to support our English Language Learner 
population (this authorization is required for transitional bi-lingual instruction). 
 
PLN GPC recruitment and selection procedures and practices include notifying qualified PLN staff of 
available positions concurrent with external recruitment efforts, interviewing applicants personally, 
and obtaining three employment references. The Para Los Niños Human Resources Department 
maintains complete records and the use of standard interview questions that comply with employment 
and labor laws. The following recruitment strategies are used to recruit and attract top talent: a 
partnership with local universities, local newspapers (Los Angeles Times), web-sites (paralosninos.org, 
Monster.com, CareerBuilder.com, Indeed.com), California Association of Charter Schools, colleges with 
teacher education  programs, job fairs, word of mouth, personal contacts, and applicant files. All hiring 
Ŧƻƭƭƻǿǎ tŀǊŀ [ƻǎ bƛƷƻǎΩ ǿǊƛǘǘŜƴ ǇǊƻŎŜŘǳǊŜǎ ŦƻǊ ǊŜŎǊǳƛǘƛƴƎΣ ƘƛǊƛƴƎ ŀƴŘ ƛƴǘŜǊǾƛŜǿƛƴƎ ǇƻǘŜƴǘƛŀƭ ŜƳǇƭƻȅŜŜǎΦ 
  
We have a productive relationship with colleges and universities that offer credentialing programs for 
recommendations of qualified alumni. Candidates are invited to present an application, résumé, video 
and/or live demonstration lesson and participate in an interview. Classified and other personnel are 
selected by the principal. Selection is based on experience and qualifying skills along with the duties of 
the position for which they are applying. Our recruiting approach has been successful in recruiting a 
workforce for our school that reflects the community composition. 
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MEETING THE NEEDS OF ALL STUDENTS 
 
PLN GPC uses strategies to target students who have additional needs ς students performing far 
below or above grade level, students with low socioeconomic status, English Learners, foster youth, 
and students with IEPs. Our various subgroup populations receive instruction that focuses on their 
needs and capitalizes on their strengths, ensuring that all students receive the most effective 
education possible. 
  
The following structures assist in meeting stǳŘŜƴǘǎΩ ƛƴŘƛǾƛŘǳŀƭ ƴŜŜŘǎΥ 

¶ Small class sizes allow teachers to develop a deep understanding of individual student 
strengths and needs; 

¶ A minimum of 45  minutes of planning time each day, plus an additional hour of weekly grade 
level planning time for teachers to modify and lessons to meet the needs of individual 
students; 

¶ Frequent professional development time allows teachers to learn from each ƻǘƘŜǊΩǎ varying 
expertise in differentiating instruction; 

¶ Integrating instruction and curriculum across academic disciplines allows students to 
demonstrate their proficiency in a variety of ways, promoting motivation and skill 
transference; 

¶ Multiple and varied opportunities for communication between teachers and parents 
supports the PLN GPC commitment to personalizing instruction; and 

¶ Authentic and varied forms of assessment are used to identify differentiated instructional 
techniques for students in need of interventions and additional supports. 

  
These school-wide structures are the first step in meeting the needs of students performing below or 
above grade level, but additional supports are introduced for students who are performing more than 
one level below or above his/her actual grade level, not meeting standards in one or more core 
subjects, or has persistent chalƭŜƴƎŜǎ ǿƛǘƘ ǘƘŜ ǎŎƘƻƻƭΩǎ ŀŎŀŘŜƳƛŎ ƻǊ ōŜƘŀǾƛƻǊŀƭ ŜȄǇŜŎǘŀǘƛƻƴǎΦ 

  
Students achieving above grade level are identified through classroom-based assessments given early 
in the school year. Running reading records, math assessments and writing assignments and other 
classroom projects also yield the type of data that help teachers identify students performing above 
grade level. Students scoring in the 80th percentile or higher on benchmark assessments (DIBELS and 
Math Expressions) are identified in the first trimester in each grade level as achieving above grade 
level. Our universal assessment also provides data that teachers can use for identification purposes. 
Kindergarten and First Grade students may qualify for the Gifted and Talented Education program in 
the area of intellectual ability beginning the second semester of Kindergarten through the GATE 
identification process.  

  
Our Student Success Team is a function of our regular education program. It is a second step to 
helping students who may be experiencing difficulty with attendance, behavior or learning. The SST 
is a systematic, individual, solution-oriented approach to assist students with factors that are 
interfering with academic success. Before referring a student, a teacher attempts a variety of 
interventions in the classroom and also communicates concerns to parents.  The teacher refers the 
student to the Student Success Team if classroom-level interventions do not yield improvement. The 
Student Success Team is composed of the classroom teacher, a peer teacher, administrators and the 
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parents. This team clarifies problems and concerns, develops strategies and organizes resources, 
provides a system for school accountability, and counsels the parent, teacher and student. 

 

ENGLISH LEARNERS 
 
According to data from the California Department of Education website, during the 2019-2020 school 
year, PLN GPC enrolled 216 English Learners (ELs) comprising approximately  75% of the student 
population. PLN GPC serves its EL students in accordance with all applicable Federal and state laws 
and regulations. It is our goal that English Learners develop oral, written, and reading language 
proficiency in order to have access to high-quality educational opportunities. 
  
According to California Educational Code, all school districts are required to provide additional and 
appropriate educational services to ELs until they have demonstrated English language skills 
ŎƻƳǇŀǊŀōƭŜ ǘƻ ǘƘŀǘ ƻŦ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ ŀǾŜǊŀƎŜ ƴŀǘƛǾŜ 9ƴƎƭƛǎƘ ƭŀƴƎǳŀƎŜ ǎǇŜŀƪŜǊǎ ŀƴŘ ƘŀǾŜ ǊŜŎƻǳǇŜŘ ŀƴȅ 
academic deficits which may have been incurred in other areas of the core curriculum (CCR, Title 5, 
section 11302). Services must continue until ELs meet objective reclassification criteria (EC 313). This 
means that EL students must be provided with systematic and appropriate instructional programs and 
strategies, including access to the core curriculum, until they are re-designated as Fluent English 
Proficient (RFEP). 
  
There are two instructional programs available to English Learners at PLN GPC: a dual language 
program and a Structured English Immersion (SEI) program. All English Learners receive a daily English 
Language Development lesson, a daily physical education class taught in Sheltered English and weekly 
art classes taught in Sheltered English. PLN GPC implements L!¦{5Ωǎ 9ƴƎƭƛǎƘ [ŜŀǊƴŜǊ ƳŀǎǘŜǊ ǇƭŀƴΦ  
 

Process for Identifying ELs 
 
All parents or guardians seeking to enroll students at PLN GPC are required to submit a Home 
Language Survey (HLS) as part of the registration process. The HLS data is used to identify students 
who may not be proficient in English. Assistance in filling out all registration forms is provided by our 
bilingual office staff. Kindergarten Orientation/Family Day sessions are provided during the summer 
prior to enrollment. During these sessions, parents and guardians are introduced to the forms in the 
registration packet, including the HLS. If parents indicate that there is a home language other than 
English on the HLS, or if there are doubts regarding the accuracy of responses, then parents receive 
program information with placement options. At Kindergarten Orientation/ Family Day, families are 
provided with an overview of the SEI and dual language instructional programs and asked to select a 
program. Ultimately, parents choose the program for their child after discussing options with the 
principal or a member of the school staff. 
 
Students whose survey indicates a home language other than English take the English Language 
Proficiency for California (ELPAC) assessment aligned to the CA ELD Standards within 30 days of the 
start of the school year or within 30 days after the date of first enrollment at the school. The English 
language proficiency of all currently enrolled English Learners is assessed in accordance with the test 
ŎƻƴǘǊŀŎǘƻǊΩǎ ŘƛǊŜŎǘƛƻƴǎ and California Education Code guidelines. Students with disabilities are 
permitted to take the test with accommodations as listed in the Education Code if they are specified in 
ǘƘŜ ǎǘǳŘŜƴǘΩǎ L9t ƻǊ {ŜŎǘƛƻƴ рлп ǇƭŀƴΦ !ƴ ŀƭǘŜǊƴŀǘŜ ŀǎǎŜǎǎƳŜƴǘ ŦƻǊ 9ƴƎƭƛǎƘ [ŀƴƎuage proficiency is 
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administered to students who are unable to participate in the ELPAC test, according to the guidelines 
ǎŜǘ ŦƻǊǘƘ ƛƴ ǘƘŜ ǎǘǳŘŜƴǘΩǎ L9tΦ     
 

 
 
¢ƘŜ 9[t!/ ǊŜǎǳƭǘǎ ŀǊŜ ǳǎŜŘ ǘƻ ŘŜǘŜǊƳƛƴŜ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ƛƴƛǘƛŀƭ 9ƴƎƭƛǎƘ ƭŀƴƎǳŀƎŜ ŘŜǾŜƭƻǇƳŜƴǘ ƭŜǾel. PLN 
Dt/ ƴƻǘƛŦƛŜǎ ǇŀǊŜƴǘǎ ƻŦ ǘƘŜ ǎŎƘƻƻƭΩǎ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ǘƻ ŎƻƴŘǳŎǘ 9[t!/ ǘŜǎǘƛƴƎ ŀƴŘ ǿƛƭƭ ƛƴŦƻǊƳ ǇŀǊŜƴǘǎ ƻŦ 
ELPAC test results within 30 calendar days following receipt of test results from the test contractor. 
This notification also confirms the studeƴǘΩǎ ƛƴǎǘǊǳŎǘƛƻƴŀƭ ǇǊƻƎǊŀƳ ǇƭŀŎŜƳŜƴǘΣ 9[ ƭŜǾŜƭΣ ŀƴŘ 
reclassification criteria. 
 

Educational Program for English Language Acquisition 
 
As described above in the Curriculum and Instruction section, PLN GPC offers a Sheltered Instruction 
Observation Protocol (SIOP) for English Learners. The SIOP Model is a research-based and validated 
instructional model that has been proven effective in addressing the academic and linguistic needs of 
English Learners. SIOP consists of eight interrelated components: 

 Lesson Preparation 
 Building Background 
 Comprehensible Input 
 Strategies 
 Interaction 
 Practice/Application 
 Lesson Delivery 
 Review/Assessment 

  
Using instructional strategies connected to each of these components, teachers are able to design and 
deliver lessons that increase access to grade-level content for English Learners. In the SIOP model, 
students receive core instruction in English, along with embedded English Language Development (ELD) 
support. Students receive ELD instruction separate from core content in a period referred to as 
Designated ELD. Throughout all content areas students receive content instruction delivered in tandem 
with EL standards in Integrated ELD.  In both Designated and Integrated ELD teachers use instructional 
strategies to help children with limited English skills access the core content and achieve oral, written, 
and reading language proficiency. In a Sheltered Instruction classroom, Spanish is used only when 
necessary to aide in comprehension. 

  
PLN ensures that students are provided with academic instruction for ELs that emphasizes 
comprehensible input designed and implemented so that respective grade level standards are being 
followed along with appropriate scaffolding, thereby providing ELs access to the core curriculum 
(Krashen, 1987). Those EL students who do not meet grade level standards in a reasonable amount of 
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time will be provided a plan that will assist them with their academic, linguistic and social/emotional 
success, that may include additional interventions (such as tutoring or small-group instruction), 
academic assessment, and family services interventions. 

 
SDAIE 
 
Teachers strive to integrate research-based SDAIE strategies and language scaffolds throughout the 
instructional day. Some of PLN GPC best practices for supporting English Learners are below. There are a 
number of elements of our program that incorporate these strategies, specifically during language arts, 
math, science, and social studies instruction. 
  

1. High Quality, Student-to-Student Interaction: A critical element of language development is 
providing time and space for students to use language in writing, reading, listening, and 
speaking. PLN GPC provides opportunities throughout each lesson for students to discuss ideas 
ŀƴŘ ǇǊƻŎŜǎǎ ƛƴŦƻǊƳŀǘƛƻƴΦ ²ƘŜƴ άǇŀǊǘƴŜǊ ǘŀƭƪέ is used frequently throughout the day, there is a 
significant cumulative increase in authentic language practice. 

  
2. Teach Vocabulary: One of the most important components in language acquisition is vocabulary 

development. In the most effective schools, students are taught vocabulary through formal 
instruction and also learn words through use in language rich settings in and out of the 
classroom. Effective vocabulary instruction teaches vocabulary in context, gives students tools 
to expand word knowledge independently, reinforces word learning with repeated exposures 
ƻǾŜǊ ǘƛƳŜΣ ǎǘƛƳǳƭŀǘŜǎ ǎǘǳŘŜƴǘǎΩ ŀǿŀǊŜƴŜǎǎ ŀƴŘ ƛƴǘŜǊŜǎǘ ƛƴ ǿƻǊŘǎΣ ŀƴŘ ŜƴŎƻǳǊŀƎŜǎ ǎǘǳŘŜƴǘǎ ǘƻ 
read widely (Brozo and Simpson, 2003). 

  
3. Frequent and Immediate Feedback: According to Classroom Instruction that Works with English 

Learners, ELs require immediate feedback that is timely and realistic in order for students to 
know how they are doing in the classroom and if they are using language correctly. PLN GPC 
teachers provide students with feedback to provide information as to how well students are 
doing relative to a particular learning goal so that they can improve their performance. Informal 
assessments not only provide this feedback, but also inform instruction so that the teacher can 
ŀŘƧǳǎǘ άƻƴ ǘƘŜ ǎǇƻǘέ ŀǎ ƴŜŎŜǎǎŀǊȅ ό!{/5Σ нллсύΦ 

  
4. Progress Monitoring and Intervention: Researchers from the What Works Clearinghouse 
ǇǳōƭƛǎƘŜŘ ŀ ǇǊŀŎǘƛŎŜ ƎǳƛŘŜ ŜƴǘƛǘƭŜŘ ά9ŦŦŜŎǘƛǾŜ [ƛǘŜǊŀŎȅ ŀƴŘ 9ƴƎƭƛǎƘ [ŀƴƎǳŀƎŜ LƴǎǘǊǳŎǘƛƻƴ ŦƻǊ 
English Learners in the Elementary Gradeǎέ ǎǳƎƎŜǎǘ ǘƘŀǘ ŀƴ ŜŦŦŜŎǘƛǾŜ ǇǊƻƎǊŀƳ ŦƻǊ 9[ǎ ƛƴŎƭǳŘŜǎ 
well-ŘŜǾŜƭƻǇŜŘ ŀǎǎŜǎǎƳŜƴǘǎ ŦƻǊ ƛŘŜƴǘƛŦȅƛƴƎ ǎǘǳŘŜƴǘ ƴŜŜŘǎ όL9{Σ нллтύΦ ²Ŝ ŀǎǎŜǎǎ ƻǳǊ ǎǘǳŘŜƴǘǎΩ 
progress frequently and use the results of the assessments to drive overall instruction as well as 
identify students in need of individual intervention. For example, we use data from formative 
assessments with ELs using English language measures of phonological processing, letter 
knowledge, and word and text reading to identify ELs who require additional instructional 
support and to monitor their reading progress over time. 
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GLAD Strategies 
 
In addition to SIOP, PLN uses Project GLAD (Guided Language Acquisition Design) for English Learner 
instruction. Project GLAD is an effective instructional model for teaching English language development 
(ELD) and literacy. The Project GLAD model, created by Marcia Brechtel, is based on the extensive 
research-base of second language acquisition, brain research and effective literacy practices for second 
language learners. GLAD is a standards-based ELD instructional model that promotes high levels of 
academic language and achievement for students at all levels of English proficiency. 
 

How The Program Will Meet The New State ELD Standards And Use The Results Of The 
CELDT/ELPAC to Support and Accelerate Student Progress 

 
PLN meets the new California ELD Standards by ensuring that EL students: 

 Provide Designated and Integrated ELD time focused on the California ELD standards 
 Ensure implementation of Integrated ELD support in the ǊŜǎǘ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŎƻƴǘŜƴǘ ŎƻǳǊǎŜǎ 
 Receive differentiated supports during the instructional day and, if the parent consents, after 

school tutoring 
 Have additional support staff to provide targeted intervention for ELD 
 Engage in social interaction and culminating projects to apply new vocabulary and oral language 

development 
 Use technology to increase their exposure to the English language. 

  
PLN GPC analyzes ELPAC results to monitor school wide performance towards achievement of PLN GPC 
goals as well as using this information to help analyze effectiveness of current ELD instruction. 
 

Provide Meaningful Access For English Learners, Including Instructional Strategies And 
Intervention 

 
Each day a minimum of 60 minutes of time is dedicated to ELD for English Learner students, in 
accordance with LAUSD policy. Classroom teachers all hold proper EL authorization in order to provide 
high quality ELD instruction to EL students. The following research-based instructional approaches are 
provided to ensure English Learner students have access to high quality educational opportunities: 

¶ Specially Designed Academic Instruction in English (SDAIE) 

¶ Guided Language Acquisition Development (GLAD) 

¶ Speaking and Listening Checklist (EL-Education) 

¶ Graphic organizers 

¶ Frontloading of academic vocabulary 

¶ Total Physical Response (TPR) (Díaz-Rico & Weed) 

¶ Start Smart LAUSD Designated ELD Curriculum  

¶ State adopted and other supplemental ELD resources 
 

Additionally, professional development is provided to teachers, administrators, and school support 
staff in the stages of language acquisition, the systematic ELD curriculum, and structures to practice 
language to ensure quality implementation of the instructional model. These topics fall under the 
umbrella category of strategies for English Learners in our Professional Growth plans. All of the 
teachers at Para Los Niños are authorized to teach English Learners through certification by The 
California Commission on Teacher Credentialing (CCTC). All teachers are all fully credentialed and have 
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a CLAD or BCLAD credential. All teachers have intimate knowledge of their students varying abilities 
through formal test data, regular communication with core teachers, and informal weekly 
assessments. Primary language support in Spanish is provided by either the classroom teacher or 
other qualified staff member(s). 
 

Process For Annual Evaluation Of The {ŎƘƻƻƭΩǎ English Learner Program 
 
Each year, we will use the ELPAC and reclassification data as a tool to determine which components, if 
any, of our EL program need improvement or revision. The program for students who are English 
Learners will be evaluated based on attainment of the following goals: 

¶ EL students will progress one ELD level each year using the ELPAC assessment as a form 
of measurement as well as an individual ELD portfolio; 

¶ Due to the limited grade span at Para Los Niños ς Gratts Primary Center, our reclassification 
rate will meet or exceed the average reclassification rate for primary centers and similar TK-2 
schools in LAUSD, for example, Maple Primary Center, Fenton Primary Center, Riordan Primary 
Center, Washington Primary Center, Lexington Avenue Primary Center,  Lake Street Primary 
Center and Mariposa- Nabi Primary Center (Source: California Department of Education, EL 
Reclassification Data, 2017-2018); 

¶ Comparison of EL performance in accordance with the norm benchmarks set by the DIBELS 
assessment system for the performance of English-proficient students of the same age 
enrolled at PLN schools. 

Data analysis of the aforementioned goals will be conducted each year. In the event that one or more 
goal is unmet, a plan will be developed in order to improve the program for English Learners. 

 
Process And Specific Criteria For Reclassification 

 
English Learners will participate in the annual administration of the ELPAC until they have demonstrated 
that they are able to compete effectively with English-speaking peers in mainstream classrooms and are 
reclassified as fluent English proficient (RFEP). The process for reclassification of English Learners at PLN 
GPC includes multiple criteria and is consistent with guidelines approved by the State Board of 
Education including: 
  

  Language proficiency will be assessed by the ELPAC overall score of 4.  
 ¢ƘŜ ǎǘǳŘŜƴǘǎΩ ƳŀǎǘŜǊȅ ƻŦ ƎǊŀŘŜ ƭŜǾŜƭ 9ƴƎƭƛǎƘ ŀƴŘ {ǇŀƴƛǎƘ Language Arts curriculum as 

assessed by the classroom teacher. Student mastery is based on classroom level 
assessments aligned to the CCSS for English and Spanish Language Arts, which is 
reported on all progress reports and report cards. Students must achieve a minimum 
score of 3 (proficient) in Language Arts (reading, writing and speaking and listening) 
on the most recent trimester report card.  

 /ƻƳǇŀǊƛǎƻƴ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǇŜǊŦƻǊƳŀƴŎŜ ƛƴ ōŀǎƛŎ ǎƪƛƭƭǎ ŀƎŀƛƴǎǘ ŀƴ ŜƳǇƛǊƛŎŀƭƭȅ-
established range of performance in basic skills based upon the performance of 
English-proficient students of the same age.  Students meeting or exceeding the 
benchmarks for the grade and time of year that the test is administered will be 
considered for reclassification. 

  Parental input as a response to notification of ELPAC scores, academic progress 
reports and the reclassification process. 
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Process For Monitoring Progress Of English Learners And Reclassified (RFEP) Students 
 
The testing coordinator will continue to monitor student performance for two years after 
reclassification in accordance with existing California regulations and Title III of the Elementary and 
{ŜŎƻƴŘŀǊȅ 9ŘǳŎŀǘƛƻƴ !Ŏǘ ό9{9!ύΦ 9[Ωǎ ŀƴŘ wC9tΩǎ ŀǊŜ ƳƻƴƛǘƻǊŜŘ ƻƴ ŀƴ ƻƴƎƻƛƴƎ ōŀǎƛǎ ōȅ ǘƘŜ ŎƭŀǎǎǊƻƻƳ 
teacher, through the implementation of the school wide ELD program and its embedded assessments 
and through ongoing classroom observations and the collection of anecdotal data. Classroom teachers 
ŀŘƳƛƴƛǎǘŜǊ ǊǳƴƴƛƴƎ ǊŜŀŘƛƴƎ ǊŜŎƻǊŘǎ ǘƘǊŜŜ ǘƛƳŜǎ ŜŀŎƘ ȅŜŀǊ ǘƻ ŀǎŎŜǊǘŀƛƴ ŜŀŎƘ ǎǘǳŘŜƴǘΩǎ Ŝxact reading 
level. All students take the DIBELS Language Arts assessment three times each year as well as the Math 
Expressions curriculum assessments. Parents are provided with progress reports at the conclusion of 
each trimester. This comprehensive progress monitoring system ensures that both English Learners and 
Reclassified students are on track for academic success. 
 

Process for Monitoring Progress and Supports for Long Term English Learners (LTELs)  
 
PLN GPC charter identifies that we serve students in grade levels TK-2. Therefore, within the 
context of our current grade level configuration, we do not have students who qualify as Long Term 
English Learners. 
 

GIFTED AND TALENTED STUDENTS AND STUDENTS ACHIEVING ABOVE GRADE LEVEL  
 

All students are challenged by differentiated instruction in the classroom, additional challenge activities 
in each subject, and enrichment opportunities intended to meet their specific learning needs. Due to the 
nature of the curriculum and methodology employed at PLN GPC, children are able to explore concepts 
in greater depth. We utilize the LAUSD GATE identification process. Students demonstrating high 
intellectual ability as evidenced in classroom work and as identified by PLN GPC school staff, will be 
referred to the LAUSD by the principal to begin the fee-for- service testing process. Students in the 
second semester of kindergarten and in first grade may qualify under the category of intellectual ability. 
  
In order to ensure high performing students are provided enrichment, teachers consistently analyze 
student data and performance to inform their instructional focus and promote appropriate 
opportunities for individualization. They use this information to scaffold or accelerate the pace of 
learning activities that target the needs of all students. The accelerated pace at which gifted and 
talented students learn information requires flexible pacing strategies such as: skill grouping, curricular 
compacting, and contracting (Daniel & Cox, 1988). This is further supported by the mixing within grade 
levels based on skill levels. This allows students identified as GATE or students achieving above grade 
level to work on more advanced projects and tasks which challenge them. Student progress is 
monitored through the implementation of classroom assessments including running reading records, 
formative assessments, benchmark assessments in math and DIBELS benchmarks assessments in the 
fall, winter and spring of each year.  
 

STUDENTS ACHIEVING BELOW GRADE LEVEL  
 

PLN GPC uses a variety of measurers to identify students who are not yet meeting the grade level 
benchmarks. One of the primary ways PLN GPC identifies students in need of additional support is by 
participating in universal screening for early literacy skills using the Dynamic Indicators of Basic Early 
Literacy Skills (DIBELS) assessments in the fall, winter and spring. When examining students DIBELS 
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scores, our testing coordinator, administration, teachers and other support staff examine this data in a 
variety of ways. While we examine students overall score and performance band, we also spend 
extensive amounts of time analyzing students historical data and their growth. In addition, we look at 
the most foundational skills and ensure students have strength in those, before targeting more 
complex skills, to ensure that all students have the strongest foundation possible in their early literacy 
skills, setting them up for continued success.  
 

In addition to DIBELS, PLN GPC uses a variety of formative and summative assessments to monitor 
student progress. These include assessments within expeditionary learning which test ǎǘǳŘŜƴǘǎΩ 
knowledge of a range of topics including speaking and listening, letter sound fluency, decoding skills, 
phonemic awareness, and fluency. In mathematics, PLN GPC uses curriculum based assessments 
including but not limited to, unit tests and quizzes. In addition, PLN GPC utilizes mclass Math to test 
ǎǘǳŘŜƴǘǎΩ foundational math skills. Based on the data, progress of students and benchmarks, teachers 
create specific goals for students. Based on these goals, teachers identify the supports necessary for 
students to reach those benchmarks. These supports can include interventions in the classroom both 
from the teacher and instructional aide, summer school taught by teachers,  parent- student after 
school support through our school library or after school support with teachers.  In addition, during 
mixing, students work in differentiated groups for an hour daily, with both a teacher and instructional 
aide, depending on the supports students need. Classroom interventions are carefully designed by 
instructional staff to meet the needs of the student and fill any gaps they may have in their learning.  
 

We use the Response to Instruction and Intervention (RtI2) approach to identify students falling into 
either category (above grade level and below) and intervene with modifications to the curriculum to 
encourage growth. Students referred to the Student Success Team are monitored through the SST 
process. Students who do not have {{¢Ωǎ ŀǊŜ ƳƻƴƛǘƻǊŜŘ ōȅ ǘƘŜ ŎƭŀǎǎǊƻƻƳ ǘŜŀŎƘŜǊΦ ²Ŝ ŀǊŜ ŎƻƳƳƛǘǘŜŘ 
to engaging in comprehensive strategies for all students enrolled at PLN GPC. 

 

SOCIOECONOMICALLY DISADVANTAGED/LOW-INCOME STUDENTS  
 
Our program is specifically designed to meet the needs of our socio-economically disadvantaged 
students (as evidenced by FRL status), who make up 93% of our student population. In addition to 
developing a strong academic base that enables students to close the achievement gap, PLN GPC 
integrates specific strategies for working with students classified as economically disadvantaged. Our 
intensive focus on literacy instruction in both the TBE and SEI programs ensures that students receive a 
myriad of supports for students with limited literacy skills, including and a Response to Intervention 
approach that meets their academic needs. Progress of socio-economically disadvantaged students is 
tracked alongside our general performance monitoring of all students. Credentialed teachers, staff, 
and appropriate service providers throughout the school day and after school provide all students 
services. Our enrichment programs, including music and art, give socioeconomically disadvantaged 
students the opportunity to explore these subjects in depth. And students have opportunities to use 
technology for academic purposes at school, even though they may not have access at home. 

  
A core component of our Integrated Service Delivery Model is wraparound services for families who 
require social services or mental health care. Our comprehensive care culture aims to provide effective 
and accessible health services to our students and families, and to increase the potential of students to 
achieve personal and academic goals through better health. In addition, the physical environment of 
school is welcoming and safe, includes stimulating and varied materials, and is aesthetically beautiful. 
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Safe School activities promote a safe place for children whose home neighborhoods are often 
characterized by some of the common byproducts of poverty: neglect, violence, or both. Students have 
ample opportunities to play and work outside. A full spectrum of nutritious food is offered during 
nutrition and lunch. 
 

STUDENTS WITH DISABILITIES  
 

PLN GPC provides the majority of all special education services and supports to students in the least 
restrictive environment (LRE). We provide services for students who qualify for Special Education 
services through Resource Support Program (RSP), Language and Speech (LAS) services, Occupational 
Therapy (OT), Counseling, Deaf and Hard of Hearing (DHH) itinerant services and Adapted Physical 
Education (APE). Our RSP program includes both a pull out and push-in approach, determined by the 
individualized needs of the student. We also have a Special Day Class, Early Education Program on 
campus that serves students with Mild/Moderate disabilities in need of a smaller instructional setting. 
Students enrolled in the Special Day Class participate in general education classes as outlined in their 
Individualized Education Plan. In addition, our Special Day Class also joins general education peers on 
field trips and for other enrichment activities regularly. 

 

STUDENTS IN OTHER SUBGROUPS  
 
Foster Youth  
 
tŀǊŀ [ƻǎ bƛƷƻǎ ǎǳǇǇƻǊǘǎ ŎƘƛƭŘǊŜƴ ŀƴŘ ŦŀƳƛƭƛŜǎ ōȅ ŀŘŘǊŜǎǎƛƴƎ ŜŀŎƘ ŎƘƛƭŘΩǎ ƴŜŜŘǎ ƛƴ ǘƘe context of his/her 
family and community, and providing comprehensive and accessible supports in our schools. When 
families enroll in PLN Gratts, office staff identifies any students in foster care. This is then community to 
our case manager who meets with families to complete and intake and identify the needs or services the 
family and child may benefit from. Case managers offer the following supportive services: Nurturing 
Parenting classes (promote empathy and child-rearing skills to prevent abuse, neglect and recidivism); 
Parent Talk (a space where Protective Factors are promoted and resources are given to caregiver); case 
management (tokens are given to help with transportation, food and motel vouchers (depending on 
availability), school uniforms (depending on availability) and resources/linkages for internal and 
community resources. If the child needs extra support, child may participate in Social Skills groups and 
may be referred to clinical services for therapy. If family is in case management services, case manager 
ǿƛƭƭ ŎƻƴƴŜŎǘ ǿƛǘƘ ŎƘƛƭŘΩǎ ŎŀǊŜƎƛǾŜǊκŦƻǎǘŜǊ ŎŀǊŜ ǇǊƻǾƛŘŜǊ ƻƴ ŀ ǿŜŜƪƭȅ ōŀǎƛǎ όŘŜǇŜƴŘƛƴƎ ƻƴ ŦŀƳƛƭȅ ƴŜŜŘǎύ 
and child can have daily/weekly check-in sessions with case manager.  Depending on the needs of the 
family, PLN has a variety of systems in place to identify, monitor and meet the needs of foster youth and 
their families.  
 
Standard English Language Learners  
 
Standard English Language learners are defined as students whose native language is not standard 
English, meaning their home language differs in form and structure. Students who have demonstrated 
the need for additional support are identified first by teachers and then referred to our Student Success 
Team. We utilize a variety of academic indicators to identify students who are at risk. This includes 
Dynamic Indicators of Basic Early Literacy Skills results, attendance and academic achievement 
marks.  ¢ƻ ƛŘŜƴǘƛŦȅ ǎǘǳŘŜƴǘǎ ǿƘƻ ŀǊŜ ǎǘŀƴŘŀǊŘ 9ƴƎƭƛǎƘ [ŜŀǊƴŜǊǎ ό{9[ǎύ ǿŜ ǳǘƛƭƛȊŜ [!¦{5Ωǎ ǇǊƻŎŜǎǎŜǎ ŀƴŘ 
procedures. This includes utilizing the SEL Linguistic Screeners and in the case that additional 
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information is needed to address the students language needs, the LAS Links will be administered. To 
ǎǳǇǇƻǊǘ ǎǘŀƴŘŀǊŘ 9ƴƎƭƛǎƘ ƭŜŀǊƴŜǊǎ ǿŜ ǳǘƛƭƛȊŜ ǘƘŜ ǊŜǎƻǳǊŎŜǎ ǇǊƻǾƛŘŜŘ ōȅ [!¦{5Ωǎ !ŎŀŘŜƳƛŎ 9ƴƎƭƛǎƘ 
Mastery Program (AEMP). All teachers at PLN GPC are trained in culturally and linguistically responsive 
teaching methods and utilize them daily in their instruction. We also utilize the constructive 
ŎƻƴǾŜǊǎŀǘƛƻƴ ǘƻƻƭǎ ǇǊƻǾƛŘŜŘ ōȅ [!¦{5Ωǎ !9at ǘƻ ǇǊƻǾƛŘŜ ƛƴǘŜƴǘional language instruction to standard 
English language learners.  ¢ƻ ƳƻƴƛǘƻǊ ǎǘǳŘŜƴǘΩǎ ǇǊƻƎǊŜǎǎ ǿŜ ǳǘƛƭƛȊŜ LƭƭǳƳƛƴŀǘŜ 9ŘǳŎŀǘƛƻƴ ǘƻ ƳƻƴƛǘƻǊ 
their academic progress alongside their progress in the LAS and Linguistic screener to ensure that they 
are continuing to progress. 
 

A TYPICAL DAY  
 
Sample Regular Day Schedule (TK-2)  

Time Subject Minutes 

8:00-8:20 Caring School Community Classroom  Meeting  20 

8:20- 9:20 Literacy Instruction: EL Module (Reading, Writing, Integrated ELD) 60  

9:20-9:45 Literacy InstrǳŎǘƛƻƴΥ aƛŎƘŀŜƭ IŜƎƎŜǊǘȅΩǎ tƘƻƴŜƳƛŎ !ǿŀǊŜƴŜǎǎ ϧ 
Interactive Read Aloud/ Shared Reading 

25 

9:45-10:05 Nutrition & Recess  

10:05-11:00 Literacy Differentiated Mixing: Foundational Skills Block  55 

11:00-12:05 Math & Small Group Math Centers 65 

12:05-12:15 Art (30 minutes a week total) / Library (20 minutes a week total) 10 

12:15-12:55  Lunch  

12:55- 1:20 Science/ Labs (x2) & Social Science (x2) 60 

1:20-2:20 Designated ELD 60 

2:20-2:45 PE 30 

 Total Instructional Minutes: 325 

 
7:30 Jason is walking to school with his mother. As he approaches the school he is greeted by parent 
volunteers and the principal who help run the valet drop off program in front of the school. As he walks 
through the gates of the school, he is greeted by name by one of the campus aides. His mom watches 
him enter the gates and waves goodbye, leaving for work.  
 
7:35 Jason immediately walks over to the pavillion where students eat breakfast. As he walks, he is 
greeted by campus aides who supervise students in the morning as well as some of his peers. He gets in 
line for breakfast and is greeted by our food service worker, Ms. Maria. He gets his milk, juice, fruit and 
breakfast sandwich. He goes and sits with his friends and eats his breakfast.  
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7:50 Jason finished his breakfast and went to line up by the post labeled with his classroom number. His 
friends are waiting for morning assembly to begin. Principal Rodriguez is walking around the courtyard 
looking for model citizens to lead the pledge of allegiance and the morning chant. After she has selected 
3 students, she returns to the podium. His teacher walks to the class and greets them.  He hears the 
ŦŀƳƛƭƛŀǊ ǇƘǊŀǎŜ άDƻƻŘ aƻǊƴƛƴƎΣ 9ŀƎƭŜǘǎέ ōƻƻƳƛƴƎ ǘƘǊƻǳƎƘ ǘƘŜ ǎǇŜŀƪŜǊǎΦ ¢ƘŜ ǎǘǳŘŜƴǘǎ ǎƘƻǳǘ ōŀŎƪ ƎƻƻŘ 
morning eaglets in unison. A student then leads the school through the pledge of allegiance. The 
principal then announces birthdays and the lunch menu. As the morning assembly comes to a close, 2 
students lead the school through the morning chant:  
 
  L ŘƻƴΩǘ ƪƴƻǿ ōǳǘ LΩǾŜ ōŜŜƴ ǘƻƭŘ 
  Off ǘƻ /ƻƭƭŜƎŜ ƛǎ ǿƘŜǊŜ LΩƭƭ Ǝƻ 
  LΩƭƭ ƭŜŀǊƴ ǘƻ ǊŜŀŘ ŀƴŘ ǿǊƛǘŜ ŜŀŎƘ Řŀȅ  
  And be so kind in every way  
  Sound Off 
  1-2 
  Sound Off  
  3-4  
  Eaglets here we go!  
  
уΥлл WŀǎƻƴΩǎ Ŏƭŀǎǎ ƛǎ ƭŜŘ ǳǇǎǘŀƛǊǎ ǘƻ ǘƘŜƛǊ ŎƭŀǎǎǊƻƻƳ ōȅ Ƙƛǎ ǘŜŀŎƘŜǊΦ Iƛǎ ǘŜŀŎƘŜǊ ƛǎ ǎtanding at the door, 
greeting each student. When it is his turn, he can pick between a hug, handshake, high five or wave. He 
chooses a handshake because he has been practicing how to shake hands with his right hand, in 
preparation for first grade culminatiƻƴ ǿƘŜǊŜ ƘŜΩƭƭ ƎŜǘ ǘƻ ǿŀƭƪ ƻƴ ǎǘŀƎŜ ŀƴŘ ǊŜŎŜƛǾŜ ŀ ŎŜǊǘƛŦƛŎŀǘŜΦ IŜ Ǉǳǘǎ 
away his backup, places his snack in the snack box and turns in his homework. He then joins his peers on 
the carpet for morning meeting. Every morning his class sits in a circle for morning meeting. They usually 
go around and share how they are feeling and then learn something about their feelings or bodies. 
Today, his teacher picked a book called Peaceful Piggy. They read the book and then practicing 
breathing just like piggy. Right before the start English, they go over the three school rules:  
 

Be Safe 
 Be Responsible  
 Be Respectful  
 
уΥол WŀǎƻƴΩǎ Ŏƭŀǎǎ ƛǎ ǘǊŀƴǎƛǘƛƻƴƛƴƎ ǘƻ 9ƴƎƭƛǎƘ [ŀƴƎǳŀƎŜ !ǊǘǎΦ ¢ƻŘŀȅΣ ǘƘŜȅ ŀǊŜ ǊŜŀŘƛƴƎ ŀ ǎǘƻǊȅ ǘƻƎŜǘƘŜǊ 
about the movement of the sun. Before starting tƻ ǊŜŀŘΣ WŀǎƻƴΩǎ ǘŜŀŎƘŜǊ ƭŜŀŘǎ ǎǘǳŘŜƴǘǎ ǘƘǊƻǳƎƘ ŀ ǎŜǊƛŜǎ 
of stretches that is a model for how the sun moves through the sky. After that, Jason sits with a partner 
to re-read a part of the story their reading. They have been working on retelling the beginning, middle 
and end of the story. Jason sits with his partner and re-reads the end of the story and talks to his partner 
about what happened. His teacher calls the class back to the carpet and they discuss the end of the 
story by using the pictures to retell it. Then, he gets his reading response sheet and draws and writes 
about the end of the story. His teacher is walking around helping students. Jason's teacher tells him that 
she likes that he used labels in his picture. When the timer rings, everyone brings their paper to the 
carpet and shares with a partner.  
 
фΥнл WŀǎƻƴΩǎ ǘŜŀŎƘŜǊǎ ǘŜƭƭǎ ǘƘŜ Ŏƭŀǎǎ ǘƘŀǘ ǘƘŜȅ ŜŀǊƴŜŘ ŀ ōǊŀƛƴ ōǊŜŀƪ ōŜŎŀǳǎŜ ǎƘŜ ǎŀǿ ŜǾŜǊȅ ǎǘǳŘŜƴǘ 
showing her they know how to SLANT (Sit up straight, lean forward, ask and answer questions, nod and 
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track the speaker) so the class gets to go on a short walk to the sensory path on campus. Jason loves 
hopping like a frog so he loves the sensory path.  
 
фΥол WŀǎƻƴΩǎ Ŏƭŀǎǎ ǊŜǘǳǊƴǎ ǘƻ ǘƘŜ ŎƭŀǎǎǊƻƻƳ ŀƴŘ Ƙƛǎ ǘŜŀŎƘŜǊ Ŏŀƭƭǎ ŀƭƭ ǘƘŜ ǎǘǳŘŜƴǘǎ ǘƻ ǘƘŜ ŎŀǊǇŜǘ ŀƴŘ begins 
reading the book Ralph Tells a Story. After his teacher is done reading, they make a list of things they 
can write stories about during the Writing center later this week.  
 
9:45 Jason is the snack monitor so he goes to collect the snack bin while the rest of his class sings the 
line up song and lines up quietly. They walk down to the lower courtyard and begin playing. Jason loves 
riding the tricycle on the race track. After ten minutes, he hears the whistle and lines up with his class to 
walk to the pavilion tables to eat snack.  
 
млΥлр !ŦǘŜǊ ǊŜŎŜǎǎ ƛǘ ƛǎ ǘƛƳŜ ŦƻǊ ƳƛȄƛƴƎΗ Wŀǎƻƴ ƎƻŜǎ ǘƻ aǊΦ !Ωǎ Ŏƭŀǎǎ ŦƻǊ ŎŜƴǘŜǊǎΦ IŜ ƭƛƴŜǎ ǳǇ ƛƴ ŦǊƻƴǘ ƻŦ aǊΦ 
A and walks to his classroom. Jason visits each of the 4 centers for 15 minutes. He cycles between 
independent reading on Raz Kids using an iPad, playing a fluency game with the instructional aide Ms. C, 
doing a graphic organizer with the teacher Mr. A, and sight word memory game with his partner.  
 
11: 10 Jason is so excited because today in PE they are playing basketball in the upper courtyard. Ms. G 
has been teaching him how to dribble the ball.  
 
11:30 Jason returns to his class for math. He sits on the carpet while his teacher shows him how 2 digit 
numbers can be broken down to tens and ones. Then, he goes to his desk to work with a partner. His 
teachers tells them a number and Jason and his partner build the number using foam ten sticks and 
ƻƴŜǎΦ !ŦǘŜǊ ǘƘŜȅ ŘƛŘ ǎƻƳŜ ǇǊŀŎǘƛŎŜΣ ǘƘŜȅ ǿƻǊƪ ǿƛǘƘ ǿƘƛǘŜ ōƻŀǊŘǎ ŀƴŘ ǎƘƻǿ ǘƘŜƛǊ ǘŜŀŎƘŜǊ ǿƘŀǘ ǘƘŜȅΩǾŜ 
learned. At the end of math, they work on an exit ticket where they draw ten sticks and ones for the 5 
numbers his teacher listed.  
 
мнΥмр WŀǎƻƴΩǎ Ŏƭŀǎǎ ƭƛƴŜǎ ǳǇ ŦƻǊ ƭǳƴŎƘΦ ¢ƘŜȅ ƎŜǘ ǘƻ Ǉƭŀȅ ǳǇǎǘŀƛǊǎ ƛƴ ¢ƛƴȅ ¢ƻǿƴΦ Wŀǎƻƴ ǇǊŜǘŜƴŘǎ ƘŜ ƛǎ ŀ 
fireman with his friends. Jason gets a golden ticket for being safe from a parent volunteer who was 
ƘŜƭǇƛƴƎ ǘƘŜ ŎŀƳǇǳǎ ŀƛŘŜΩǎ ǎǳǇŜǊǾƛǎŜ ǘƘŜ ȅŀǊŘΦ IŜ ƛǎ ŜȄŎƛǘŜŘ ōŜŎŀǳǎŜ ƻƴ CǊƛŘŀȅ ƘŜ Ƙŀǎ ǘƘŜ ŎƘŀƴŎŜ ǘƻ ǿƛƴ ŀ 
prize.  Jason and his friends and then eat lunch in the pavillion. Today his class is eating whole wheat 
spaghetti and vegetables.  
 
мнΥрр !ŦǘŜǊ ƭǳƴŎƘΣ WŀǎƻƴΩǎ Ŏƭŀǎǎ ŘƻŜǎ 9[5Φ ¢ƻŘŀȅ ǘƘŜȅ ŀǊŜ ǿƻǊƪƛƴƎ ƻƴ ŦƻǊǘƛŦȅƛƴƎ ǘƘŜƛǊ ƛŘŜŀǎ ǿƛǘƘ ŜǾƛŘŜƴŎŜ 
in visual texts. Today they are looking at pictures of different activities they do at different times a day. 
As his teacher explains what they will do that day, Jason practices the sentence starters his teacher has 
on the board. Jason loves pictures of the sunset and wonders why there are so many different colors in 
the sky during this time. His favorite part of ELD is when his class does lines of conversation and he gets 
to talk with lots of different partners.  
 
мΥрр WŀǎƻƴΩǎ Ŏƭŀǎǎ ƛǎ ǿƻǊƪƛƴƎ ƻƴ ǿǊƛǘƛƴƎ ŀ ƴŀǊǊŀǘƛǾŜ ŀōƻǳǘ ǘƘŜ ŦƛŜƭŘ ǘǊƛǇ ǘƘŜȅ ǿŜƴǘ ƻƴ ƭŀǎǘ ǿŜŜƪ ǘƘŜȅ ǘƻƻƪ 
to LA Plaza de Cultura y Artes. Today they are focused on adding punctuation to their writing. Jason 
ǊŀƛǎŜǎ Ƙƛǎ ƘŀƴŘ ŀƴŘ ǎŀȅǎ ǘƘŜȅ ǎƘƻǳƭŘ ŀŘŘ ŀƴ ŜȄŎƭŀƳŀǘƛƻƴ Ǉƻƛƴǘ ŀŦǘŜǊ ǘƘŜ ƭŜŀŘŜǊ ƻŦ ǘƘŜ ŦƛŜƭŘ ǘǊƛǇ ǎŀƛŘ ά²Ŝ 
ŀǊŜ ƎƻƛƴƎ ǘƻ Ǝƻ ǘƻ ŀ ŎƻƻƪƛƴƎ Ŏƭŀǎǎ ǘƻ ƳŀƪŜ ǎŀƭǎŀΗέ IŜ ƎŜǘǎ ǘƻ Ǝƻ ǳǇ ǘƻ ǘƘŜ ōƻŀǊŘ ŀƴŘ ŀŘŘ ƛǘ ƻƴ their story.  
 
2:10 Jason is excited because it is time for science labs. Today he gets to go to the explore lab where he 
is going to use flashlights and materials to learn about shadows and light. He is excited because some of 
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the task cards in the explore center let him make animal shadows. Tomorrow they will do social science 
during this time.  
 
нΥпл WŀǎƻƴΩǎ Ŏƭŀǎǎ ƎŜǘǎ ǊŜŀŘȅ ǘƻ Ǝƻ ƘƻƳŜΦ WŀǎƻƴΩǎ ǘŜŀŎƘŜǊ ǇŀǎǎŜǎ ƻǳǘ ƘƻƳŜǿƻǊƪ ŦƻƭŘŜǊǎ ŀƴŘ ǘƘŜȅ ƎŜǘ 
their backpacks and get in line when their group is called.  
 
2:45 Jason is dismissed and heads to the afterschool program.  
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ELEMENT 2 ɀ MEASURABLE PUPIL OUTCOMES AND  
ELEMENT 3 ɀ METHOD BY WHICH PUPIL PROGRESS TOWARD 
OUTCOMES WILL BE MEASURED 
 
  
ά¢ƘŜ ƳŜŀǎǳǊŀōƭŜ ǇǳǇƛƭ ƻǳǘŎƻƳŜǎ ƛŘŜƴǘƛŦƛŜŘ ŦƻǊ ǳǎŜ ōȅ ǘƘŜ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭΦ άtǳǇƛƭ ƻǳǘŎƻƳŜǎΣέ ŦƻǊ ǇǳǊǇƻǎŜǎ 

of this part, means the extent to which all pupils of the school demonstrate that they have attained the 

ǎƪƛƭƭǎΣ ƪƴƻǿƭŜŘƎŜΣ ŀƴŘ ŀǘǘƛǘǳŘŜǎ ǎǇŜŎƛŦƛŜŘ ŀǎ Ǝƻŀƭǎ ƛƴ ǘƘŜ ǎŎƘƻƻƭΩǎ ŜŘǳŎŀǘƛƻƴŀƭ ǇǊƻƎǊŀƳΦ tǳǇƛƭ ƻǳǘŎƻƳŜǎ 

shall include outcomes that address increases in pupil academic achievement both schoolwide and for 

all groups of pupils served by the charter school, as that term is defined in subparagraph (B) of 

paragraph (3) of subdivision (a) of Section 47607. The pupil outcomes shall align with the state priorities, 

as described in subdivision (d) of Section 52060, that apply for the grade levels served, or the nature of 

ǘƘŜ ǇǊƻƎǊŀƳ ƻǇŜǊŀǘŜŘΣ ōȅ ǘƘŜ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭΦέ (Ed. Code § 47605(b)(5)(B).) 

 

ά¢ƘŜ ƳŜǘƘƻŘ ōȅ ǿƘƛŎƘ ǇǳǇƛƭ ǇǊƻƎǊŜǎs in meeting those pupil outcomes is to be measured. To the extent 

practicable, the method for measuring pupil outcomes for state priorities shall be consistent with the 

ǿŀȅ ƛƴŦƻǊƳŀǘƛƻƴ ƛǎ ǊŜǇƻǊǘŜŘ ƻƴ ŀ ǎŎƘƻƻƭ ŀŎŎƻǳƴǘŀōƛƭƛǘȅ ǊŜǇƻǊǘ ŎŀǊŘΦέ  (Ed. Code § 47605(b)(5)(C).) 

 

MEASURABLE GOALS OF THE EDUCATIONAL PROGRAM 

 

Charter School shall meet all statewide content and performance standards and targets. (Ed. Code §§ 

47605(c)(1), 60605.)   

 

Charter School shall comply with all applicable laws and regulations related to AB 97 (2013) (Local Control 

Funding Formula) and AB 484 (2013), as they may be amended from time to time, including all 

requirements pertaining to pupil outcomes.  

 

STANDARDIZED TESTING  

 

Charter School agrees to comply with state requirements for participation and administration of all state-

mandated tests, including computer-based assessments. Charter School shall submit and maintain 

complete, accurate, and up-to-date California Longitudinal Pupil Achievement Data System (CALPADS) 

data in accordance with the requirements of California Code of Regulations, title 5, section 861. Charter 

School hereby grants authority to the State of California to provide a copy of all test results directly to the 

District as well as Charter School. Upon request, Charter School shall submit, in the requested format (e.g., 

CD), a copy of the results of all state-mandated tests to the District. 
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PUBLIC SCHOOL CHOICE PERFORMANCE 

  

Charter School will track the same information presented in the LAUSD School Report Cards. 

 

To ensure sharing of best practices, Charter School agrees to participate in research and/or evaluation 

projects in partnership with LAUSD, higher education institutions and/or research organizations.  This 

participation may involve survey or interviews with teachers and parents to understand factors associated 

with student performance. 

 

/ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ǇŜǊŦƻǊƳŀƴŎŜ ǿƛƭƭ ōŜ ŜǾŀƭǳŀǘŜŘ ƛƴ ŀŎŎƻǊŘŀƴŎŜ ǿƛǘƘ ŀƴȅ ŀƴŘ ŀƭƭ ǊŜǉǳƛǊŜƳŜƴǘǎ ŀƴŘ 

procedures of the Public School Choice program. 

 

MEASURABLE GOALS OF THE EDUCATIONAL PROGRAM  
 

PLN GPC holds high expectations for student mastery and holds all members of the school community 
ŀŎŎƻǳƴǘŀōƭŜ ŦƻǊ ǎǘǳŘŜƴǘǎΩ ǎǳŎŎŜǎǎΦ tǳǊǎǳŀƴǘ ǘƻ 9ŘǳŎŀǘƛƻƴ /ƻŘŜ {ŜŎǘƛƻƴ птслрόōύόрύό!ύόƛƛύΣ ǘƘŜ ǘŀōƭŜ ƛƴ 
Element 1, Section IV describes PLN GP/Ωǎ ŀƴƴǳŀƭ Ǝƻŀƭǎ ŀƴŘ ƻǳǘŎƻƳŜǎ ŀƭƛƎƴŜŘ ǘƻ ŜŀŎƘ ƻŦ ǘƘŜ ǎǘŀǘŜ 
priorities, as described in Education Code Section 52060(d), and specific annual actions to achieve those 
ƎƻŀƭǎΦ ¢ƘŜ ƳŜŀǎǳǊŀōƭŜ Ǝƻŀƭǎ ŀƴŘ ƻōƧŜŎǘƛǾŜǎ ƻŦ t[b Dt/ ƛƴŎƭǳŘŜ ǘƘŜ ǎŎƘƻƻƭΩǎ ŀƴƴǳŀƭ Ǝƻŀƭǎ ƛƴ each of the 
eight California identified priority areas. Our LCAP includes goals for the whole school as well as for 
numerically significant student subgroups.  
  

MEASURABLE PUPIL OUTCOMES: SUMMATIVE ASSESSMENT PERFORMANCE TARGETS 
 
PLN GPC student achievement across multiple disciplines is systematically assessed using multiple 
measures. Our assessment model contains measures that are formative and also summative, holistic 
and standardized, anecdotal and norm-referenced. This approach to assessment is conducive to 
measuring individual student progress, evaluating groups of students, and assessing the whole school 
ŦǊƻƳ ȅŜŀǊ ǘƻ ȅŜŀǊΦ ¢ƘŜ t[b Dt/Ωǎ ŀǎǎŜǎǎƳŜƴǘ ƳƻŘŜƭ ƛǎ ƻǊƎŀƴƛȊŜŘ ŀǊƻǳƴŘ ǘƘŜ ŎǊƛǘƛŎŀƭ ŎƻƳǇƻƴŜƴǘǎ ƻŦ ƻǳǊ 
instructional program designed to prepare students to be educated for the 21st century. 
  

METHOD FOR MEASURING PUPIL PROGRESS TOWARD OUTCOMES 
 
PLN GPC utilizes a variety of formative assessment measures consistent with the educational program 
outlined in Element 1 to track student progress towards mastery of the California academic content 
and performance standards, including CA CCSS.  To do this, a variety of assessment are utilized, 
including:  

¶ DIBELS Next; 

¶ Fountas & Pinnell; 

¶ Expeditionary Learning Curriculum Assessments (including: letter and sound 
identification, decodable reading, fluency assessments, running records,  writing 
assessments with rubrics, speaking and listening assessments, etc.); 

¶ Math Expressions Curriculum Assessments; 

¶ mClass Math; 

¶ Student Portfolios; 



PARA LOS NIÑOS EVELYN THURMAN GRATTS PRIMARY CENTER                                                                   88 |  
P a g e 
 

¶ Rubrics for Project Based Learning. 
 
These tools are utilized to measure student progress and achievement overtime. DIBELS Next is the 
primary tool we utilize to identify students who need additional support and monitor student progress 
toward early literacy skills. This is administered 3 times a year, BOY (Beginning of the Year), MOY 
(Middle of the Year) and EOY (End of the Year). In addition, for students who are not meeting 
benchmark, they are progress monitored on a regular basis to measure their progress after in class 
intervention and other additional supports.  
 
Fountas & Pinnell is an assessment system which allows teachers to identify the appropriate level of 
rigor for instruction and independent reading for an individual student. The assessment has two main 
components: oral reading, during which teachers code students independent reading for fluency and 
accuracy, and comprehension, during which teachers ask a series of free response questions to score 
the extent to which students understand the text and text features of the text they read. This allows 
teachers to identify what literacy strategies students are implementing and which they need more 
support in.  
 
EL Education includes a variety of assessments rooted in the curriculum. We utilize these assessments to 
measure student progress towards the standards in both literacy and English language development. 
These assessments are given at varied points, but at a minimum at every benchmark period. To monitor 
ǎǘǳŘŜƴǘǎΩ progress in reading, writing, speaking and listening, we utilize a variety of checklists and 
rubrics aligned with specific standards to monitor student progress. Teachers examine and monitor 
student progress with specific criteria for demonstrating mastery.  
 
Math Expressions have a variety of assessments attached to its curriculum including BOY and EOY exams 
as well as tests and performance tasks for the end of each unit. These unit tests are given at 3 week to 6 
week intervals, depending on the length of the unit. Within each unit there are multiple quizzes to 
monitor student progress. mClass Math assesses students fundamental math skills and mathematical 
reasoning in a series of one minute probes. These assessments test everything from studentΩs ability to 
count to their ability to solve simple addition problems. It allows us to identify students who are at risk 
and need intervention as well as measure the success and growth of our math instruction and its impact 
on foundational math skills.  
 
We also utilize HMH Getting Ready for the Smarter Balanced Assessments present questions in similar 
formats to what children will see on the SBAC and allows teachers a more robust understanding of what 
students understand. We utilize both the benchmark assessments (BOY, MOY, EOY) and the 
performance tasks associated with each benchmark. Teachers also utilize standards based quizzes to 
assess student progress in an SBAC aligned format.  
 

DATA ANALYSIS AND REPORTING 
 
Using data to create, support, and sustain a high-ǉǳŀƭƛǘȅ ǎŎƘƻƻƭ ƛǎ ŜǎǎŜƴǘƛŀƭ ǘƻ t[b Dt/Ωǎ Ƴƛǎǎƛƻƴ ǘƻ ƘŜƭǇ 
children and their families succeed. As described above, PLN GPC uses a variety of assessment tools to 
measure student outcomes. Assessments are utilized for a variety of purposes: celebrate the success 
and growth of our students and to identify the areas in which our students need more support in. We 
utilize a wide variety of data to monitor the progress of students. We have over 5 regularly administered 
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and monitored literacy assessments as well as 3 math assessments programs which we utilize to 
monitor math progress.  
 

Everything from attendance data to a ǎǘǳŘŜƴǘΩǎ scores on formative assessments in class are utilized to 
understand and monitor student growth. All assessment data is utilized and examined at the grade level, 
class level and by individual student. During professional development and grade level planning teachers 
and staff come together to examine data and design instruction to meet these needs- both in math and 
literacy. Because grade levels mix for literacy centers, PLN GPC relies heavily on collaboration to ensure 
the continued success of students. This also helps identify which students need intervention and which 
need enrichment. We are then able to funnel support into the classrooms with the highest need. Every 
week teachers meet to discuss student progress and groupings are fluid and responsive to student 
needs. Similarly, the pace and scope of instruction is adjusted based on the needs of students as 
provided by performance tasks, checks for understanding and unit assessments, SBAC aligned standard 
specific quizzes and timed math foundational assessments.  
 
In addition to utilizing data to drive our instruction, we also regularly share our data with all 
stakeholders (students, parents and PLN leadership). Parents examine student data alongside the 
Principal during learning with the principal, workshops in which our Principal teaches parents how to 
read the results of their ǎǘǳŘŜƴǘΩǎ data profile and provides activities to practice and reinforce the skills 
students need. Data is also shared with parents and the community during ELAC, School Site Council and 
Coffee with the Principal meetings to continue to engage our school community in the continued 
success of our students.  
 

Administrators evaluate student achievement data each trimester and report their findings to the VP of 
/ƘŀǊǘŜǊ {ŎƘƻƻƭǎΦ ¢ƘŜ ±t ƻŦ /ƘŀǊǘŜǊ {ŎƘƻƻƭǎ ǊŜǇƻǊǘǎ ƻǾŜǊŀƭƭ ǎǳŎŎŜǎǎ ƻŦ t[b Dt/Ωǎ ŀŎŀŘŜƳƛŎ ǇǊƻƎǊŀƳ ǘƻ 
the PLN Board of Directors during quarterly board meetings. 
  

GRADING, PROGRESS REPORTING AND PROMOTION/RETENTION  
  
Grading Policy 
 
¢ƘŜ ƛƴǘŜƴǘƛƻƴ ƻŦ ǇǊƻƎǊŜǎǎ ǊŜǇƻǊǘǎ ƛǎ ǘƻ ƛƴŦƻǊƳ ŦŀƳƛƭƛŜǎ ƻŦ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ŘŜǾŜƭƻǇƳŜƴǘ ŀƴŘ ǇǊƻƎǊŜǎǎ ǘƻǿŀǊŘǎ 
mastery of standards and learner behavior (self-management and relationship skills). Teachers 
communicate progress related to specific skills during parent-teacher-student conferences, as well as 
through ongoing verbal and written feedback during class lessons and on student work. Teachers 
incorporate benchmarks, quizzes, standards-based projects, and essential classwork activities to 
calculate progress report grades. Progress reports are standards based and address each of the 
following areas: 
 

¶ Learner Behavior: Student develops skills that allow him or her to function productively in 
the classroom and academic program including relationship skills and self-management; 

¶ Language Arts: Student develops grade level skills in reading, writing, listening, and 
speaking; 

¶ Mathematics: Student develops grade level skills in mathematics; 

¶ Physical Education: Student develops age appropriate gross and fine motor skills; 

¶ English Language Development: Exposure and practice using increasingly sophisticated 
English language and academic conversation skills. 
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Students at PLN GPC receive grades based on a 1-4 grading scale: 
  

Proficiency Level Grading Scale  

Exceeds the Standards 4 

Meets the Standards 3 

Approaches the Standards 2 

Does Not Meet the Standards 1 

Not Assessed during current 
Trimester 

N/A 

No Data* N/D 

 
*Note: Such a rating occurs when there is no data. For example, when a student is enrolled towards the 
end of the grading period and the student has not taken any assessments. Also, if a student arrives 
during a reporting periodτthere will not be data from PLN GPC to report. 
  
Type and Frequency of Progress Reporting 
 
PLN GPC operates on a trimester system for reporting grades, monitoring student academic and social 
progress with parents. We assess student performance at three periods during the school year. We 
report our findings to families during parent conferences, culminating with a final conference at the end 
ƻŦ ǘƘŜ ǎŎƘƻƻƭ ȅŜŀǊΦ Lƴ ŎƻƴŦŜǊŜƴŎŜǎΣ ǘŜŀŎƘŜǊǎ ǇǊƻǾƛŘŜ ŜǾŜƴ ƳƻǊŜ ŎƻƴǘŜȄǘ ŀƴŘ ǊŀǘƛƻƴŀƭŜ ŦƻǊ ǘƘŜ ǎǘǳŘŜƴǘΩǎ 
grade and provide resources for parents to support their child at home. 

 
September- October: Students take baseline assessments. At back to school night, parents 
learn about the end of the year benchmarks and goals, and the ways they can support their 
child's education. Based on DIBELS Next, students who score below benchmark are progress 
monitored every 2 weeks, students who are approaching benchmark are progress monitored 
every 3 weeks.  
 
November: End of First Trimester. Students take BOY Benchmark assessment. During parent 
conferences, Teachers review student growth and student progress towards the end of the 
year benchmarks. When additional support or challenge is needed, teachers share the plan 
with families, ask for feedback, and share activities with families that can support students. 
 
February: End of Second Trimester. Students take MOY benchmark assessments. During 
parent conferences, Teachers review student growth and progress towards the end of the 
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year benchmark. When additional support or challenge is needed, teachers share the plan 
with families, ask for feedback, and share activities with families that can support 
students.  
 
June: End of Third Trimester. Students take EOY benchmark assessments. If the student is 
being retained or there are significant concerns, parents will meet with the teacher and 
other school staff to identify supports for student and plan moving forward.   

   
Promotion/Retention Policy and Procedures 
 
PLN GPC continuously strives to promote high educational standards and advance the academic 
achievement of its students. In order to ensure all PLN GPC students are on track and prepared for 
success in the next grade level and beyond, PLN GPC has a promotion and retention policy in accordance 
with Education Code Section 48070.5(1)(d). The law requires that all Boards of Education adopt a policy 
that establishes criteria regarding promotion and mandatory retention of students at specific grade 
levels. Students in grades TK-1 must meet or exceed the criteria outlined below in order to be 
recommended for promotion to the next grade. Students in Kindergarten are recommended for 
promotion and retention by PLN GPC, but the final decision is in collaboration with parents. 
  
In order to attain a recommendation for promotion to the next grade, students must meet or 
exceed at least three of the following requirements: 

¶ TK/Kindergarten: passing level A according to running records by spring (March); 

¶ 1st grade: passing Level D according to running records by spring (March); 

¶ 2nd grade: passing Level J according to running records by spring (March); 

¶ TK/K: Meets expectations in school readiness skills for kindergarten; 

¶ No more than 19 days of unexcused absence; 

¶ Meeting standards in all academic areas. 
  
PLN GPC employs robust Response to Intervention practices and diligently strives to identify and 
address the needs of at risk students early in the school year to avoid retention. The following 
interventions and supports are provided for all at risk students to provide assistance in mastering 
grade level standards: 

  

¶ Differentiated, small-group, and individual standards-based instruction; 

¶ Supplemental academic support programs may be provided before or after school to 
give students additional academic support; and 

¶ Summer school programs. 
  
If a student is not making adequate progress and becomes a candidate for retention, teachers and 
school leaders will take the following steps: 

  
Step 1:  
Identify students based on promotion criteria, which occurs after the first reporting period:   

¶ Students at risk for retention are identified at the first reporting period in the first 
trimester, when possible. A student cannot be recommended for retention solely on the 
basis of absences.                   
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¶ An SST must occur once a student has been identified by their teacher and evidence has 
been compiled to validate the concern. Some pieces of data bulleted below: 

o Not meeting grade level benchmark target in Literacy or Mathematics 
benchmark assessments for two consecutive benchmark periods, i.e. Winter and 
Spring; 

o Kinder: Not passing level A according to running records by spring (March); 
o First Grade: Not passing Level D according to running records by spring (March); 
o Not meeting expectations in school readiness skills for Kindergarten or TK 

according to teacher observation; 
o Student has missed 20 or more instructional days without an excuse and is 

not meeting standards in at least one academic area. 
  

Step 2:   
Recommend retention based on evidence: 

¶ Answer all the questions on the retention question form for each of the students that 
meet the criterion from step 1 including provide all the documentation of efforts to assist 
student, notes from SST. If an SST has not occurred, then the student cannot be 
recommended for retention 

¶ Based on your answers, create a list of students recommended for retention by 
filling out the retention spreadsheet. 

¶ Copies of all evidence for the final teacher recommended retention list of students is 
sent to the principal before the last week of March for verification 

  
Step 3:  

¶ Notice of Retention letters sent home via mail and phone based on principal analysis of 
retention list and supporting documentation 

¶ Office staff will send home form letters with criterion explaining that their child is at risk of 
retention. The letter will have a date and time for a follow-up SST to discuss next steps 
and plans to support the student throughout the remainder of the school year. 

¶ All letters notifying families that students are still at risk of retention must be sent prior 
to Spring Break to provide ample time for further intervention and discussion between 
the school and the family. 

¶ Office staff will follow up with parents via phone to confirm meeting times. If parents cannot 
make the meeting time, then they must choose a date within 48 hours of the original date 
to ensure that students are aware of their status for the following school year. 

  
Step 4:   
Complete an SST to determine status for next school year (April): 

¶ At this SST we are seeking understanding and consensus. This SST exists as our final 
intervention prior to retention. There are three options that can result from this 
meeting: 

(1) Evidence is analyzed and all parties agree that retention is the best decision. 
(2) Evidence is analyzed and all parties agree that retention is not the best decision. 
(3) Evidence is analyzed and solutions are developed that allow the student to 

move on to the next grade 
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¶ We will schedule a follow-up SST meeting based on the results of this meeting. If the 
student is going to be promoted, then a follow-up meeting is not required. Whether the 
student is in need of further intervention or we have decided to retain, we will have 
another SST to follow up with the family during parent-teacher conferences scheduled for 
the final week of school. 

  
Step 5:   
Final SST to determine status for next year: 

¶ At the final SST we are seeking to finalize our decision for next year. Families will leave this 
meeting having come to a collaborative decision. If parents are not in agreement with our 
recommendation for retention, then they may appeal to the VP of Charter Schools, who 
will make a final determination based on the evidence provided. 

¶ At the final SST we will either discuss the findings of the final intervention in order to make 
a promotion/retention decision or we will discuss the retention plan (including summer 
school and extra services to support learning) for the following year. 

¶ Families will leave this meeting with a report card and a decision about retention. There 
should be very few families at this final meeting. 
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ELEMENT 4 ς GOVERNANCE 

 
ά¢ƘŜ ƎƻǾŜǊƴŀƴŎŜ ǎǘǊǳŎǘǳǊŜ ƻŦ ǘƘŜ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭΣ ƛƴŎƭǳŘƛƴƎΣ ōǳǘ ƴƻǘ ƭƛƳƛǘŜŘ ǘƻΣ ǘƘŜ ǇǊƻŎŜǎǎ ǘƻ ōŜ ŦƻƭƭƻǿŜŘ 

by the charter school to ŜƴǎǳǊŜ ǇŀǊŜƴǘŀƭ ƛƴǾƻƭǾŜƳŜƴǘΦέ (Ed. Code § 47605(b)(5)(D).) 

 

GENERAL PROVISIONS 

 

As an independent charter school, Charter School, operated as or by its nonprofit public benefit 

corporation, is a separate legal entity and shall be solely responsible for the debts and obligations of 

Charter School.  

 

Charter School shall ensure that, at all times throughout the term of the Charter, the bylaws of its 

governing board and/or nonprofit corporation are and remain consistent with the provisions of this 

Charter. In the event that the governing board and/or nonprofit corporation operating Charter School 

amends the bylaws, Charter School shall provide a copy of the amended bylaws to CSD within 30 days of 

adoption.  

 

Charter School shall send to the CSD copies of all governing board meeting agendas at the same time that 

they are posted in accordance with the Brown Act. Charter School shall also send to the CSD copies of all 

board meeting minutes within one week of governing board approval of the minutes. Timely posting of 

ŀƎŜƴŘŀǎ ŀƴŘ ƳƛƴǳǘŜǎ ƻƴ /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ǿŜōǎƛǘŜ ǿƛƭƭ ǎŀǘƛǎŦȅ ǘƘƛǎ ǊŜǉǳƛǊŜƳŜƴǘΦ 

 

The District reserves the right to appoint a single representative to the Charter School governing board 

pursuant to Education Code section 47604(b). 

 

LEGAL AND POLICY COMPLIANCE 

 

Charter School shall comply with all applicable federal, state, and local laws and regulations, and District 

policies as it relates to charter schools adopted through Board action.1  

 

Charter School shall comply with all applicable federal and state reporting requirements, including but not 

limited to the requirements of CBEDS, CALPADS, the Public Schools Accountability Act of 1999, and 

Education Code section 47604.33. 

 

Charter School shall comply with the Brown Act and the Public Records Act. 

 

                                                
3 The District is in the process of compiling a list of LAUSD policies that apply to its authorized charter schools. The list will be 
finalized by April 1, 2018. Charter Schools Division staff will annually review District policies and make recommendations to the 
LAUSD Board of Education on continued application to charter schools. As a PSC Charter School, the District will coordinate with 
the Charter School on any additional policies which may apply.  
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Charter School and all employees and representatives of Charter School, including members of Charter 

{ŎƘƻƻƭΩǎ ƎƻǾŜǊƴƛƴƎ ōƻŀǊŘΣ ƳŜƳōŜǊǎ ƻŦ /ƘŀǊǘŜǊ {ŎƘƻƻƭ ƻǊ ƎƻǾŜǊƴƛƴƎ ōƻŀǊŘ ŎƻƳƳƛǘǘŜŜǎ ŀƴŘ ŎƻǳƴŎƛƭǎΣ 

Charter School administrators, and managers, shall comply with federal and state laws, nonprofit integrity 

standards, and LAUSD charter school policy, regarding ethics and conflicts of interest.  Charter School shall 

ŜƴǘŜǊ ƛƴǘƻ ŀƭƭ ǘǊŀƴǎŀŎǘƛƻƴǎ ŀƴŘ ŎƻƴŘǳŎǘ ōǳǎƛƴŜǎǎ ǿƛǘƘ ŀƭƭ ǇŜǊǎƻƴǎ ŀƴŘ ŜƴǘƛǘƛŜǎ ŀǘ ŀǊƳΩǎ ƭŜƴƎǘƘ ƻǊΣ ƛƴ ǘhe 

ŎŀǎŜ ƻŦ ƻǘƘŜǊǿƛǎŜ ǇŜǊƳƛǎǎƛōƭŜ ǊŜƭŀǘŜŘ ǇŀǊǘȅ ǘǊŀƴǎŀŎǘƛƻƴǎΣ ƛƴ ŀ ƳŀƴƴŜǊ ŜǉǳƛǾŀƭŜƴǘ ǘƻ ŀǊƳΩǎ ƭŜƴƎǘƘΦ    

 

Charter School shall notify parents, guardians, and teachers in writing within 72 hours of the issuance of 

a Notice of Violation, Notice of Intent to Revoke, Final Decision to Revoke, Notice of Non-Renewal, or 

equivalent notice, by the LAUSD Board of Education.   

 

TITLE IX, SECTION 504, AND UNIFORM COMPLAINT PROCEDURES 

Charter School shall designate at least one employee to coordinate its efforts to comply with and carry 

out its responsibilities under Title IX of the Education Amendments of 1972 (Title IX) and section 504 of 

ǘƘŜ wŜƘŀōƛƭƛǘŀǘƛƻƴ !Ŏǘ ƻŦ мфто όά{ŜŎǘƛƻƴ рлпέύΣ ƛƴŎƭǳŘƛƴƎ ŀƴȅ ƛƴǾŜǎǘƛƎŀǘƛƻƴ ƻŦ ŀƴȅ ŎƻƳǇƭŀƛƴǘ ŦƛƭŜŘ ǿƛǘƘ 

Charter School alleging its noncompliance with these laws or alleging any actions which would be 

prohibited by these laws. Charter School shall notify all of its students and employees of the name, office 

address, and telephone number of the designated employee or employees. 

 
Charter School shall adopt and publish complaint procedures providing for prompt and equitable 

resolution of student and employee complaints alleging any action that would be prohibited by Title IX or 

Section 504. 

 

Charter School shall adopt and implement specific and continuing procedures for notifying applicants for 

admission and employment, students and parents of elementary and secondary school students, 

employees, sources of referral of applicants for admission and employment, and all unions or professional 

organizations holding collective bargaining or professional agreements with Charter School, that Charter 

School does not discriminate on the basis of sex or mental or physical disability in the educational 

programs or activities which it operates, and that it is required by Title IX and Section 504 not to 

discriminate on any such basis. 

 

Charter School shall establish and provide a uniform complaint procedure in accordance with applicable 

federal and state laws and regulations, including but not limited to all applicable requirements of 

California Code of Regulations, title 5, section 4600 et seq.    

 

Charter School shall adhere to all applicable federal and state laws and regulations regarding pupil fees, 

including Education Code sections 49010 - 49013, and extend its uniform complaint procedure to 

complaints filed pursuant to Education Code section 49013.  

 

Charter School shall extend its uniform complaint procedure to complaints filed pursuant to the Local 

Control Funding Formula legislation provisions set forth in Education Code section 52075. 
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RESPONDING TO INQUIRIES 

 

Charter School, including its nonprofit corporation shall promptly respond to all reasonable inquiries, 

including but not limited to inquiries regarding financial records from the District, and shall cooperate 

with the District regarding any inquiries. Charter School acknowledges that Charter School, including but 

not limited to its nonprofit corporation, is subject to audit by LAUSD, including, without limitation, audit 

by the District Office of the Inspector General. Charter School shall provide the District with current, 

complete, and accurate contact information for Charter School, Charter School administrators, and Board 

members. 

 

If an allegation or other evidence of waste, fraud, abuse, or other material violation of law related to 

/ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ƻǇŜǊŀǘƛƻƴǎΣ ƻǊ ōǊŜŀŎƘ ƻŦ ǘƘŜ /ƘŀǊǘŜǊΣ ƛǎ ǊŜŎŜƛǾŜŘ ƻǊ ŘƛǎŎƻǾŜǊŜŘ ōȅ ǘƘŜ 5ƛǎǘǊƛŎǘΣ /ƘŀǊǘŜǊ 

School, including but not limited to its nonprofit corporation, employees, and representatives, shall 

cooperate with any resulting inquiry and/or investigation undertaken by the District and/or the Office of 

the Inspector General Investigations Unit. 

 

Charter School acknowledges and agrees that persons and entities that directly exercise control over the 

expŜƴŘƛǘǳǊŜ ƻŦ /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ǇǳōƭƛŎ ŦǳƴŘǎ ǎƘŀƭƭ ōŜ ǎǳōƧŜŎǘ ǘƻ ŀƭƭ ƴŜŎŜǎǎŀǊȅ ŀƴŘ ŀǇǇǊƻǇǊƛŀǘŜ 5ƛǎǘǊƛŎǘ 

charter school oversight. 

 

NOTIFICATION OF THE DISTRICT 

 

Charter School shall notify the Charter Schools Division (CSD) in writing of any citations or notices of 

workplace hazards, investigations by outside governmental regulatory or investigative agencies, lawsuits, 

changes in corporate or legal status (e.g., loss of IRS 501(c)(3) status), or other formal complaints or 

notices, within one week of receipt of such notices by Charter School. Unless prohibited by law, Charter 

School shall notify the CSD in writing of any internal investigations within one week of commencing 

investigation. Charter School shall notify the CSD within 24 hours of any dire emergency or serious threat 

to the health and safety of students or staff. 

 

STUDENT RECORDS 

 

Upon receipt of a student records request from a receiving school/school district, Charter School shall 

ǘǊŀƴǎŦŜǊ ŀ ŎƻǇȅ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŎƻƳǇƭŜǘŜ ŎǳƳǳƭŀǘƛǾŜ ǊŜŎƻǊŘ ǿƛǘƘƛƴ ten (10) school days in accordance 

with Education Code section 49068. Charter School shall comply with the requirements of California Code 

of Regulations, title 5, section 3024, regarding the transfer of student special education records. In the 

event Charter School closes, Charter School shall comply with the student records transfer provisions in 

Element 15. Charter School shall comply with the requirements of Education Code section 49060 et seq., 

which include provisions regarding rights to access student records and transfer of records for youth in 

foster care.  
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PARENT ENGAGEMENT 

  

Charter School shall not require a parent or legal guardian of a prospective or enrolled student to perform 

volunteer service hours, or make payment of fees or other monies, goods, or services in lieu of performing 

ǾƻƭǳƴǘŜŜǊ ǎŜǊǾƛŎŜΣ ŀǎ ŀ ŎƻƴŘƛǘƛƻƴ ƻŦ ƘƛǎκƘŜǊ ŎƘƛƭŘΩǎ ŀŘƳƛǎǎƛƻƴΣ ŎƻƴǘƛƴǳŜŘ ŜƴǊƻƭƭƳŜƴǘΣ ŀǘǘŜƴŘŀƴŎŜΣ ƻǊ 

ǇŀǊǘƛŎƛǇŀǘƛƻƴ ƛƴ ǘƘŜ ǎŎƘƻƻƭΩǎ ŜŘǳŎŀǘƛƻƴŀƭ ŀŎǘƛǾƛǘƛŜǎΣ ƻǊ ƻǘƘŜǊǿƛǎŜ ŘƛǎŎǊƛƳƛƴŀǘŜ ŀƎŀƛƴǎǘ ŀ ǎǘǳŘŜƴǘ ƛƴ ŀƴȅ 

manner because his/her parent cannot, has not, or will not provide volunteer service to Charter School.   

 

FEDERAL PROGRAM COMPLIANCE 

 

As a recipient of federal funds, Charter School has agreed to meet all applicable programmatic, fiscal and 

other regulatory requirements of the Elementary and Secondary Education Act (ESEA, also known as Every 

Student Succeeds Act (ESSA)) and other applicable federal programs. Charter School understands that it 

is a local educational agency (LEA) for purposes of federal compliance and reporting purposes. Charter 

School agrees that it will keep and make available to the District any documentation necessary to 

demonstrate compliance with the requirements of ESEA and other applicable federal programs. Charter 

School also acknowledges that, as part of its oversight of Charter School, the District may conduct program 

review for federal as well as state compliance.  

 
GOVERNANCE STRUCTURE 
 
Para Los Niños - Evelyn Thurman Gratts Primary is a direct-funded, independent charter school that is 
operated by Para Los Niños, California Non-Profit Public Benefit Corporation with a 501(c)(3) tax-exempt 
designation from the IRS. The Charter School operates autonomously from the District, with the 
exception of the supervisory oversight as required by statute and other contracted services as 
negotiated between the District and the Charter School. Pursuant to California Education Code Section 
47604(c), the District shall not be liable for the debts and obligations of the Charter School, operated by 
a California non-profit public benefit corporation or for claims arising from the performance of acts, 
errors or omissions by the Charter School as long as the District has complied with all oversight 
responsibilities required by law. 
 
The Para Los Niños Board of Directors governs PLN GPC, in accordance with this charter petition and its 
adopted corporate bylaws that shall be consistent with the terms of this charter. 
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ORGANIZATIONAL CHART  
 

 
Functions and Roles of Board Committees 
 
The committees of the PLN board enable longer discussions within smaller groups of people, some of 
whom have specific content expertise, enabling those committees to make well-informed 
recommendations to be presented to the full board for review and approval at regular board meetings. 
All committee meetings are conducted in accordance with the Ralph M. Brown Act, and as such are 
publicly noticed, etc. 
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¶ The Executive/Governance Committee comprises the Board Chair, Vice Chair and Chairs of every 
committee (Finance, Audit, Early Education, and Charter School Operations) and serves as the 
nominating committee for prospective new board members. The Executive Committee has all 
the powers of the Board between board meetings, within the limitations as outlined in the 
bylaws. 

¶ The Finance Committee provides oversight of school finances, ensures accurate and 
comprehensive financial reporting to the board, and raise strategic financial issues for board 
discussion. The Committee reviews monthly financial statements, and annually reviews the 
agency budget and recommends approval by the full board. The Committee provides financial 
expertise and guidance as needed by PLN throughout the year. 

¶ The Audit Committee recommends the selection of the auditor, ensures the organization solicits 
new proposals for auditors every three years, meets with the auditor before the audit is 
reviewed by the full board, and recommends acceptance of the final audit by the full board.  
The Committee provides audit expertise and guidance as needed by PLN throughout the year. 

¶ The Charter School Operations Committee meets monthly and reviews comprehensively the 
finances, enrollment, attendance, academic performance, staffing and other operations of the 
charter schools and extended learning programs. The Committee also reviews the LCAP in order 
to recommend approval by the full board, and provides educational and management expertise 
and guidance as needed by PLN throughout the year. 

 
Major Roles And Responsibilities  
 
The PLN governing board is responsible for: 

¶ Ensuring the charter school operates in compliance with all applicable laws and the terms of its 
charter via the President/CEO; 

¶ Hiring, supervising and evaluating the President/CEO; 

¶ Approving major contractual agreements;  

¶ Approving the general policies of the Charter School; 

¶ AppǊƻǾƛƴƎ ŀƴŘ ƳƻƴƛǘƻǊƛƴƎ ǘƘŜ /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ŀƴƴǳŀƭ ōǳŘƎŜǘ ŀƴŘ ōǳŘƎŜǘ ǊŜǾƛǎƛƻƴǎΤ 

¶ Acting as a fiscal agent. This includes but is not limited to the receipt of funds for the operation 
of the Charter School in accordance with applicable laws and the receipt of grants and donations 
consistent with the mission of the Charter School; 

¶ Contracting with an external independent auditor to produce an annual financial audit according 
to generally accepted accounting practices; 

¶ Approving annual independent fiscal audit and performance report;  

¶ Establishing Board Committees as needed; 

¶ Appointing new Board members and provide orientation training; 

¶ Executing all applicable responsibilities provided for in the California Corporations Code; 

¶ Engaging in ongoing strategic planning; 

¶ Approving the school calendar and schedule of Board meetings; 

¶ Approving charter amendments as necessary and submitting requests for material revisions as 
necessary to the District for consideration; and 

¶ Participating in the dispute resolution procedure and complaint procedures when necessary. 
 
The Chief Executive Officer (CEO) is responsible for: 

¶ Oversight of the day-to-day operations of Para Los Niños; 
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¶ Implementation and accountability for the strategic plan and annual operating goals; 

¶ Fundraising and advocacy; 

¶ Recommending policy and procedure to the board; 

¶ Developing the annual operating budget for board approval in collaboration with the Chief 
Financial Officer (CFO). 

 
The Chief Financial Officer (CFO) is responsible for: 

¶ Financial and business infrastructure, including budgeting, analysis, planning, and tracking 
revenues; 

¶ Contract negotiations, government reporting and compliance, accounts payable, financial 
statements, overseeing accounting and auditing procedures and policies. 

 
The Superintendent/Vice President of Charter Schools is responsible for: 

¶ Leadership and direction of the PLN Charter Schools under the direction of the CEO and the PLN 
Board of Directors; 

¶ Supervision of the Primary Center, Elementary and Middle School principals; Director of Special 
Education; Parent and Family Engagement Coordinator; Director of Extended Learning; Director 
of Instructional Support; Operations Coordinator; and Program Associate; 

¶ Reporting to the board on school data and status; 

¶ Pedagogy, educational vision and instructional leadership. 
 
The PLN GPC Principal is responsible for: 

¶ Leadership and direction to teachers and staff; 

¶ Instruction, including coaching, mentoring, and professional development; 

¶ Hiring, evaluating, and terminating staff; 

¶ Providing a safe environment for learning. 
 
More detailed job descriptions are provided in Element 5. 
 
Governing Board Composition and Member Selection 
 
The current Para Los Niños governing board includes ten (10) to twenty-five (25) directors as set by the 
Board at its annual meeting. Currently, the Board includes 16 directors (and one emeritus director who 
serves as an advisor and not a director). Each director is prominent in his or her respective fields 
(finance, business, real estate, public accounting, marketing, law, entertainment, education and/or 
philanthropy). Board members represent a diversity of language, ethnicity, geography, gender, sexual 
orientation and age. No employee of PLN serves on the Board. Although not required, the Board will 
strive to create an odd number of Directors for voting purposes. Each director serves a renewable term of 
three (3) years, with approximately one-third of the total number of directors then in office elected each 
year.  
 
Vacancies are filled by a majority vote of the Board of Directors. Besides specific content expertise, 
candidates must demonstrate a clear commitment to children and their success. The Board Governance 
committee is responsible for recruiting, nominating and on- boarding members, among other duties.  
The committee periodically identifies any new skills, knowledge, personal contacts and other attributes 
future board directors will need to possess in order for the board to advance the ŀƎŜƴŎȅΩǎ strategic plan. 
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Pursuant to California Education Code § 47604(b), the District may, at its discretion, appoint a 
representative to t[bΩǎ Board. If the District chooses to do so, PLN may appoint an additional member 
to ensure that the Board is maintained with an odd number of directors. As indicated in applicable 
governance documents, PLN will comply with conflict of interest laws related to public entities including 
Govt. Code 1090 and Political Reform Act.  
 
Governance Procedures and Operations  
 
Each spring and prior to the end of the school year, the Governing Board of Para Los Niños, during a 
regularly scheduled meeting, will approve the annual calendar of governing board and committee 
meetings. As such, the PLN Board meets on a quarterly basis and the .ƻŀǊŘΩǎ Charter School Operations 
Committee meets monthly; additional meetings may be called as necessary. All PLN Board and Charter 
School Operations Committee meetings are held within the boundaries of LAUSD, with locations 
rotating between different PLN sites; two-way telephonic participation is available within the 
parameters of the Brown Act and in compliance with SB 126.  
 
Agendas for regular meetings will be published in advance and will be posted at the entrance of the 
scƘƻƻƭΩǎ main office for public viewing at least 72 hours in advance of scheduled meetings. Agendas for 
special meetings will be posted near the entrance of the school where it  can be viewed by the public 
at least 24 hours before the meeting.  
 
PLN has adopted a conflict of interest policy that complies with the Political Reform Act, and 
Corporations Code. The Board of Directors receives annual training on their responsibilities with topics 
including at minimum Conflicts of Interest and the Brown Act. 
 
The Board may initiate and carry on any program or activity or may otherwise act in a manner which 
is not in conflict with or inconsistent with or preempted by any law and which are not in conflict with 
this charter or the purposes for which PLN GPC is established. 
 
The Board may execute any powers delegated by law to it and shall discharge any duty imposed by law 
upon it and may delegate to an employee of PLN any of those duties with the exception of budget approval 
or revision, ǘƘŜ ŀǇǇǊƻǾŀƭ ƻŦ άƳŀƧƻǊέ ŎƻƴǘǊŀŎǘǎΣ ǘƘŜ ƘƛǊƛƴƎΣ ǎǳǇŜǊǾƛǎƛƴƎΣ ŀƴŘ ŜǾŀƭǳŀǘƛƴƎ ƻŦ ǘƘŜ /9hΣ approval of 
the fiscal audit and performance report, and the adoption of Board policies (see list of responsibilities 
above). The Board however, retains ultimate responsibility over the performance of those powers or duties 
so delegated. Such delegation will: 

¶ Be in writing; 

¶ Specify the entity designated; 

¶ Describe in specific terms the authority of the Board of Directors being delegated, any conditions 
on the delegated authority or its exercise and the beginning and ending dates of the delegation; 
and, 

¶ Require an affirmative vote of a majority of Board members. 
 
Six members of the total number of directors constitutes a quorum, provided that in no event the 
required quorum will be less than ƻƴŜπǘƘƛǊŘ of the authorized number of directors.  All matters are 
decided by the vote of a majority of directors present at a meeting duly held at which a quorum is 
present, and every such act or decision shall be the act of the Board, unless a greater number is 
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required.   After each vote, the Chair queries the board members to determine if there are any 
abstentions. 
 
Stakeholder Involvement 
 
Parents and staff have multiple opportunities to be involved in decisions related to their ŎƘƛƭŘΩǎ 
educational program, school budgets, school-wide programming and activities, and in particular how the 
school will be accountable to the goals and metrics established in its Local Control and Accountability 
Plan. PLN GPC maintains a School Site Council SSC and an English Learner Advisory Committee ELAC. 
These groups meet monthly and at separate times of the month to increase the likelihood that a wide 
range of parents will participate. As part of the agenda for SSC meetings and Coffee with the Principals, 
LCAP updates are provided and information is shared on strategies used by the school to meet the goals.  
This is also an opportunity for parents and the public to provide input. 
 
The SSC membership is 50% parents and 50% teachers/staff, elected by their peers. The SSC advises the 
Principal on budget priorities; outreach and recruitment; safety and discipline; and community issues. 
The implementation of the LCAP is reviewed on a monthly basis by parents, helping the principal 
develop priorities for the upcoming year, with opportunities for the entire school community to 
comment and provide their feedback and recommendations.  
 
In addition to the formal councils, other parent engagement opportunities include regular parent 
meetings such as: Town Hall meetings, monthly Café de Padres (parent coffees led by the principal); 
parent education seminars, Back-to-School night, and annual parent-teacher conferences. Meetings are 
held during non-traditional hours to accommodate various ǇŀǊŜƴǘǎΩ work schedules. The school website 
will provide monthly calendars with opportunities for stakeholders to be involved in the school 
community.  In addition, each Sunday, the school principal sends a one-call message to parents and 
families of PLN GPC to inform them on the ǿŜŜƪΩǎ schedule and special events. 
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ELEMENT 5 ς EMPLOYEE QUALIFICATIONS 

 
ά¢ƘŜ ǉǳŀƭƛŦƛŎŀǘƛƻƴǎ ǘƻ ōŜ ƳŜǘ ōȅ ƛƴŘƛǾƛŘǳŀƭǎ ǘƻ ōŜ ŜƳǇƭƻȅŜŘ ōȅ ǘƘŜ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭΦέ  (Ed. Code § 

47605(b)(5)(E).) 

 

EQUAL EMPLOYMENT OPPORTUNITY 

 

Charter School acknowledges and agrees that all persons are entitled to equal employment opportunity. 

Charter School shall not discriminate against applicants or employees on the basis of race, color, religion, 

sex, gender, gender expression, gender identity, sexual orientation, pregnancy, national origin, ancestry, 

citizenship, age, marital status, physical disability, mental disability, medical condition, genetic 

information, military and veteran status, or any other characteristic protected by California or federal law. 

Equal employment opportunity shall be extended to all aspects of the employer-employee relationship, 

including but not limited to recruitment, selection, hiring, upgrading, training, promotion, transfer, 

discipline, layoff, recall, and dismissal from employment. 

 

ESEA/ESSA AND CREDENTIALING REQUIREMENTS 

 

Charter School shall adhere to all requirements of the Elementary and Secondary Education Act (ESEA, 

also known as Every Student Succeeds Act (ESSA)) that are applicable to teachers and paraprofessional 

employees. Charter School shall ensure that all teachers are appropriately assigned and fully credentialed 

in accordance with applicable state requirements for certificated employment, including but not limited 

to the provisions of Education Code section 47605(l). Charter School shall maintain current copies of all 

teacher credentials and make them readily available for inspection. 

 

EMPLOYEE POSITIONS AND QUALIFICATIONS 
 
HOME OFFICE STAFF     
 
SUPERINTENDENT/VP OF CHARTER SCHOOLS 
The όά{ǳǇŜǊƛƴǘŜƴŘŜƴǘκ±tέ or ά{ǳǇŜǊƛƴǘŜƴŘŜƴǘέύ is a member of the Para Los Niños executive team who 
provides leadership, vision, and strategic direction for the PLN charter schools, sustaining and improving 
academic excellence and student achievement at PLN. S/he supervises charter school principals, the 
special education program, and the afterschool program and coordinates the integration of wraparound 
mental health and family supportive services within the schools. The Superintendent provides leadership 
development to school administrators and teachers, and maintains positive relationships with LAUSD 
and other community partners. S/he is committed to social justice and a holistic approach to supporting 
children living in poverty and learning English. S/he has budgetary responsibility for PLN charter schools. 
 
Essential Functions: 
Instructional Leadership 

¶ Serves as t[bΩǎ senior educational leader of charter schools and special education, and works 
closely with the VP of Early Education to ensure consistency of academic programs; 
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¶ Articulates t[bΩǎ educational brand, specifically the value and efficacy of constructivist, 
interdisciplinary with integrated arts to achieve critical thinking skills and high academic 
achievement in an urban setting for children living in poverty; 

¶ Motivates, leads, guides, supports and directs staff to implement the mission, vision, strategic 
plan and ensure appropriate consistency of all educational programs at PLN; 

¶ Holds individual school leaders accountable for achieving specific benchmarks and results in 
student learning; 

¶ Observes and evaluates the performance of principals and other direct reports; 

¶ Directs the instructional leadership training and mentoring program for principals, assistant 
principals and aspiring administrators, and supervises the development and implementation of 
orientation and in-service training as appropriate; 

¶ Provides instructional leadership and expertise in assessing, identifying, formulating and 
implementing educational goals and objectives at all grade levels; 

¶ Analyzes student performance and leads schools in data-driven decision making to increase 
student achievement. 

¶ Assists school leaders in monitoring and evaluating program effectiveness and secures 
appropriate resources to ensure that curricula are student-focused and aligned with ǎŎƘƻƻƭΩǎ 
missions, core values, academic standards, and strategic goals. 

¶ Ensures instructional, operational and administrative consistency across all education sites. 

¶ Communicates the educational vision and priorities effectively to staff, students, parents and 
community. 

¶ Fosters parent involvement in student learning and achievement; 

¶ Prepares reports and recommendations to the CEO and PLN Board of Directors about PLN 
educational programs and services; 

¶ Ensures that Principals and teachers communicate student progress and school curricula to 
parents on a regular basis. 

 
Personnel Administration 

¶ Directs and supervises Charter Schools Principals, Parent and Family Engagement Coordinator, 
Director of Extended Learning, Charter Schools Operations Coordinator and Special Education 
Coordinator; 

¶ Implements personnel performance benchmarks/accountabilities for all direct reports; 

¶ Chairs interview committees for management positions and recommends candidates to 
President/CEO; 

¶ Ensures high quality professional development for educational leaders and staff. 
 
Program Operations 

¶ Develops and implements operational guidelines and procedures for staff and students to 
ensure compliance with California Department of Education and applicable state and federal 
laws and regulations; 

¶ Collaborates with the Chief Operating and Chief Financial Officers to coordinate appropriate 
resources and operational support for school operations and facilities; 

¶ Develops and oversees guidelines and procedures governing the use and care of school facilities. 
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Financial Management 

¶ Develops annual budget and monitors school/program budgets monthly. Ensures that school 
leaders, teachers and parents have appropriate insight into budgeting and financial 
performance, including LCFF and categorical funding; 

¶ Establishes and maintains efficient procedures and effective financial controls; 

¶ Conducts all financial operations and purchasing within PLN policies and applicable state and 
federal laws and regulations; 

¶ Performs effective financial forecasting and long and short-term financial planning. 

¶ Seeks out available sources for grant funding to support programs and projects. 
 
Community Relations 

¶ Builds effective partnerships among diverse constituencies to achieve the goals of kindergarten, 
middle school and high school readiness; 

¶ Promotes parental engagement and provides opportunities for meaningful interactions between 
parents, teachers and administrators; 

¶ Represents PLN with outside partners, such as LAUSD, LACOE, CCSA, NCLR, and elected officials; 

¶ Creates opportunities for community members to express their views regarding school-related 
matters; 

¶ Keeps the school community informed about current educational practices, educational trends, 
and the policies, successes and challenges of charter schools; 

¶ Participate in conferences, community outreach and legislative advocacy as appropriate. 
 
Other 

¶ Performs other duties as assigned and required by the President/CEO. 
 
Qualifications 
The requirements listed below are representative of the knowledge, skills, and/or abilities required to 
perform the job successfully. 

Education/Experience 
o aŀǎǘŜǊΩǎ degree or higher from an accredited institution in education, school 

administration or related field; 
o Minimum five ȅŜŀǊǎΩ experience in administrative positions with increasing 

responsibility; 
o Minimum five years of successful classroom teacher experience; 
o Continued and recent experience as a school site administrator; 
o California Clear Administrative Credential preferred. 

 
Special Skills/Abilities 

o Ability to provide educational and administrative leadership at the executive level and to 
perform complex administrative functions in a nonprofit organizational setting; 

o Knowledgeable of laws, policies, regulations, guidelines and procedures required to 
operate charter schools and a special education program; 

o Strong knowledge of the unique issues and challenges facing urban charter schools; 
o Demonstrated success with curriculum, personnel management, school finance and 

strategic planning; 
o Strong planning, organizational, financial management, communication, and leadership 

skills; 
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o Ability to establish and maintain effective public communication/relations and 
community rapport with a diverse population; 

o Ability to make effective public presentations; 
o Ability to communicate effectively with stakeholders both individually and as a group 

(Ability to communicate in Spanish is desirable); 
o Ability to cope effectively with crisis situations; 
o Ability to work effectively with a board of directors. 

 
CHIEF FINANCIAL OFFICER  
Within the guidelines established by the President/CEO of Para Los Niños and under her/his supervision, 
the Chief Financial Officer directs the ƻǊƎŀƴƛȊŀǘƛƻƴΩǎ financial planning and accounting practices as well 
as its relationship with lending institutions and the financial community by performing the following 
duties: 
 
Essential Job Functions: 

¶ Develops and implements fiscal policies and procedures for the organization, including a system 
of internal control, in collaboration with back-office services provider for charter schools; 

¶ Supervises assigned staff (finance/accounting and contracts) and facilitates training and 
development; 

¶ Oversees and directs treasury, budgeting, audit, tax, accounting, purchasing, real estate, long 
range forecasting, and insurance activities for the organization; 

¶ Provides management with timely reports of ƻǊƎŀƴƛȊŀǘƛƻƴΩǎ financial status and progress in its 
various programs and activities including cash flow, expenses and earnings with analysis of 
budget v. actuals; 

¶ Analyzes, consolidates, and directs all cost accounting procedures together with other statistical 
and routine reports; 

¶ Responsible for the preparation and issuance of the ƻǊƎŀƴƛȊŀǘƛƻƴΩǎ annual report; 

¶ Prepares reports required by regulatory agencies; 

¶ Performs any and all other duties assigned by the President/CEO. 
 
Qualifications: 
The requirements listed below are representative of the knowledge, skills, and/or abilities required to 
perform the job successfully. 

¶ BS Degree in accounting required, MBA preferred. 5 ς 7 years of experience in public 
accounting, business, or nonprofit organization and 5 years in a senior management position; 

¶ Advanced computer skills and MIS knowledge, and all related accounting and business 
management skills necessary for the job. 

 
CHARTER SCHOOL OPERATIONS COORDINATOR 
Under the supervision of the VP of Charter Schools/Superintendent, the Charter School Operations 
Coordinator is responsible for managing the School Nutrition Program, Health and Safety and 
Emergency Management, as well as provide support, training, and coaching to office managers at each 
charter school site. Specific areas of responsibility include:  
 
School Operations  

¶ Serves as the subject matter expert on school operations at each school site through 
collaboration with t[bΩǎ Director of Operations in order to facilitate the sharing of best practices 
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across all three charter schools, including documenting standard operating procedures for 
schools; 

¶ Collaborates and coordinates with Risk and Compliance develop and implement school health, 
safety and emergency plans; 

¶ Coordinates with PLN central staff and charter school staff, including school principals, to ensure 
that compliance requirements and timelines are met, including reports to the District, Los 
Angeles County, California Department of Education, and federal government. 

 
Operational Capacity and Support  

¶ Builds PLN ǎŎƘƻƻƭǎΩ capacity to operate efficiently and effectively by providing high quality 
training, development and support to school leaders and school operations staff; 

¶ Acts as the liaison between the charter school and t[bΩǎ central office by facilitating effective 
communication and feedback between schools and t[bΩǎ central office; 

¶ Leads the school operations staff (charter school office staff on site) recruitment and on-
boarding process for all school operations staff at each school site; 

¶ Facilitates team meetings with Office Managers and Office Associates (as needed) and provides 
regular coaching, professional development and support to operations team members to 
improve operational efficiency and in turn academic performance. 
 

Cross Team Collaboration  

¶ Coordinates with Finance department and Risk and Compliance departments and manage 
deliverables to ensure schools are following fiscal, governance and compliance policies as well 
as best practices.  
 

Support Principals towards Independence 

¶ Supports the school site administrators in the design and implementation of school systems, 
policies, procedures and checklists;  

¶ Collaborates with school site administrators and Human Resources to develop and implement 
an operations recruiting, on-boarding and training program to support new school leaders and 
their operations staff. 
 

Other Job Duties 

¶ Carries out mission, vision and values established by the President/CEO and Board of Directors; 

¶ Participates in the overall agency continuous quality improvement process; 

¶ Performs other duties as assigned by Supervisor. 
 
Qualifications:  

¶ .ŀŎƘŜƭƻǊΩǎ Degree; 

¶ 4+ years of experience managing charter school operations, preferred; 

¶ Excellent project management and planning skills; 

¶ Experience managing budgets; 

¶ Experience managing vendors and negotiating contracts is a plus; 

¶ Experience designing and facilitating training and professional development sessions; 

¶ Strong analytical, critical thinking and problem solving skills; 

¶ A demonstrated history of working to improve K-12 public education; 

¶ Excellent communication and presentation skills; 
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¶ Ability to multitask, adjust priorities and work autonomously; 

¶ Demonstrated professional commitment to teamwork and customer service; 

¶ Ability to build strong interpersonal relationships and work effectively in a collaborative 
environment; 

¶ Track record of leadership, integrity, initiative and perseverance. 
 
Special Skills/Abilities 

¶ Strong organizational, time management and multi-tasking skills; 

¶ Ability to work independently and as a team member; 

¶ Ability to handle information with confidentiality; 

¶ Professional appearance and attitude; 

¶ Excellent communication skills, both oral and written; 

¶ Proficiency with the Microsoft office suite; 

¶ Computer literate with hands-on experience; 

¶ Oral and written proficiency in Spanish preferred. 
 
PARENT & FAMILY ENGAGEMENT COORDINATOR 
Under the supervision of the VP of Charter Schools/Superintendent, the Parent & Family Engagement 
Coordinator supports ongoing and identified new opportunities for families to participate in the success 
of PLN charter schools and extended learning programming. The coordinator works in partnership with 
school administrators to develop and ensure parent participation in decision-making and advisory 
groups and committees while also identifying opportunities for additional engagement and resource 
sharing with families. The coordinator, as appropriate, supports school-based teams across the network 
in developing programming and partnerships that build additional support for student learning and 
success.  
  
Essential Functions: 
The Parent and Family Engagement Coordinator performs a full range of duties, including, but not 
limited to the following: 

¶ Support the continued function of school-based stakeholder advisory groups, including the 
English Learner Advisory Committee (ELAC), the Local Control Accountability Plan (LCAP) 
Committee, and School Site Council (SSC) at each school; 

¶ Plan for, and take responsibility for the implementation of, regular (monthly or otherwise) 
meetings of these groups, including: co-developing materials, agenda, logistical details, 
participant training and recruitment, etc.; 

¶ Meet with parents and other stakeholders in between ELAC and PAC meetings to develop 
knowledge and awareness around financial literacy, educational support strategies, and 
communication skills; 

¶ Coach and advise school principals on best practices for engaging parents and community 
members, communicating complex concepts and demonstrating the connection between 
involved parents and successful students; 

¶ Identify and facilitate opportunities for parent and family involvement in the development, 
implementation and ongoing support of classroom and school-based programming (Positive 
Behavior Support System, School/Class Volunteerism, Extra-curricular programming, etc.); 




















































































































