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ASSURANCE3FFIRMATIONS AND DECLARATIONS

Para Los NifiosEvelyn Thurman Gratts Primary (also referredfoMB Ay & G DNI Gda t NR Y
Dt / é¢ YR &/ KINGISN) { OK22fé0 akKlfty

9 Be nonsectarian in its programs, admission policies, employment practices, and all other operations.
O/ FtEAF2NYAL 9RdZOFGA2Y [/ 2RS OKSNBAYFITFTUSNI d9RD [/ 2F

1 Not chargeuition. (Ed. Code § 47605(d)(1).)

1 Not discriminate against any pupil on the basis of disability, gender, gender identity, gender
expression, nationality, race or ethnicity, religion, sexual orientation, or any other characteristic that
is contained in tk definition of hate crimes set forth in section 422.55 of the Penal Céde Gode §
47605(d)(1); Ed. Code § 220.)

9 Except as provided in Education Code section 47605(d)(2), admission to a charter school shall not be
determined according to the place mdsidence of the pupil, or of his or her parent or legal guardian,
within this state, except that an existing public school converting partially or entirely to a charter
school under this part shall adopt and maintain a policy giving admission preferemegpils who
reside within the former attendance area of that school. (Ed. Code § 47605(d)(1).)

f Admit all pupils who wish to attend Charter School. (Ed. Code § 47605(d)2)(A).)

9 Except for existing pupils of Charter School, determine attendance bylie pathdom drawing if the
YdzYo SN 2F LJzZLIAf & oK2 gAakK (2 |GGSYR [/ KIFNIGSN { OK
shall be extended to pupils currently attending Charter School and pupils who reside in the Los
Angeles Unified School District (alsdS F SNNBER 2 KSNBAY |a a[! ! {5¢ I
47605(d)(2)(B).)

9 If a pupil is expelledor leavesCharterSchoolwithout graduatingor completingthe schoolyear for
any reason,Charter Schoolshall notify the superintendentof the schooldistrict of the LJdzLJkadt Q &
knownaddresswithin 30 days,andshall,uponrequest,providethat schooldistrict with a copyof the
cumulativerecordof the pupil, includingatranscriptof gradesor report card,andhealthinformation.
(Ed.Code§ 47605(d)(3)

I Meetallstatewidestandardsandconductthe pupilassessmentsequiredpursuantto EducationCode
sections 60605 and 60851 and any other statewide standards authorized in statute or pupil
assessmentapplicableto pupilsin non-charter publicschools(Ed.Code§ 47605(c)(1).)

f Consultonaregularbasiswith Charter{ O K 2parén fegalguardiansandteachersregardingthe
& O K 2edlucaflgnalprograms.(Ed.Code§ 47605(c)(2).)

1 Thisassurancds subjectto the terms of the 5 A & (i Alfer@an¢eBoundaryState Waiverfor Public SchoolChoicefor the
durationof Charter{ O K 2parficipationinthe 5 A a (i ABIiIESEhAEChoiceprogram.

2 Thisassurances subjectto the terms of the 5 A & (i Atfer@anéeBoundaryState Waiverfor PublicSchoolChoicefor the
durationof Charter{ O K 2parficpationinthe5 A & { MBIiIESEhAGIChoiceprogram
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1 Pursuant to the Public School Choice (PSC) Resolution, Chdntesl $eovides the following
assurances:

o Charter School is a not for profit entity.
o Charter School shall maintain a record of financial solvency and sustainability.

o Charter School agrees that the student composition at Charter School will be refiefctinge
student composition at the schools it is intended to relieve (in terms of demographics,
including but not limited to race/ethnicity, gender, so@oonomic status, English Learners,
Standard English Learners, students with disabilities, and fostéh)y Charter School shall
ensure that ongoing review mechanisms are and remain in place to make sure that retention
and student composition at Charter School continues to reflect that of the surrounding
community.

o In accordance with the Attendance Balary State Waiver for Public School Choice, Charter
School agrees to provide first choice attendance to students, including students with
disabilities, who reside within the attendance boundary established by the District for the
Public School Choice cangp(T hereafter, any remaining available seats will be filled with any
student who wishes to attend Charter School on the PSC campus pursuant to the
NBIljdZANBYSyGa 2F 9RdzOlI GA2y [/ 2RS &aSOiAzya nrtvc.
waiver of sections 4605(d)(1) and 47605(d)(2)(A) from the State Board of Education codifies
these requirements.

0 As a PSC charter school, Charter School further agrees that it shall not refuse enroliment to
any resident student who wishes to attend the school unless andthetllos Angeles Unified
School District, in its sole discretion, has determined that the resident student enrollment
SEOSSR& (KS 5Aa0NROGQa Sadloft AaKSR Yl EAYdzy 2
Charter School understands and agrees thatdttendance boundary configuration as well
as the maximum operational enrollment capacity of the school is determined by and subject
to change at the sole discretion of the District.

o / KINISNJ { OK22f | INBS& (2 I RKSNXDChdite SahdolS 5 A & G |

u
{ St SOGSR G2 hLISNIGS I tdowfAO {OK22f [/ K2A0S {
his/her child to attend Charter School, an independent PSC charter school, Charter School
aKFEE AYLIE SYSyld GKS a2 Lnlnea@récessEaBeRSMBIs & S
{StSOGSR (2 hLISNIGS I t dzof A @ dgiGK 2RO A aKA22AY0 Sh &{ (
and applicable for one academic school year. Once a parent has exercised his/her right to opt

out, he/she is unable to renroll the child in Charter School for the remainder of the school

year, unless Charter School has a seat available in accordance with the capacity set forth in

the Charter. At the completion of each academic school year, parents of resident students,
regadless of whether they may have opted out previously, shall have the opportunity to

enroll their student(s) at Charter School again.

Charter School hereby declares that Charter School, operated as or by its nonprofit public benefit
corporation, isandshl 6 S GKS SEOf dzaA @S Lzt A0 &a0K22f SYLX 28
purposes of the Educational Employment Relations Act (EERA), Chapter 10.7 (commencing with Section
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3540) of Division 4 of Title | of the Government Code. Charter Schoot@mally with all provisions of

the EERA and shall act independently from LAUSD for collective bargaining purposes. In accordance with
the EERA, employees may join and be represented by an organization of their choice for collective
bargaining purposes.

NOE9Y ¢KA& [/ KFENISNI O2yilillAya &aLISOATAO dAswandeNA OG0  w.
Affirmations, and Declaratiorsection above. The DRL should be highlighted in gray within each Charter
element or section. The final section of the Chartesyides a consolidated addendum of the DRL. This
intentional redundancy facilitates efficient charter petition review while ensuring ready access to the DRL

for any given section of the Charter. To the extent that any inconsistency may exist betweendsippro

contained within the body of the Charter and the DRL contained in the addendum, the provisions of the

DRL addendum shall control.

NOTE: Charter School currently participates in, and operates on a District campus under the auspices of,
the DistricQd t dzof A0 { OK22f / K2A0S LINRINI YO Ly GKS S@S
PSC program, the PSC provisions in this Charter shall no longer apply with the exception of the following:

1 Ifthe PS@rogramor the designationof CharterSchoolasa PSGchoolis terminated, CharterSchool
mayapplyfor DistrictfacilitiesunderProposition39in accordancevith the termsof the PSGacilities
agreement,asit maybe amendedfrom time to time. CharterSchoolagreesthat PSQs a voluntary
program by LAUSDto provide educational options to students as it deems appropriate. As a
participantin this voluntary program,CharterSchoolagreesthat any lawsor regulationsrestricting
[ ! | { dbif@to move Charter{ O K 2l&chtiGréshall not apply in order to provide LAUSCthe
flexibility of offeringa programit deemsappropriatefor the area.

1 Inthe eventthat CharterSchoolno longer participatesin the PSQorogram,and aslong as Charter
Schoolremains on the same campus,Charter Schoolagress to continue to provide first choice
attendanceto students, including students with disabilities, who reside within the attendance
boundaryestablishedby the District for the campus. Thereafter,any remainingavailableseatswill
be filled with any student who wishesto attend Charter Schoolpursuantto the requirementsof
EducationCodesections47605(d)(1)and 47605(d)(2)(B)Asa former PSCharter schoolcontinuing
to operateon the samecampus,CharterSchoolfurther agreesthat it shallnot refuse enrolimentto
anyresidentstudentwho wishesto attend the schoolunlessand until LAUSDIn its solediscretion,
has determinedthat the resident student enroliment exceedsthe 5 A & (i ésRallish&@maximum
operational enrollment capacityfor the schml. Charter Schoolunderstandsand agreesthat the
attendanceboundaryconfigurationaswell asthe maximumoperationalenrollment capacityof the
schoolis determinedby andsubjectto changeat the solediscretionof the District. Theterma NS & A RS y (i
studS y* dhallmeanany studentresidingwithin the attendanceboundaryestablishedoy the District
for the campus.
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ELEMENT1 z THE EDUCATIONALPROGRAM

G¢KS SRdzOIF GA2y Lt LINRPINIY 2F GKS OKIFNILGSN adOKz22f> R

the OKF NI SNJ aOK22f A& FGaGSYLWGAy3I G2 SRdzOF 4GSz gKI
century, and how learning best occurs. The goals identified in that program shall include the objective

A

of enabling pupils to become seffiotivated, competent, alR f A T Sf 2 y FEd. {C8de Ngy S NRA d £

47605(b)(5)(A)().)

G¢KS Fyydza t 3I2Ffa F2NI GKS OKFNISNI aOK22f FT2NJ I ff
to Section 52052, to be achieved in the state priorities, as described in subdivision $#ctibn 52060,

that apply for the grade levels served, or the nature of the program operated, by the charter school, and
specific annual actions to achieve those goals. A charter petition may identify additional school

priorities, the goals for the schodlJINA 2 NA GASaX YR (GKS &LISOATA @Al yydz ¢

Code § 47605(b)(5)(A)(i).)

GLT GKS LINPLRZASR OKINISNI a0K22f gAff &ASNWBS KAIK
charter school will inform parents about the trasferability of courses to other public high schools and

the eligibility of courses to meet college entrance requirements. Courses offered by the charter school
that are accredited by the Western Association of Schools and Colleges may be consideredrabtesfe

and courses approved by the University of California or the California State University as creditable
dzy RSNJ G KS 4! ¢ G2 aDé FRYAaarz2ya ONRGSNALF Yl & o6S
(Ed. Code § 47605(b)(5)(A)(iii).)

LOCALCONTROIEUNDINGFORMULA L CFFANDLOCALCONTROL ANBCCOUNTABILIFLAN(LCAP)

Charter School acknowledges and agrees that it must comply with all applicable laws and regulations
related to AB 97 (2013) (Local Control Funding Formula), as they may be amendetiirfeoto time,

which include the requirement that Charter School shall annually submit a Local Control and
Accountability Plan (LCAP)/annual update to the Los Angeles County Superintendent of Schools and the
Charter Schools Division (CSD) on or befoselluh accordance with Education Code sections 47604.33
and 47606.5, Charter School shall annually update its goals and annual actions to achieve those goals
identified in the charter pursuant to Education Code section 47605(b)(5)(A)(ii), using th€antral and
Accountability Plan template adopted by the State Board of Education, as it may be changed from time to
time. Charter School shall comply with all requirements of Education Code section 47606.5, including but

not limited to the requirementthat KI NI SNJ { OK2 2t dakKlFff O2yadzZ 0 6A0K

other school personnel, parents, and pupils in developing the local control and accountability plan and

L

a

(

Fyydz £ dzlJRFGS G2 GKS t20Ft O2yiNEB@)) yR | 002dzyil o4
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ACADEMICALENDAR ANSCHEDULES

Charter School shall offer, at a minimum, the number of minutes of instruction set forth in Education Code
section47612.5, and the number of school days requiredlyifornia Code of Regulatigrile 5, sectbn
11960.

MATHEMATICBLACEMENT

Charter School shall comply with all applicable requirements of the California Mathematics Placement Act
of 2015.

TRANSITIONAKINDERGARTEN

Charter School shall comply with all applicable requirements regarding traradikindergarten. For

purposes of admission to Charter School, transitional kindergarten shall be considered a part of
kindergarten, and therefore students enrolled in transitional kindergarten at Charter School shall be
considered existing students 6fK I NIl SNJ { OK22f F2NJ LJdzN1J2asSa 2F / KI NI
and lottery.

HIGHSCHOOIEXITEXAMINATION

Charter School shall comply with all applicable requirements of Education Code sectiong 60859
including but not limited to theequirements of sections 60851.6 and 60852.3.

WASGCACCREDITATION

If Charter School serves students in gradd 9before Charter School graduates its first class of students,
Charter School shall obtain, and thereafter maintain, Western Associatioh@®lS@nd Colleges (WASC)
accreditation.

ENGLISHEARNERS

Charter School shall identify potential English Learners in a timely manner in accordance with all
applicable legal requirements. Charter School must provide all English Learners with aneeifegtish

fly3dza 3S OljdAaAdA2y LINRPINIY (GKFG Ffaz2 | FF2NRa YS
academic curriculum. Instructional plans for English Learners must be (1) based on sound educational
theory; (2) adequately supported with treed teachers and appropriate materials and resources; and (3)
periodically evaluated to make sure the program is successful and modified when the program is not
successful.

On an annual basis, upon request, Charter School shall submit a certificati@ltAUSD Charter Schools
Division (CSD) that certifies that Charter School has adopted and is implementing either the LAUSD English
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Learner Master Plaor/ KI NIISNJ { OK22f Qa 2¢y 9y 3IfAaK [ SINYSNI 69]
toimplementits2 6y 9[ al adSNItfltys GKS LX Iy &aKFIff LINRPBOJARS
program, and shall address the following:

f HowCharter{ O K 2BE2NlaSter Planprovidesall of its English_earnersjncludingbut not limited
to LongTermEnglishLearners(LTELs)ith an effective EnglisHanguageacquisitionprogramas
well asmeaningfuland equitableaccesgo Charter{ O K 2c@réa@ailemiccurriculum
HowEnglisH S I N¥p&cidne2dswill be identified

Whatserviceswill be offered

How,where,and by whomthe serviceswill be provided

How CharterSchoolill evaluateits ELprogrameachyear,andhow the resultsof this evaluation
will be usedto improvethe program,includingthe provisionof ELservices

= =4 -4 =9

Each year, Charter School shall prouimi¢he CSD a report on its annual evaluation of the effectiveness
of its EL program. Upon requestharter School shall provide a copy of its current EL Master Plan to the
CSD.

Charter School shall administer the CELDT/ELPAC annually in accordancedeiith &nd state
requirements.

Charter School shall reclassify English Learners in accordance with federal and state requirements.
Charter School shall provide parent outreach services and meaningfully inform parents with limited
English proficiency ainportant information regarding Charter School matters to the same extent as other

parents.

STUDENTS WITBISABILITIES

Federal Law Compliance

Charter School shall adhere to all provisions of federal law related to students with disabilities including,
but not limited to, section 504 of the Rehabilitation Act of 1973, Title Il of the Americans with Disabilities
Act of 1990, and the Individuals with Disabilities Education Improvement Act of 2004.

Public School Choice Service Plan for Students with Disisili

In accordance with the Individuals with Disabilities Education Act and Section 504 of the Rehabilitation

Act of 1973, Charter School agrees to sign the Public School Choice Service Plan for Students with
5AalF0AfAGASE ! 4dadzNY y OBe Asuiite Fodn! adsirdzNiatytiie Swa@l@dNISE O @
Charter School will abide by the conditions and requirements ofGhanda SmitModified Consent

Decree. Signing the Assurance Form also assures that Charter School, which has been selected to operate

a P& school, agrees to use positive behavioral interventions and supports to address the learning and
behavioral needs of students with disabilities in accordance with the federal Individuals with Disabilities
Education Act (IDEA) (20 U.S.C. Sec. 1400 étset.y R (G2 O2YLX & $AGK GKS 5A&dl
Policy. Charter School, selected to operate a PSC school, further agrees to protect the rights of
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studentswith disabilities and their parents or guardians relative to 1) prior notice and congeatcess

to records 3) confidentiality, and 4) due process procedui€harter School will maintain a written

description of the annual notification process used to inform parents/guardians of the policies regarding
Nondiscrimination (Title 5 CCR 496)),(8exual Harassment (EC 231.5 (a) (b) (c), Title IX Student Grievance
Procedure (Title IX 106.8 (a) (d) and 106.9 (a)) and Uniform Complaint Procedures (Title 5, ECR 4600
4671). Procedures must include a description of how Charter School will resparaiiplaints and how

the District will be notified of complaints and subsequent investigatidasithermore, Charter School
FaANBSa G2 LINLGAOALI GS Ay GKS [2& !'y3St8a ! yAFTASR |
as required by all pdlz schools formed or approved by the District.

Special Education Program

Charter School shall ensure that no student otherwise eligible to enroll in Charter School shall be denied,
directly or indirectly, admission due to a disability or to Charter Sch@@t Ayl oA f A& G2 LINE
services. Charter School acknowledges that policies and procedures are in place to ensure the
recruitment, enrollment, service, and retention of students with disabilities at LAdSi»rized charter

schools, including G@inter School.

Prior to LAUSD Board of Education approval, Charter School will execute a Memorandum of

' YRSNEGFYRAY3 o6dadah! é0 o6& yR 60SGs6SSy [!'! {5 YR /K
of special education services consistent with the iegments of the LAUSD Special Education Local Plan

I NBF o0a{9[t! 0 [20Ff tfly FT2NJ {LISOAIf 9Rdz2OI A2y ®

SELPA Reorganization

The Los AngelesUnified SchoolDistrict is approvedto operate as a singleDistrict SELPAinder the
provisionsof EducationCodesecion 56195.1(a)Asa singleDistrict SELPAhe Districthascreatedtwo
charter school sections (Districtoperated Programs and Charteroperated Programs) under the
administrationof one singleAdministrativeUnit pursuantto areorganizatiorplanapproved by the Board
of Educationon January4, 2011 (149/10-11). Full implementation of the reorganizedLAUSDSELPA
commencedn the 20132014schoolyearrequiringall Districtauthorizedcharterschoolsto electone of
the three options availableunder the LAUSDSELPAPrior to an option election, all Districtauthorized
charter schoolswere required to participate as a school of the District under the DistrictOperated
ProgramdJnit. Priorto the beginningof the 20132014schoolyear,all Districtauthorizedcharterschools,
other than those that had previouslyexecutedan Option 3 Memorandumof Understandingd ¢ a h | € 0 Z
wererequiredto executea new MOUsettingforth the LAUSLSELPAption electionfor the remainderof
the charterpetition term. TheCharteroperated Programschoolsdo not havel EAstatusfor the purposes
of specialeducationbut will functionin asimilarrole in that eachcharterschoolwill be responsibléeor all
specialeducationrequirements,includingbut not limited to services placement due process,related
servicesspecialeducationclassesand specialeducationsupports.Charterschoolsthat haveelectedto
participate in a Districtoperated programsoption may apply for membershipin the Charteroperated
Program section of the SELR. Charter schoolsacceptedfor participation in the Charteroperated
Programssectionreceivesupportfrom a SpeciaEducatiorDirectorfor the CharteroperatedPrograms.

PARALONINOSEVELYNHURMANGRATTBRIMARCENTER 9| Page



Compliance with Child Find Activities: Conversion and Public School Choice $PISidls

Districtauthorized conversion and PSC charter schools must conduct Child Find activities for students
residing in their precharter and/or PSC attendance areas (including private school students), so that
students who have or are suspected of mayia disability and needing special education and related

services are appropriately identified and, if necessary, referred for evaluation in accordance with state

and federal law/ 2 Y @SNERA2Y FyR t{/ OKFIFNISN a0K2 af &NBY dzRidz R
tdZd TfSR o6& ,2dzNJ/ KAfRQa {LISOAIf bSSRazé¢ LINBYAYSyil
other District materials to address the searchnandselB I dZA NEYSy i 2F (GKS 1 6 6Sd:

Modified Consent Decree Requiments

All charter schoolsapprovedby the LAUSEBoardof Educationare bound by and must adhereto the
terms, conditionsand requirementsof the ChandaSmithModified ConsentDecreeo a a / dndother
court orders imposedupon the District pertainingto special education.The MCDis a consentdecree
enteredin a federal court classaction lawsuit initially brought on behalf of studentswith disabilitiesin
LAUSDIt is an agreementof the parties approvedby the federal court and monitored by a court-
appointed independentmonitor. The MCD includesnineteen statisticallymeasureableoutcomesand
facilities obligationsthat the District hasto achieveto disengagefrom the MCD and federal court
oversight.All charterschoolsare requiredto usethe 5 A a (i §dci@lEdOctionPoliciesand Procedures
Manual and Welligent, the Districtwide web-based software system used for online Individualized
EducationProgramsd & L Sahdadrackingof related servicesprovidedto studentsduring the courseof
their education

Aspart of fulfilling the 5 A & { dblig&tion@uinder the MCD,student level data requestsfrom District
operatedand Charteroperatedcharterschoolsare madeon aregularbasis.Therequesteddatamustbe
submittedin the Office of the IndependentMoy A i @ &X Bregqéiréd format in accordancewith the
h L ar€pairedtimelinesandasfollows:

End of Year Suspension

District ID, SSIS ID, last name, first name, date of birth, gender, grade, date of suspension,
number of days suspended, and reagonsuspension.

Statewide Assessment Data

The standard file including District ID.

Norm day

District ID, SSIS ID, last name, first name, date of birth, gender, grade, location code, school
name and local district for all students enrolled onmaday.

CBEDS

All Students enrolled as of December 1 of each school year

PARA OSNINOSEVELYNHURMANGRATTBRIMARCENTER 10|
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District ID, SSIS ID, last name, first name, date of birth, gender, grade, location code, school

name and local district for all students enrolled on norm day.

- Dropout

District ID, SSIS ID, last name, first name, middle name, date of birth, grade, last location, school

name and local district
Monthly SESAC and Suspension data
Graduation roster from all charter schools with 12th grade students with disabilities

The MCDrequires charter schoolsto implementthe 5 A a { iNtRg@itedsEdent information system,
whichis currently referred to as My Integrated StudentInformation System(MiSiS) MiSiSis a suite of
applicationswvhichisdesignedo captureall District studentdata.Allcharterschoolsarerequiredto utilize
MiSiSdirectly or interface with MiSiSvia a web based Application Programminginterface (API)in
compliancewith the requirements of the MCD and applicable timelines. Upon charter school full
utilizationof MiSiSeither directly or viaawebbasedAPI the list of requireddataabovewill automatically
be capturedwithin MiSisS.

GENERAINFORMATION

GENERAINFORMATIONABLE

General Information

The contact person for Charter School is: Dr. Andrew Furedi

The contact address for Charter School is: 474 Hartford Ave.
Los Angeles, CA 90017
The contact phone number for Charter School is: 213481-3200

The proposed address or ZIP Code of the target 90017
community to be served by Charter School is:

This location is in LAUSD Board District: 2

This location is in LAUSD Local District: Central
The grade configuration of Charter School is: K-2nd
The number of students in the first year will be: 360

The grade level(s) of the students in the firsay will bei K-2

PARA OSNINOSEVELYNHURMANGRATTBRIMARCENTER 11]
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General Information

/ KI NISNJ { OK22f Q& & OK S R dz August 18, 2020
20202025 is:

The enroliment capacity is: 360
(Enrollment capacity is defined as the total humbe
students who may be enrolled in Charter Sck:
regardless of studemesidency.)

The type of instructional calendar (e.g., traditional/ye; Traditional
round, single track/multtrack, extended day/year) wil

be:
The bell schedule for Charter School will be: M, T, TH, F: 8:00 a.m2:45
p.m.
W: 8:00 a.m¢ 1:15p.m.
The term of this Charter shall be from: July 1, 2020June 30, 2025

COMMUNITWEEOFORCHARTERCHOOL

History of Paral osNifios

The Para Los NifigEvelyn Thurman Gratts Primary Center (PLN GPC eGRitfd Primary Center) was
founded in 2010 ¥ Para Los Nifios (PLN), which has been a leader in providing educational and social
services to children and their families within the Skid RowHRIin@mn area for nearly 40 years. Para Los
Nifios (PLN) places education at the core of our mission to lineadycle of poverty. We operate seven
Early Education Centers and three Charter Schools serving nearly 1,50@dome children (ages six
weeks to 14 years), and we prepare another 2,000 youth (ag&L@nnually for success in post
secondary educatioand the workforce with a focus on drajut recovery and prevention. As we also
emphasize the importance of strong family and community relationships, we offer a range of support
services and community engagement opportunities to our children, youth aniiés. As an
organization, we have a guiding vision of a day when all PLN children and youth are thriving and we
believe the path to that day is through our three pilliisough excellence in education, powerful
families, and strong communities. We \Walongside the children, youth and families we serve to
foster pathways to succesand to ensure collegesady, careefprepared students.

t[ bQa OdzZNNBy(d LINPINI Ya AyOf dzRSY
ThePLNCharterElementarySchoolCES)urrently servingstudentsin gradesTk>5;
ThePLNCMS servingstudentsin gradest-8;
PLNcEvelynThurmanGrattsPrimaryservingstudentsin gradesTk1,;
Severearlyeducationcenters/HeadStartprograms servingapproximately500 childrenunder
S5;

=A =4 =4 =4
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1 Schoolbasedand communitymental healthservies,whichincludea full-time case
manager/familyadvocateat eachschoolworkingto connectstudentsandfamilieswith
PLNsservicesand/or communitypartners;

1 Familysupportservicesjncludingcasemanagementhomevisitation, psychesocialand
psycheeducationalfamily and child supportgroups(parenting,substanceabuse domestic
violence socialskills financialliteracy,etc.);

1 Youthworkforceservicesjncludingcomprehensiveacademicworkforceand postsecondary
educationpreparationandtraining, basicskillstraining, computerliteracyandjob readiness
for 2,000youth throughoutLosAngelesand

1 Communityengagemenand capacitybuildingservicesuildingparentleadershipand
communityknowledge.

The most widely cited and statistically valisk factors that hinder a child's success are: poverty,
race/ethnicity, parental education, and primary language. Two or more of these risk factors markedly
diminish a child's chances for success. Para Los Nifios provides services to families whogdirgstrug
with extreme poverty and a host of circumstances that are often associated with poverty, such as
homelessness, food insecurity, inadequate health care, domestic and community violence, etc.
Building on our new Strategic Plan, PLN is deepeningaisl&dge, understandig and practice in

working with families and students who have been or are being impacted by multiple systemic,
community and familial traumas and stressors. Thus, Para Los Nifios has adSptecigthBased
Resiliencyapproach, whichecognizes that each of us has a combination of risk factors and
promotive/protective factors that shape our development as individuals and professionals. This
approach seeks to understand and develop the factors that promote and support healthy develppment
both in the individual, its small group and its environment.

Through our projecbased, interdisciplinary, arisfused approach to mastery of grade level standards,

our studentsg the overwhelming majority of whom are English Learngase provided mitiple ways to
succeed and express their learning. With a foundation of constructivist learning theory, PLN GPC

0SSt AS@PSa GKIFIG RSSLISNE FOGAGS:E FyR Sy3al 3SR tSINYyAyY
and encourages inquiry and exploratidriis allows us to provide a targeted and rigorous program that
supports students in accessing grade level content, build their academic language, and ensure their
acquire the English language to meet proficiency (described in more detail below). In adgiibaye
integrated mental health, a high quality aftechool program attended by 50% of our students, case
management and other critical supports and services at each school campus, including partnerships with
primary health and dental providers, and leabuilt strong and lasting relationships with our parents

and families.

By addressing these factors of intellectual development and supportive environments, we build a strong
F2dzyRIFGA2Yy FT2N) OKAf RNBY Q& & dzO O Sésaciahayd edotoiz 2t | YR A
equity for the Latinx ad other underresourced communities of color we serve throughout Los Angeles.

Para Los Niflog Evelyn Thurman Gratts Primary Center:

Theinitial decision to expand our academic program to the Riggon arex was based on our track
record of success at the PLN Charter Elementary Sehdabn the established presence Para Los
Nifios had (and has since built on) with the surrounding community through our multiple coordinated
programs supporting children, youtind their families Thus, in 2010, the Public School Choice (PSC)
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resolution established the Para Los NiGdsvelyn Thurman Gratts Primary Center at 474 S. Hartford
Avenue, Los Angeles 90017, in partnership with the Los Angeles Unified School DA&iSED ) Lto

provide parents and students with expanded choices in the types of educational opportunities that are
available within the public school system.

Over the last nine yearshe school community at PLN Gratts Primary Center has grown and developed
into a vibrant and active destination for students and families. We are proud of our many meaningful
partnerships with norprofits, businesses and other civic entities that work hamtdand with PLN to
ensure kids and families thriv@hese partnershipsave both transformed the campus physicalhd
academially.

As a result of our proximity to downtown Los Angeles, many corporations come visit regularly for

volunteer opportunities and the opportunity to connect with our studerfhis past year, we ka

seen the Gratts Primary Center campus transformed by key partnerships with corporations who have

brought a variety of resources and support to our campus. Through a partnership with LA Works,

Netflix had their annual service day for their productionrteand 800 employees came to paint murals

across the campus, build planters, benches and tables, and create a marketplace that our students use

to interact with each otheron adailybasik S / I LA GFf DNRdzLJIQa ySé KANB 2 NR
Gratts doimg art projects with our students and multipteher law firms visited during our annual

GwSIFRAY3I L& [SFRAYy3IE¢ OFYLI ATy G2 NBIR (2 aiddzRSyida
are very proud of. Each year, the middle school student leadership tesnes to visit Gratts to deliver

school supplies and spend time with the students in the classroom and on the yard.

For the last year, Para Los Nifios Gratts Primary Center also received a sponsorship from the PepsiCo
Company to provide healthy weekesdpplements to all our students. As we know, each student who
attends any of the Para Los Nifios schools receives free breakfast, lunch, and snack or supper already
T implementing this program at PLN GPC is in line with our commitment to encouraginig socia
emotional, and physical wellness for each of our students. This opportunity provided the support
necessary to extend this wellness work to the weekends. Every Friday, each student is sent home with
a backpack bundle of healthy, easy to open, prepamracks

PLN GPC strives to cultivate and to celebrate the potential within each child and equip students with the
skills, knowledge and confidence necessary to pursue excellence and succeed ircalltouti world.

PLN GPC provides a nurturing, safeiremment that inspires critical thinking, imagination, sedfiance

and respect for others. We are deeply committed to supporting the academic achievement and overall
wellness of the children and families in our school community. Our approach to urbaatemufulfills

this mission, ensuring that high quality education is coordinated with the support services necessary to
reduce learning barriers, enhance strengths and resiliency, and close the achievement gap that plagues
many urban communities in Los geles.

t[ bQad &d0GdzRSyda adzOOSSR 0SOldzaS 2dzNJ 2NHIFYAT FGA2Yy |
below illustrates that the foundation of our schools consists of services available at each school site as
well as robust and meaningful parent exgement. In support of our approach, we invest in a significant
infrastructure of professionals to support our students and families, including these positions:

9 Directorof ClinicalServicepverseesall mental healththerapeuticservicedo studentsandtheir
familiesat GrattsPrimaryCenter. TheClinicaDirectoralsoparticipatesin our schoolintegrated
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Servicesneetingsandliaiseswith teachersandthe schooladministratorson classroom
interventionsand supports. TheClinicaDirectoralsoprovidesprofessionadevelopmentto
teachersandadministrators.

1 CommunitySchoolCoordinatoris responsibldor assistingeachers,administrators afterschool
staff, parentsand communitymembersin improvingstudentachievementhroughthe
coordinationof community resourcesand programmingsuchaspsychoeeducationaland
academionvorkshopsandthroughthe managemenbof schoolCaseManagers

1 SchoolCasdVvianager,a paraprofessionalvho servesasthe front line liaisonfor parentsand
students. TheSchoolCaseManagersupportsthe socialemotionaldevelopmentof studentsand
workson site andin homewith parents,andcaregiverson supportingthem in achieving
additionalexternalgoalsthey havethat will allow them to more fully supporttheir
student/child.

1 Familyand CommunityEngagemen€oordinatorwho helpsto coordinateparentinvolvement
in LCARyoalsettingandreflectionand other yearlong parentfocusedeventsandworkshops

9 Directorof Extended_earningwho runsthe after schooland summerprograms,and
coordinatesmusic,danceandall other enrichmentprograms.

Academic Performance Data

t [ bp&fdrmance measureare setpursuant to documented and clear and convincing data from

assessments for demographically similar pupil populations in congpesishoolsPLN GPC has

served grades-K during the term of its charter. Due to the lack of state assessment data (SBAC

begins in 3rd grade), it is particularly difficult to obtain data that is directly correlated to pupil

populations in schools PLN GR@lsents would otherwise attend. Despite these challenges, we

can nevertheless use nationally noldlS F SNEY OSR GSada G2 O2YLI NB 2dzNJ ai
those of their sameage peers from the test's norm group. To measure student progress in

structured ¥ 3t AAK AYYSNBAZ2Y LINZ INF Y o6{ 9LV S dziAf Al Sz 1
OAf Ay 3dz-f LINBPINI YZ ¢S dzliAf AT Spandhilddguagy &lifiana Ay Of dzR A
of DIBELS) and DIBELS Next. In mathematics, since the adoption of Moughtd F ¥t Ay Q& al (K

Expressions during the 202817 school year, we utilize the benchmark assessments tied to this
OdzNNXAX Odzf dzY (2 Y S| adzNRizirg teék asseskRedity wilkyRld ingdN@Ba NS & a ¢
school site specific standard areas of strenaial areas of growth. Through the analysis of the

standard specific data, professional development will be focused on a deeper unpacking of grade
level specific standards and to modify instructional strategies in the classroom.

Structured English ImmersioEnglish Language Arts Data
DIBELS Nex¥Whole School Data

DIBELS Next is a series of one minute assessments which tests siaddnthiteracy skills. GPC

utilizes DIBELS both as a tool for identifying students who need additional support anddorenea

student growth over time. Research has shown that DIBELS can be a useful tool in identifying students
at risk of not meeting proficiency goals as they continue progressing (University of Oregon, 2018). A
variety of research has shown the success BHDES Next as a predictor of students scoring at or

above benchmark on state standardized tests, especially when utilizing indicators such as oral reading
fluency (Wilson (2005), Vander, Lentz (2005), Hintze, Ryan & Stoner (2003), Buck, Torgesen (2003).
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The chart above shows that over the past 5 academic years {201%) proficiency levels for DIBELS
Next. Over the past five years, we have seen a 17% increase in the number of students who score at
our above benchmark. Since 2016, PLN Gratts has sesistant growth in the percentage of

students at or above benchmark: a 7% increase from 2016 to 2017, an 8% increase from 2017 to

2018, and finally,
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a 5% increase from 2018 to 2019.

DIBELS Next Performance By Year (2015-2019)

26%
26%

23%
18%

2015 2016

m Well Below Benchmark

2017 2018

Below Benchmark WAt or Above Benchmark

14%

2019

In addition, when examining DIBELS Next data by performance band therdis® years, the number
of students scoring well below benchmark has decreased by 4%. In addition to allowing us to
dzy RSNEGF YR &addzRSy
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language learnerd.atino studentssocioeconomically disadvantaged students and students with
disabilities.

DIBELSIext English Language Learners

Percentage of EL Students Scoring At or Above Benchmark
(2015-2019)
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Disaggregating this data to examine the progress of students identified English Language Learners, it
is evident that over the past 5 yes there was a 16% increase in the number of English learners who
scored at or above benchmark.
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Percentage of EL Students (2015-2019)
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When examining English language learner performance acrossZI55 not only did the
percentage of students who scored at or above benchmark increg#e 6t the number of students
well below benchmark decreased by 8% over the past 5 years.
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DIBELS Nextatino

Latino DIBELS Next Data (201:2019)
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Over the course of our renewal term we have seen an increase in the number of students who score
at or above benchmark. In addition, thember of students who score well below benchmark has
decreased 5% over the previous 5 years.

DIBELS NexSocioeconomically Disadvantaged

Socioeconomically Disadvantaged DIBELS Next
(2015-2019)
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Over the past 5 yearthe number of students who score at or above benchmark has increased 19%.
In addition, he number of students scoring well below benchmark has decreased 6%.
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DIBELS Nex8tudents with Disabilities

Students with disabilities represesdmn ® M2 2 F Dt / Q& LP019dafhooliyka? Pved y (G KS
the last 5 years, the percentage of studemneceiving special education services who score within the

well below benchmark performance band has gone down 9%. In addition, PLN Gratts celebrates the

13% increase in the number of students who receive special education services and are meeting or

scaing above the benchmark.

DIBELS Next: Percentage of SPED Students-2P09%
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DIBELS Next: Percentage of SPED Students 209
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Bilingual Education Program
IDEE Whole School Data

Para LodNinosGratts Primary Center has implemented Transitional Bilingual Exit prdgram?2014

2018 andn this model English learners (ELs) build initial liteeancy basic academic content in their

first language. During instruction teachers use the English Language Proficiency Standards (ELPS) to
develop English oral and academic language. The goal of the program is for ELs to become competent
in listening, speakg, reading, and writing in English through the development in literacy and

academic skills in the primary language and English. Students receive bilingual instruction with the
goal of adopting English and exiting from their native langudge TBE pragm students phase out

their native language and adopt English, usually within three years. Starting ir2@RQ9Para Los
NifiosGratts Primary Center will offer a dual language program for our kindergarten studihsal
language program is often mfred to as an additive bilingualism, as its aim is to keep the native
language intact.

From 20142015 school year to the 2032018 school yeanf K-1 students who were enrolled in the
transitional bilingual education program took IDEidicadores Dinainos del Exito en la Lect)yra

IDEL testgarly literacy skills in children who are learning to read in Spanish. Research has shown that
students who score intensiyer well below benchmark, are very unlikely to meet subsequent literacy
benchmarks withoutntervention. Similarly, students who score at or above benchmegkery likely

to meet subsequent literacy benchmarks with continued high quality expectations (Baker, Cummings,
Good, Smolkowski, 2007). Below are the end of year results for2015.

IDEL Percentage of Students Performing At Benchmark (2015-2018)

17

The chart above demonstrates that over the last 4 years, 14% more students were scoring at
benchmark.
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IDEL Students with Disabilities:

Year Number Well Below Benchmark | Below Benchmark | At or Above
of TBE Benchmark
K-1
SPED
Students
2015 5 40% (2) 40% (2) 20% (1)
2016 14 79% (11) 21% (3) 0% (0)
2017 16 56% (9) 44% (7) 0% (0)
2018 10 50% (5) 20% (2) 30% (3)
IDEE Latino

Latino IDEL Data (20152018)
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Across the 2012018 school year, PLN GPC saw a 15% increase in the number of students who score
at benchmark.
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IDEL SocioeconomicallyDisadvantaged

Socioeconomically Disadvantaged IDEL Data
(2015-2018)
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From the 2014015 school year to the 201216 school year, PLN GPC saw a significant increase in
the percentage of students scoring at benchmark, from 40 to 61%.

20182019 Bilingual Education Transition

Given the hift within LAUSD away from the transitional bilingual exit (TBE) program to other dual
language programs, PLN GPC began transitioning students to increased amounts of instruction in
English. During the 201319 school year, first grade students who waensitioning from theTBE

model in kindergarten were assessed in IDEL at the beginning of the year (BOY) and then DIBELS Next
(its English language counterpart) in the middle of the year (MOY) and end of the year (EQY).
Kindergarten students in the Herge classrooms tested in DIBELS Next for all three benchmarks

(BOY, MOY, EQY).

20182019 TBE Program Testing

Testing Period & Well Below Below Benchmark At or Above
Assessment Benchmark Benchmark
BOYIDEL 18% 33% 49%

MOY- DIBELS 60% 7.5% 32.5%
EOYDIBELS 56% 8% 36%
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20182019 Heritage DIBELS Results

Testing Period Well Below Below Benchmark At or Above
Benchmark Benchmark
BOY 26% 23% 51%
EOY 35% 40% 25%
Mathematics

Beginning with the 2012017 school year, PLN GPC has utilized Math Exgmessirriculum
assessments to monitor student progress.

Math ExpressionsWhole School Data

The chart lelow shows the performance bands across the previous three years. While this year, our
percentage of students meeting proficiency is lower than our pnior years, it is important to note

that all students transitioned to mathematics instruction in Enghghich was an intentional shift

made in our process of assessing progrésswe continue to administer Math Expressions curriculum
based assessmentae all will be administering thidoughton Mifflin Harcour(HMH) Getting Ready

for SBAC BOY, MOY and EOaGpport with providing specific data on Common Core standards areas
of growth and need

The HMH Getting ReadgrfSBAC BOY will be utilizedlgan the year to establish egrade level skills

that children may already understandhis benchmark test will support with customizing

instructional content to optimize the time spent on teaching specific objectivesdatacollected

from BOWill suport and guide specific math Professional Development for teachers and

instructional assistants to implement angbke anyshiftsin grade leveteaching strategiesThe MOY

assess the same standards as the BOY Test, allowing student progress to beanacgealiding

opportunity for instructional adjustments. Lastly, EQY assess the same standards as the BOY Test and
MOY Test and student performance on the EQY is compared to performance on the BOY and MQOY, we
are able to document areas of growth and ased need of the grade level.

Math End of the Year Assessments By Performance

Band (2017-2019)
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Math Expressions English Language Learners

English Learners Math End of the Year
Assessments By Performance Band (2017-2019)
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Math ExpressionsSocioeconomically Disadvantaged

Math End of Year Data (201-2019)
Socioeconomically Disadvantaged Students
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Math Expressions Students with Disabilities
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Reclassification, CELDTELPAC

PLN GPC served 216 (75%) English Language Learners2028X3nce the initial founding of the
school, we haveonsistently servéa high population of English language learners. In our 2013
oversight report, it was noted that in 2017, p@ALPADS, PLN GPC 76.77% of its populations were
English language learners whereas the resident schools median was 57.56%. From tB@13)14
school yeato the 20172018 school year, PLN GPC did not reclassify any stydérith was largely
based on the Eprogram model that our students were experienairane that readies students for
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reclassification by the"2grade. As we were not operating a second grade, reclassification attempts
would not havebeen appropriate However, in 201:2019, we began rdassification after better
understanding the EL program that many of otiigtade students were matriculating into and after
intentional school leadership chang&3ne of the essential functions of the School Leader is to
develop schoabased goals in @hment with needs of our EL studerasd to meet reclassification
goals per LAUSD Master Plaim 20182019per PLN GPC internal database lllumin&eN GPC
reclassified 23 students which represents 10.6% of our EL population. One of the 23 reclassified
students was a student who receives special education serviRlie. GPC was able to reclassify 10.6%
of our EL population due to intentional miboring systems and protocols that were not in practice in
prior school years. Below is the monitoring sysi&md protocols implemented and taken to support
reclassification:

1 Analysiof 2017-2018ELPAGuUmMmativestudentdatato identify PotentialReclassification
studentsidentify areasof strengthandneed

1 ReviewDIBEL8eginningof Year(BOYBenchmarldatafor Kindergartern(to beginidentifying
PotentialReclassificatiom our Kinderclassesand 1%t grade PotentialReclassification
students

1 Developmonitoring planwith classroomeacherwhichincludesDIBEL®rogressvionitoring
andspecificskillssmallgroup support

1 InstructionalAssistantseceivetraining on specificskillsalignedactivitiesto supportstudents
to meetbenchmarkgoalson DIBEL#Middle of Year(MOY)goals.

1 InformationalELPA®arentMeetingduringLearningwith the Principai to inform Potential
Reclassificatioparentsof the plan developedwith classroonteacherto supporttheir child
and provideparentswith activitiesto for supportat home.

1 DIBEL®rogressvionitoring (PM)datais reviewedfor anyinstructionalchangesieededto
support students.

1 FromDIBELBOYto MOY: scheduleminimum 2 datadialogueswith teachersto reviewplans
andinstructionalpractices.

For the 2012020, the same monitoring systems and protocols will be used to increase our
reclassification rate. After resiving 20182019 ELPAC Summative student data have 27
kindergartners moving to®igrade receiving an Overall 3, who will be our target students for Potential
Reclassification.
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Mumber of Students who Reclassified (2015-2019)
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The resident schools median reclassification rate wa%92 in the 208-2019 school year. While our
reclassification rate does not meet that of our resident schools it is important to note that the

majority of our resident schools serve a longer grade span, whereas we only served grddesi&
20182019 school year. Isiour goal to raise our reclassification rate to 20% in the next school year by
implementing a variety of systems which monitor the progress of EL students and target the areas in
which they need more support, allowing us ample opportunity to provide shi@port and see the

growth in students. In addition, we adopted a new English Language Arts curriculum with a strong
integrated ELD components as well as comprehensive supports throughout the curriculum to support
language models and academic vocabularyatigoment.

School Climate & Parent Survey Data:

In addition to excelling academically, students and families at PLN GPC are engaged in our school
community. With regard to students, our attendance rate for the 2Q089 school year wadbs%

which is a $fjht improvement over the prior yearOver 92%f families attended a parent

conference. This year we have seen a 15% increase in the number of parents which attend school
events such as Coffee with the Principal, Learning with the Principal, ELACd F&@ianLearning

Fun Day. In our most recent parent survey administered in the Spring of 2019 with a total of 161
respondents60 % of our school population, 80% of parents felt that classroom lessons were
motivating and 88% reported that their childremjoy school. Overwhelmingly, 93% of parents felt

(S OKSNE KI 98 NBALISOG F2NJ atdRSydae yy: 2F LI NByd
education and community. It is clear that both parents and students feel that PLN GPC is an engaging
and innovative place to learn and grow.
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Succes®©f Thelnnovative Featuresof the PLNEducationalProgramin Meeting The SpecificNeedsOf
Our StudentPopulation

Services foChildrenand Families at School Sites

At Para Los Niflos we believe thatch@ol community must be safe (physically and emotionally),
Sy3alFIAy3IAT ydzNIdzZNAyYy3IsS O2YLI aaA2y Il GSY NBaluz2Nr dA@Ss
educational experience so they can learn and thrive in subsequent stages of life. We foses/mas

on children, families and the surrounding community, cognizant that children exist within the context of

their homes and neighborhoods and must therefore be supported at all relevant levels.

Sincenearly 100% of the students attending our sclsoove far below the federal poverty level, we
approach our learning communities with strategies and services that are informed by research and
practice related to trauma, healing, social and emotional competency, protective and promotive factors,
and trusting relationships. Our Integrated Service Delivery model brings into the schools services and
supports that address the risk factors families are experiencing (e.g. violent, bomelessnesshild
abuse and neglecinadequate access to health capoor nutrition, mental ilinessilliteracy, linguistic
and social isolation) and strengthen what is working in each family unit. Services include
1 Mentalhealthservicegrovidedto childrenon site at schoolandat our nearbyclinicalservices
building;
1 Generalchildandfamily serviceswhichincludesocialskillsgroupsfor studentswho needsome
extrasuppat in socializatiorpractices
Accesdo casemanagementndconcretesupports
Child abusepreventionprograms parentingclassesgomesticviolence groups,and parent
supportgroups
1 Traumaandresiliencecoachings providedon-site soteacherscancreatesafeandconnected
classroomandsoteachershemselvesanlearnandstrengthentheir own resiliencestrategies;
1 llegeinformationworkshops throughour LAcity-funded WorkforcelnvestmentOpportunity
Act YouthWorkforceServicesrogram;
1 Parentworkshopson arangeof parentgeneratedtopics;the evidencebasedNurturing
ParentingProgramoffered on site;
1 Explicitsocialandemotionalcompetencybuildingtraining and capacitybuildingfor our
teachers;and
1 Gommunityleadershipdevelopmentopportunitiesthroughour Neighborhood_eadership
Group.

=a =
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for students, families, and referring school staff. Additionally, Para Los Nifios plays a critical role not only
scaffolding children in the classroom, but also serving their parents through supportive services, parent
education and community &dership and capacity building.

PLN students and families benefit from the expertise and resources shared through these professional
partnerships between educators and our own child, family and community transformation experts

These service providersaWNJ Of 2aSt & GgAGK GSIFOKSNE G2 dzy RSNRAGF YF
academic performance, support teachers with classroom interventions, and provide them with

resources for struggling students and families. A standing monthly meeting betweelrheatth
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service providers, counselors, after school program staff, and other professionals allows for the
deliberate integration of all of the services that directly support students and their families.

Our integrated services are successful becaudetls built and sustained trusting relationships with
neighborhood families over many years. Central to providing these services and building relationships
with families is the role of the case manager. Case managers are responsible for building refsionsh
with families, assessing their needs and providing them with the appropriate resources. Case managers
also host a multitude of parent workshops to support families. We will continue to provide support for
our families and we will make adjustments torcservice model as dictated by the needs of our
community. When a student and family experience a trusting and supportive academic environment
and are able to engage in candid conversations about factors contributing to the success of the child,
educatianal outcomes improve.

Interdisciplinary Learning

The students of PLN GPC receive a high quality education that integrates the arts and literacy into all
disciplines. At the heart of our educational approach is the belief that all children are competent,
curious and have infinite potential. The primary role of our PLN teachers is to unlock that potential.

When planning curriculum, our teachers use the Next Generation Science Standards (NGSS) and
California State Common Core Standards (CCSS) as thiadegoals, yet are responsive to students'
guestions, ideas and interests. We believe that planning and instruction should be integrated and
interdisciplinary, as these approaches lend themselves to more meaningéldpth and engaged
learning.

Our clasroom environments are designed to foster 21st century skitiscal thinking, communication,
creativity, and collaboration, and to help students feel safe so that they can take risks, ask questions and
make mistakes. To further build upon the’ZEntury skills of GPC students, additional opportunities

are provided in order to access utilize technology and build critical thinking skills including their
exposure to technology and problem solving. Students are regularly asked to use problems siblsing sk
during labs in which they cycle between a series of different centers in small groups which challenge
students to use their experiences and their learning to solve problems and mimic simulations to expand
their learning. Students utilize their langueagnd literacy skills to communicate this learning in a variety

of means.

As educators we understand that students learn in different ways, so we offer a wide variety of learning
experiences to present new content. We feel strongly that firsthand expeei (using all five senses)
should be provided whenever possible, as they help students build high level academic content
knowledge, skills and language. We also believe that children show their understanding of ideas and
concepts in a variety of ways. i@&@quently, throughout the learning process, students are given

multiple opportunities to express that understandinthrough the visual arts (sketching, mural making,

3D models) and the performing arts (music, creative dance). Students also partioipladedesigning,
engineering and presentation of projects that help to solve a social or environmental challenge. Through
these projects, students are able to apply their content and skill knowledge in purposeful and
meaningful ways.
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Meeting the Needs ofthe Student Population
Services for our English Learner Community

GPC provides a wide range of comprehensive services for the % sitidents who ar&nglish

Learners. During designated ELD courses, students receive the necessary linguistis soapoevelop

their academic English as well as to be able to engage in complex and content rich tasks. GPC also
provides an opportunity for students to participate in our Dual Language (English/Spanish). Para Los
NifiosGratts Primary Center has implented Transitional Bilingual Exit programorr 20142018 andn

this model English learners (ELs) build initial literacy and basic academic content in their first language.
During instruction teachers use the English Language Proficiency Standards (BeR&ppoEnglish

oral and academic language. The goal of the program is for ELs to become competent in listening,
speaking, reading, and writing in English through the development in literacy and academic skills in the
primary language and English. Studergceive bilingual instruction with the goal of adopting English

and exiting from their native languagén a TBE program students phase out their native language and
adopt English, usually within three years

After discussion with our partners at GiaElementary School, it was clear tigilingual education was

an area for furthemlignment and collaboration. Siants that finished at PLN Gratts were going on to
complete their elementary school education at Gratts Elementary SchobWithout coninuity in EL
approach as there was no TBE option for families there. So, after reflecting on this and keeping the
needs of our students and families at the forefront, we reached out to leaders at LAUSD from the Office
of Multicultural, MultHingual Eduation. The result of that discussion was a decision to make a shift in
the EL program offerings at PLN Gratts Primary Center. Beginning wRB1B82020school yearPara
LosNiflosGratts Primary Centds implementing alual language program for oumklergarten students

with the overall aim to have this for ouftand 2% grade students over the course of the next several
years A dual language program is often referred to as an additive bilingualism, as its aim is to keep the
native language intacProficiency in more than one language is a valuable skill to be cultivated and
nurtured in our school and our community. Through our Dual Language Program, we aim to keep the
native language intagapproximately 50% of the class are native English Spgand the other half

speaks a foreign language.

The courses focus on the Key Themes of CA ELA/ELD Framework to ensure students are prepared to
become proficient in the English language and are able to select a career or college pathway. Through
the use of meaning making, language development, effective expression, content knowledge, and
foundational skills students will receive an opportunity to fortify their literacy skills in all content areas.
These courses emphasize a core belief that the suafess EL students is a shared responsibility
throughout all content areas taught.

To support teachers in these efforts and experience profound gains in our student scores, we have
professional development support for all on a weekly basis to ensusgaéfliwill have the necessary
strategies to implement the needed components, which includes dedicated curricular implementation
as well as access to strategies and support for content area teachers. These include evideace
practices that align withite Common Core State Standards and the ELA/ELD Framework to support our
EL Education curriculum.
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Our English Language learners arrive at school with rich language assets that ready them for learning a
new language. This learning must be scaffolded initeratly through strategies, content, and a culture

that fosters safe risk taking in listening and speaking, and builds on native languages and associated

Odzf GdzZNBa FyR LISNALISOGAGSEAY YR F2a0SNA 9y3IftAakK Ff
strategic plan, goals for student academic success along with a commitment to parent engagement and
empowerment work hand in hand in creating spaces and opportunities for children and families to bring
their full selves (language, dress, culture and cusjdnts the school setting in ways where diversity is

valued and celebrated, and neregotiable skills such as English fluency is a shared sebo
O2YYAUGYSYylid CdNIKSNE FyOK2NAYy3I t[ bQa SRdzOFGA2Yy I
of safety, connection and competence. With ongoing professional development provided to school staff
around brain development, trauma, resilience, and academic and social risk taking toward competence,
PLN creates moment by moment opportunities for childrerbécome proficient in English and

competent in their dual (or morejanguage identities.

Services for our Students with Disabilities

PLN GPC provides a wide range of comgnsive services for the 14.186the student population that

is identified adaving a disability. We strive for educating students in the least restrictive environment
and providing a continuum of services that will allow students to access the general education
curriculum with support. As part of LRE, GPC offers general eduedtio RSP support as well as a
Special Day Program Early Elementary option for students that need more intensive supports. The
continuum of services provided include supports that are given to students to ensure thetelomg
success, along with suppsrthat are given to teachers to ensure that proper services are provided to
students at all times.

All students receive services and supports as delineated in their IEP. Services that are available to
students include individual and group based SpedliAcademic Instruction through the Resource
Specialist Program (RSP), Speech and Language, Occupational Therapy, Adapted Physical Education,
Behavior Intervention and Behavior Intervention Development, Deaf and Hard of Hearing Itinerant
services and Caseling services. Based upon student and family need, counseling services in particular
are incredibly robust at PLN GPC. Via our Student and Community Services departmeatpwnalp
services provide simultaneous family counseling for students andiésnttiat demonstrate higher

levels of need. Students in the special day program have opportunities for inclusion during art, physical
education, and assemblies. Academic and social mainstreaming opportunities have been implemented
in recent years with cdboration between the special education teachers and general education
teachers.

CommunityBuilding Through Parent Engagement and SHillilding

At PLN, we know the critical role parents play in supporting the academic success of their children. We
al believe that regardless of income, language, educational level or employment status, every parent
brings to the schoghome partnership rich and detailed wisdom about their child and hopes for their
success. Engaging parents in meaningful ways, andmgegtaces where parents can share their
expertise and build their skills are essential to our educational model.

{AYyOS t[bQad FANRIG OKIFNISNI LISGAGAZ2Y 61 & | LILINRGSR A
develop parent and community leaderstiin the PLN school communitie@ur funding partners
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continue to support our parent leadership efforts. Parents participate in a variety of spaces that not only
inform school decision making on certain topics but also act as spaces where parents cémebuidn
skills and capacities that can transfer into other spaces of their lives. Spaces for engagement include:
I Governanceandleadershipopportunitiesin the LocalControland AccountabilityPlan
Committee
1 EnglishLearnerAdvisoryCommittee(ELAG)
1 SchoolSiteCouncil(SSC);
1 Parentworkshopson financialliteracy,educationaltesting,introductionto commoncore
standardscommunicationadvocacyandleadershipskills and
1 Beginningin the fall of the 2019/2020schoolyear, newly formed Neighborhoa Leadership
Group whichwill bring parentstogetherin a spacethat buildsand strengthensparentskills
aroundleadership stressreduction,knowledgeabouttrauma,andresiliencyskills.

Community Partnerships

Para Los Nifios understands the vitaBrol § K G LI NBy da LJX & Ay Syadz2NAy3a
FYR GKSANI 2@0SNYItf O2YYdzyAided /SyaNrt G2 t[bQa aiN.
community strengthening and transformation. Together, with high quality educationraedrated

support services, parent engagement and leadership development efforts receive attention and

resources as a key strategy in our efforts to close the achievementThagugh the collaborative

support of Charter School leadership, First 5 LA Aaadtepartment of Public Health, Para Los Nifios is

actively involved in creating the space for developing local leaders to build their capacities around

leadership, school and civic engagement and local grassroots governing.

In the community, there are sgific spaces where parents/residents use their knowledge and lived
experiences as the basis to learn and practice leadership and advocacy Buillling their own skills as
well as increasing the capacity of organizations to work collaborativelytéthommunity when

providing services. Two particular programs focus directly on community engagement and leadership
development: Best Start Metro LA, funded by First 5 LA; and Champions for Caanugetion program
funded through the Department of PublHealth.

Best Start Metro LA

Best Start Metro LA (BSMLA) is a community partnership made up of over 450 community residents and
agency representatives who come together to discuss strengths and needs in their communities, identify
priorities, andmobilize to create community changes that help improve the lives of children and their
families. Parents and residents strengthen and develop their leadership skills by participating in the
BSMLA Leadership Development Workshop Series and in the weeghbbi¢iood Leadership Groups
(NLG).

In the BSMLA Leadership Development Workshops, parents and residents build and strengthen their
skills in:

CommunityLeadershifstyles
CollectiveDecisionMaking
Advocacy

Communications

=A =4 =8 =9
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1 ActionPlan
i ConflictResolution
9 Evaluation

At the NLG Meetings, residents:
1 Leadtheir own meetings
9 Buildandstrengthenleadershipskills
i Createsocialconnections
1 Connecto familyand communityresources
1 Desigrandimplementcommunityplans

Champions for Changdunded through thédepartment of Public Health

Consistent with our PLN focus on supporting the health and development of the whole child, the
Champions for Change team focuses on nurturing healthy environments for students and their families
where they live, learn, work,ral play. At PLN, we understand the importance of promoting physical
health as a means for successful learning and living. This collaboration, therefore, is an important
strategy as we develop anttengthen the whole child. Arough Champions for Changeh@alth
educator works side by side with teachers, parents and children to engage in activities that promote
healthier eating; more physical activity; drinking more water and fewer sugary drinks, and using CalFresh
benefits to buy healthier foods for hom8pecific activities include:
1 Creatingsite-specificvisionsfor healthyschoolcommunities
1 Engagingchoolstaff, parentsand childrenin conversationsabouthow healthyeatingand
physicalactivity areimportant to studentsuccess
1 Supportingschoolsite staff in creatingschoolsiteswhere healthyfood choicesare promoted
andincentivized
9 Bringingsite-basednutrition educationworkshopsto parents
1 Bringingsite-basedphysicalfithnessworkshopso parents
9 Bringingthe evidencebasedCATCHHealthEdwcation Programto the school,includingtraining
for teachers)essonsand physicawellnessmaterials;
1 Maintainingand growingthe schoolgarden

Areasof ChallengeTheSchoolHasExperiencedAnd How TheyHaveBeen/Will Be Improved

StrengtheningdurPartnershipwith GrattsElementarySchool

As mentioned previouslELN GPC continues to work diligently to develop a collaborative relationship
with our LAUSD partner schooka@is Elementary Schoas nearly 60% of our culminating first grade
students nove on to @atts Elementary SchoolWe are in the process of implementing a more
meaningful and collaborative partnership that we hope to continue. One example of progress in this
area is our Bilingual Educati®mogramalignment. In March 2019, Para Lo8hosGratts Primary Center
administrative team met with LAUSD Multilingual, Multicultural Department to rewpproved dual
languageaesources to align the instructional bilingual program from Transitional Bilingual Education to
Dual Language. This wowddsure and support our students at GPC to have a continuous bilingual
education beyondheir time with us The intent of this change is to foster a more collaborative working
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relationship between théual Language programs, resources and gediich we lope will spur
continued best practice sharing across our professional learning communities.

Installing a More Rigorous Data Protocol

Although, we have transformed the data fluency of our teara,also have room for improvement in
implementing @& even qicker processo identify and provide service and support to students who are
achieving below grade levé?LN Gratts Primary Center is still relatively early in its use of llluminate as
our assessment and data analysis tool/platform and we continue tarkand deepen our use of this

Over the course of the past five years, the PLN Gratts Primary Center team has steadily improved our
data analysis/progress monitoring protocorl his work culminated in schoolwide improvement in this

areag and in resultsdr studentsduring the 2018019 school yearWe selected a principal with deep
knowledge and experience in data analysis, intervention and support and she immediately upgraded our
process for understanding and acting upon progress data.

Teachers were pvided specific dates to assess and input student benchmark resultsasstssment
platform, llluminate. During professional development, teachregularlyreview benchmark/progress
monitoring data to shift instructional strategies and create intentiloskills groups for our mixing
academies.The use of nixing academiesame directly out of this more intentional focus. These
provide students an opportunity to receive skill specific instructional support. While in theZZIi138
school year three firggrade teachers participated in the mixing academy model during foundational
skills, writing and mathpeginning with the2019-2020 all kindegartenand first grade teachers will
participate in grade level mixing academy model to support the varioudesidlb.

Putting High Quality ELA Materials in the Hands of our Students

Previously, PLN Gratts Primary Center implemented a Balanced Literacy Approach, utilizing the Lucy
Caulkins Readers and Writers Workshop approach for ELA. While this relsasathwidely adopted
approach worked for some students, we undertook a deep analysis of this model and its benefits and
challengedor our student population. The result of that review was to consider adoption of potential
new curriculum that would increadée rigor of our teaching while also putting more grade level text in
the hands of our students. We were also looking to simultaneously improve the instructional materials
for our English Language Learners &mandational literacy work with our students

Beginning witlthe 20192020 school year, Para Los Nifios adopted EL Education curriculum to align ELA
materials in support of our high English Learner population. Having anigoreus curriculum, with

the training and support needed for teachevsi|l support our potential reclassification of English

Learners. Currently, in 202819, Gratts Primary Center had a reclassification rate of 10% (23 students
reclassified) and while we acknowledge the challenge in propelling our reclassification 2dto

(LAUSD Reclassification goal), we aim to intensify our efforts to provide intentional intervention skills
groups and progress monitoring.

PARA OSNINOSEVELYNHURMANGRATTBRIMARCENTER 35|
Page



STUDENPOPULATIONOBESERVED

TARGETPOPULATION

As discussed in our original charter petition, Rilionhas always been a community of
immigrants. Our population consists of mostly emerging English language learners with a large
percentage of our families originating from Central America, and Guatemala representing the
largest swath of our communityiccordng to the US Census, just undef of the population

within our zip coddives below the federal poverty threshold, less than 20% of the adults over
the age of 25 have a high school diploma or equivalent and more than 85% of the residents
within the community we serve identify themselves as Hispanic or Latino (wwwdeits.com).

We understand the history and composition of this community and recognize its significance in
developing an appropriate educational program for its students. In our orighaater we

sought to build PLN GPC in order to relieve overcrowding at GLAYS and to use our whole child,
constructivist approach to aid students in English language acquisition, and academic and
social growth in the formative years between ages five an@selrimaryaged students need
emotional and linguistic development more than any other age groparticularly students in
poverty (Shub, J., & A. DeWeerd. 200&arly ten years ago, we stated in our charter that our
community would match the followingrpfile:

Themajority (95%)of our studentswill be Lating

Otherethnicgroups,includingAfricanAmericanand Filipinostudents,will be

representedin relativelysmallpercentages2%and 1%respectively

1 Ahighpercentageapproximately70%,0f our studentswill be classifiedasEnglish
Languagé.earners

1 Mostof our students,more than 90%,will comefrom sociceconomically

disadvantagedhomes.

1
T

Our school demographic profile in the 202819 School year demonstrates that:
Yy 91% of our students are liab;
Yy 7% of our students arAfrican American
Yy 1% of our students ¥/hite, and,;
Yy 1% of our students identify alsian

Of these, approximately5%, of our students are identified as English Language Leamrs
88% of our students come from so@oononically disadvantaged homes.
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ENROLLMENPLAN

Para Los NifidSratts Primary Centanticipates the following enroliment over the charter term:

2020/21 2021/22 2022/23 2023/24 2024/25
TK/K 110 120 120 120 120
1stGrade 125 120 120 120 120
2" Grade 125 120 120 120 120
Total 360 360 360 360 360

GOALANDPHILOSOPHY

MISSIOMMNDVISION

We believe in the children, youth, and families we serve. Our model fosters pathways to success through
excellence in education, powerful families, and strong comitiesfor children and youth to thrive.

Using an inquinpased approach withsoci® Y2 G A2yl Ay GS3INI GA2Yy 6S ydzNI dzN
academic, physical, and soe@hotional development to succeed in school, work, and life. In keeping

with the vision forPara Los Nifios as an organization, our school strives to be a center in which we
partner with parents and provide opportunities to strengthen their leadership, provide support in stress
management and education, plus counseling and clinical support,gorerstudents and families thrive.

In addition, we strive to be active in our communities to create spaces that connect children, youth, and
families to education and resources to lead and succeed. We have strategic partnerships with agencies
and communitystakeholders across LA to build trust and together give voice to our diverse

perspectives.

We help children succeed through a standaatigned instructional program guided by our
understanding of the six critical components necessary to become educiiteghs in the 2% Century:
Thedevelopmentof & (i dzR Soyhiuniationskills

Thedevelopmentof studentsanalyticaland critical thinking skills

Thedevelopmentof studentexpressiorand creativity;

Thedevelopmentof knowledgeand specificknowledgerelatedto academidisciplines
Thedevelopmentof characterand a senseof communitythrough collaborativeprocesses
Thedevelopmentof & (i dzR Engwledlg@on Ethics Actions,and Accountability

= =4 =4 =4 -8 -4

These critical components frame the Para Los Nifios Gatinary Center educational values:

Knowledge
Students at PLN GPC have access to a rigorous, sta#fas®ld curricular program based on CCSS. We

understand that, in order to be academically successful in the primary grades and beyond, students
must havea strong foundation for standareisased academic content, inclusive of standasgscific
vocabulary, and an ability to articulate and demonstrate understanding of the material by using a variety
of method or tools.
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Skills
Students at PLN GPC partatipin classroom, school, and communrigsed activities designed to foster
the development of generalizable skills critical to academic and personal success; accessing, organizing,
processing, and applying the information presented as part of a standesisd curriculum.
Furthermore, we understand that 2tentury activities require successful citizens to negotiate
relationships and interactions with a global community. The stakeholders of PLN work in concert to
ensure that students are able to meet th@lowing expectations:

1 Weexpectstudentsto think criticallyand solveproblems

1 Weexpectstudentsto work productivelyasmembersof ateam;

1 Weexpectstudentsto presenttheir ideasarticulatelyto avariety of audiences

1 Weexpectstudentsto utilize a variety of tools, includingtechnology to solveproblemsand

communicatetheir ideas
1 Weexpectour studentsto be responsibldor their own succesand growth.

Character and Community
Beyond the knowledge and skills necessary to participate suctlgssfsociety, PLN GPC expects our
students to develop a sense of personal integrity within the context of the community in which they
reside. We understand that it takes a special kind of resilience for children raised in poverty to avoid the
socially @risive activities that are often prevalent in their homes and neighborhoods and provide them
access to the resources necessary to develop resiliency.

1 Weexpectstudentsto articulatetheir hopes,dreams,and challenges

1 Weexpectstudentsto be leadersaswell asteam-members

1 Weexpectstudentsto developthe ability to constructivelyresolveconflict,

1 Weexpectstudentsandtheir familiesto be knowledgeableaboutthe resourcesavailableto

supportthe developmentof a personalsenseof safetyandwell-being.

AN O BUCATEBPERSOBIIN THE21STOENTURY

To be successful, our students must become active citizens in a democracy that is still being shaped. The
21st century is characterized by an exponential and -@eeelerating growth of knowledge. Thereor

critical inquiry, inclusive of the ability to learn, question, process, and use resources (such as technology)
is a core component of learning and acquiring content knowledge.

Twentyfirst-century learning means that students master content while peaay, synthesizing,
and evaluating information from a wide variety of subjects and sources with an understanding of
and respect for diverse cultures. Students demonstrate the three Rs, but also the three Cs:
creativity, communication, and collaboratiorhély demonstrate digital literacy as well as civic
responsibility. Virtual tools and opeurce software create borderless learning territories for
students of all ages, anytime and anywhere

Barnett Berry

Founder and CEO

Center for Teaching Quality

At FLN we recognize that knowledge, when defined as specific information related to academic
disciplines, provides lenses through which to see and know the world. Therefore, the information we
provide our students becomes the knowledge base that shapes thehegysee and interact in the
world. At PLN we believe that skills development is an essential function in a rapidly changing and
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increasingly connected global environment. We seek to introduce our students to educational

technology via the use of laptopsd iPads in the classroom. From designing animation videos around

social emotional topics to doing research on ffantion topics to fuel their writing using Discovery

9RdzZOI A2y Qa OdzNIF GSR NB&a2dzNDS& 2dzNJ adyeRSyda | NB SE

In addition, we believe language is a critical component in preparing our students for their future in a
globalized society. We promote students expression and language development in a variety of ways

ranging from the labs we utilize to teach scierand social science which promote creativity,

engineering and exploration to our emphasis on designated and integrated English language
RS@St2LySydo [Ladftes G t[b ¢S 0StASYS GKIG 2ySQa
entire learning emironment. As we seek to educate the whole child at PLN, we herald his or her

character development and sense of place and role in the community as equally important as the
development of knowledge and skills. This is evident in the way we approachesnotédnal learning

and providing a multitude of opportunities for our students to share their voices. Preparing our students

to be successful in the 21st century is central to our role in our students' education.

HOW LEARNINGBESTOCCURS

Our definition of how learning best occurs is based on our experience in working with infants through
8th graders in schools (through our early childhood programs and charter schools) along with current
research in education and examples of best practice around thg codlE 0 DF YRAYA I mMddhy T t
Committee on Arts and Humanities, 2011). This understanding is the foundation of our instructional
program for a student population of primarily English Learners from socioeconomically disadvantaged
homes. Our beliefs abottow learning best occurs are also based on the work of Paolo Freire, Donaldo
Macedo, Jean Piaget, John Dewey, Steven Krashen, Noam Chomsky, Lev Vygotsky, Maryanne Cucchiarra,
Lily WongFilmore, Linda DarlinRglammond, David Campos, Randall Lindsgke Stimoeker, Jeff
Zweirs, Susan Ohara, Robert Pritchard, Zaretta Hammond, and Robert Marzano and many others. PLN
GPC is guided by our mission and vision, as well as the following tenets of what we know about how
children learn:
1 Childrenlearnbestwhenthe learningis purposefuland haspersonalmeaningto them;
91 Childrenlearnbestwhenactivelyinvolvedin the learningprocesghroughhandson andfirst-
handexperiences
1 Mostchildrenperform bestin EnglisHiteracyskillswhenthey havefirst establishedluencyin
their primarylanguage
1 Learningo askquestionsis fundamentalto extendinglearningthat contributesto becoming
life-longlearners
1 / KA Rebd@ingifcéeasesvhenthey arein a safeenvironmentwherethey feel comfortable
to takerisks

1 Learningisinquiry- andprojectbased;

1 Learningsintegratedwith the artsandacrosddisciplines

1 Childrenare givensufficienttime and opportunity to navigatecomplexandreflectivelearning
experiences

1 Childrenare offered multiple waysto representtheir understandingdf conceptsandideas

1 Teacherzreateanengagingschoolenvironmentthat fostersand promotescriticalthinking,
inquiry, creativity,collaborationand academidanguage.
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THEREQUIREMENTAF EDUCATIONCODES 47605(B)(5)(AN)

Studern academicand personalprogressisthe highestpriority at PLNGPC

Thefollowing chartdetailsthe schoof@ goalsasof this petition submissionfor all pupilspursuantto
CaliforniaEducationCode8§ 52052 for eachof the eight(8) state prioritiesidentified in California
EducationCode§ 52060(d),includingspecificannualactionsthe schoolwill take to achieveeachof the
identified annualgoals.We note that asrequiredunderthe CaliforniaEducationCode PLNGP@ a
stakeholderswill engagen a collaborativeprocessachyearto updateandpreparean annuallLocal
Controland AccountabilityPlan(LCAP&sa basisfor prioritizingallocationof funds. Thefollowingis
intendedto be illustrative of the goalsandactionsPLNGPGanticipatesat this point in time.

LCFF STATE PRIORITIES

GOAL #1
Increase the number of English Learners making adequate yearly Related State Priorities
progress towards reclassification in year one to 80%. X1 X4 X7
X2 X5 X8
63 96

Local Priorities:

8
8

- |

Specific Annual Actions to Achieve Goal

71 Allocate funds for EL coordinator to manage the implementation of systematic ELD acr
school.

1 Provide a minimum of 12 hours of professional development in ELIh&egtation of the
arts with ELD instruction for all teachers.

1 Administer biannual ELD benchmarks to measure progress, analyze data and respond
student needs

1 Monitor the implementation for the ELD program through classroom observations and

review thelesson plans by principal with assistance by teacher leaders.
- |

Expected Annual Measurable Outcomes

Outcome #1lincrease of ELs making adequate yearly progress towards reclassification to 80%
Metric/Method for Measuring;
1 ELPAC Summative Assessment results
1 Monitor the implementation for the ELD program through classroom observations and
review the lesson plans by principal with assistance by teacher leaders.
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Applicable Baseline 20202021 | 2021-2022 | 20222023 | 20232024 | 20242025
Student Groups
All Studens ELPAC Studen ELPAC ELPAC ELPAC ELPAC ELPAC
(Schoolwide) Performance Student Student Student Student Stucent
Levels 3 and 4 Performancei Performance: Performance: Performance Performancy
50% Levels 3 and: Levels 3 and: Levels 3 and: Levels 3 an¢ Levels 3 anq
4 4 4 4 4
56% 62% 68% 74% 80%
English Learner| ELPAC Studen ELPAC ELPAC ELPAC ELPAC ELPAC
Performance Student Student Student Student Student
Levels 3 and 4 Performancei Performance: Performance:Peformance: Performancy
50% Levels 3 and: Levels 3 and: Levels 3 and: Levels 3 ané Levels 3 anq
4 4 4 4 4
56% 62% 68% 74% 80%
Socioecon. ELPAC Studen ELPAC ELPAC EIPAC ELPAC ELPAC
Disadv./Low Performance Student Student Student Student Student
Income Levels 3 and 4 Performancei Performance: Performance: Performance Performancd
Students 50% Levels 3 and: Levels 3 and: Levels 3 and: Levels 3 anc¢ Levels 3 anq
4 4 4 4 4
56% 62% 68% 74% 80%
Foster Youth Same as Same as Same as Sameas; Sameas: Same as
above above above above above above
Studentswith ELPAC Studen ELPAC ELPAC ELPAC ELPAC ELPAC
Disabilities Performance Student Student Student Student Student
Levels 3 and 4 Performancei Performance: Performance: Performance Performancs
50% Levels 3 and: Levels 3 and: Levels 3 and: Levels 3 an¢ Levels 3 anq
4 4 4 4 4
56% 62% 68% 74% 80%
African ELPAC Studen ELPAC ELPAC ELPAC ELRAC ELPAC
American Performance Student Student Student Student Student
Students Levels 3 and 4 Performance; Performance; Performance; Performance Performance
50% Levels 3 and: Levels 3 and: Levels 3 and: Levels 3 anc¢ Levels 3 anq
4 4 4 4 4
56% 62% 68% 74% 80%
American
Indian/Alaska
Native Students
Asian Students
Filipino ELPAC Studen ELPAC ELPAC ELPAC ELPAC ELPAC
Students Performance Student Student Student Student Student
Levels 3 and 4 Performancei Performance: Performance: Performance Performancd
50% Levels3and i Levels 3 and: Levels 3 and: Levels 3 an¢ Levels 3 anq
4 4 4 4 4
56% 62% 68% 74% 80%
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Latino Students| ELPAC Studen ELPAC ELPAC ELPAC ELPAC ELPAC
Performance Student Student Student Student Student
Levels 3 and 4 Performancei Performance: Performancei Performance Performancs
50% Levels 3 and: Levels 3 and: Levels 3 and: Levels 3 anc¢ Levels 3 anq
4 4 4 4 4
56% 62% 68% 74% 80%
Native
Hawaiian/Paific
Islander
Students

Students of Twd
or More Races

White Students

LCFF STATE PRIORITIES

families.

GOAL #2
Increased communication and participation in school events b Related State Priorities:
51 X4 5 7
82 X5 X8
X3 X6

- |
Specific Annual Actions to Achieve Goal

Local Priorities:

Provide a Kindergarten orientation for parents of incoming students in order to present
school programs and expectations prior to the starthad school year. Provide snacks and
professional translator. Provide two conferences each year with interpreter as needed.
Invite parents of students referred by teachers for intervention to participate and be trair]
in intervention strategies. Participés attend four sessions of three hours each.
Invite all parents to a workshop on Language Development Invite parents of students er
in summer school intervention program to attend a workshop on how to continue to helg
their child with English andabguage Arts for the remainder of the summer.
Provide incentives such as materials and kits for use at home during Coffee with the Pri
and Learning with the Principal.
Establish parent committees to work on specific school goals: safety, fundyrasents, etc.
Parent Advocate will host parent workshops throughput the year to increase parent
involvement in supporting students at home.
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Expected Annual Measurable Outcomes

Outcome #1 More than 50% parents will participate in at least four scha@rgs including

conferences, Kindergarten orientation, parent workshops or other instructional support session
the end of the school year.
Metric/Method for Measuring: Collection and analysis of sigrs during Parent Workshops, Parent
Conferences, EIGA SSC, Coffee with the Principal, Learning with the Principal, Family Fun Lear
Day andTeacher Workshops

Applicable Baseline | 20202021 | 2021-2022 | 20222023 | 20232024 | 20242025
Student Groups
All Students 35% 40% 45% 50% 55% 60%
(Schoolwide) Parent Parent Parent Parent Parent Parent
Participatiort Participatior; Participatiort Participation :Participatiort Participation
in sclool in school in school in school in school in school
events events events events events events
English Learner 35% 40% 45% 50% 55% 60%
Paren Parent Parent Parent Parent Parent
Participatiort Participatior: Participatiort Participation : Participatiori Participatior
in school in school in school in school in school in school
events events events events events events
Sociecon. 35% 40% 45% 50% 55% 60%
Disadv./Low Parent Parent Parent Parent Parent Paren
Income Participatiort Participatior: Participatiort Participation :Participatiori Participatior
Students in school in school in school in school in school in school
events events events events events events
Foster Youth 35% 40% 45% 50% 55% 60%
Parent Parent Parent Parent Parent Parent
Participatiort Participation: Participatiori Participation :Participatiori Participatiorn
in school in school in school in school in school in school
events events events events events events
Students with 35% 40% 45% 50% 55% 60%
Disabilities Parent Parent Parent Parent Parent Parent
Participatior: Participation: Participatiori Participation : Participation: Participatior
in school in school in school in school in school in school
events events events events events events
African 35% 40% 45% 50% 55% 60%
American Parent Parent Parent Parent Parent Parent
Students Participatior: Participatior: Participatiori Participation :Participatior Participatior
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in school in school in school in scool in school in school
events events events events events events
American
Indian/Alaska
Native Students
Asian Students 35% 40% 45% 50% 55% 60%
Parent Parent Paent Parent Parent Parent
Participatiort Participatior: Participatiori Participation :Participatiori Participatior
in school in school in school in school in school in school
events events events events events events
Filipino 35% 40% 45% 50% 55% 60%
Students Parent Parent Parent Parent Parent Parent
Participatiort Participatior: Participatiori Participation :Participatiori Participatiorn
in school in school in school in school in school in school
events events events events events events
Latino Students 35% 40% 45% 50% 55% 60%
Parent Parent Parent Parent Parent Parent
Participatiort Paricipation; Participatiort Participation :Participatiort Participation
in school in school in school in school in school in school
events events events events events events
Native
Hawaiian/Pacifil
Islander
Students
Studerts of Two
or More Races
White Students 35% 40% 45% 50% 55% 60%
Parent Parent Parent Parent Parent Parent
Participatiort Participatior: Participatiori Participation :Participatiori Participatiorn
in school in school in school in school in school in school
events events events events events events
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LCFF STATE PRIORITIES

GOAL #3

Increased training for teachers and parents in the areas of the Common Co
ELA, & ELD Standards.

Related State

Priorities:
51 X4 4
7
X2 65 0
8
X3 5 6

6 .

)
- |
Specific Annual Actions to Achieve Goal

Local Priorities:

1  Provide targeted, regular training to teachers through professional development days a
parents through coffee with # principal and other scheduled meetings.

- |
Expected Annual Measurable Outcomes

Outcome #1lIncrease over time in DIBELS 80% of students at benchmark
Metric/Method for Measuring: DIBELS Next Benchmark BOY, MOY and EQY assessments

Applicable Baseline | 20202021 2021-2022 2022-2023 | 20232024 | 20242025
Student Grops
All Students 57% atori 64% ator: 71% at or 78% ator i 85% ator i 85% at or
(Schoolwide) above above above above above above
benchmark benchmark benchmark i benchmark i benchmarki benchmark
goal in goal in goal in goal in goal in goal in
DIBELS DIBELS DIBELS DIBEB DIBELS DIBELS
English Learnery 56% at or; 63% ator; 70% at or 7T7%ator i 85% ator: 85% at or
above above above above above above
benchmark benchmark benchmark i benchmark i benchmarki benchmark
goal in goal in goal in goalin goal in goalin
DIBELS DIBELS DIBELS DIBELS DIBELS DIBELS
Socioecon. 57% atori 64% ator: 71% ator 78% ator i 85% ator: 85% at or
Disadv./Low above above above above above above
Income Studenty benchmarki benchmark benchmark : benchmark : benchmark: benchmark|
goal in goal in goal in goalin goal in goalin
DIBELS DIBELS DIBELS DIBELS DIBELS DIBELS
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Foster Youth 57% ator: 64% atori 71% at or 78% ator i 85% ator : 85% at or
above above above above above above
benchmark benchmark benchmark i benchmark i benchmarki benchmark
goal in goal in goal in goal in goal in goal in
DIBELS DIBELS DIBELS DIBELS DIBELS DIBELS
Students with 57% ator: 64% ator: 71% ator i 78% at or 85% ator : 85% at or
Disabilities above above above above above above
benchmark benchmark benchmark i benchmark { benchmark: benchmark
African Americall 57% atori 64% atori 71% at or 78% at or 85% ator i 85% at or
Students above above above above above above
benchmark benchmark bendmark i benchmark i benchmarki benchmark
goal in goal in goal in goal in goal in goal in
DIBELS DIBELS DIBELS DIBELS DIBELS DIBELS
American
Indian/Alaska
Native Students
Asian Students | 57% atori 64% atori 71% at or 78% at or 85% at or i 85% at or
above above above above above above
benchmark benchmark benchmark i benchmark i benchmark: benchmark
goal in goal in goal in goal in goal in goal in
DIBELS DIBELS DIBELS DIBELS DIBELS DIBELS
Filipino Studenty 57% ato : 64% ator: 71% ator 78% ator i 85% ator: 85% at or
above above above above above above
benchmark benchmark benchmark i benchmark i benchmarki benchmark|
goal in goal in goal in goal in goal in goal in
DIBELS DIBELS DIBELS DIBELS DIBELS DIBELS
Latino Students | 57% ator; 64% ator; 71% ator 78% ator i 85% ator: 85% at or
above above above above above above
benchmark benchmark benchmark i benchmark i benchmarki benchmak
goal in goal in goal in goal in goal in goal in
DIBELS DIBELS DIBELS DIBELS DIBELS DIBELS
Native
Hawaiian/Pacifig
Islander Student
Students of Two
or More Races
White Students | 57% ator: 64% ator; 71% ator 78% ator i 85% ator i 85% at or
above above above above above above
benchmark benchmark benchmark i benchmark i benchmark: benchmark
goalin goal in goal in goalin goal in goalin
DIBELS DIBELS DIBELS DIBELS DIBELS DIBELS
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LCFF STATE PRIORITIES

GOAL #4
Students will attend school at a rate of 98% over the next three yeal Relatd State Priorities:
51 984 b7
62 X5 5 8
©3 96

Local Priorities:

1¢)

1¢)
- |
Specific Annual Actions to Achieve Goal

1 Improveattendanceby 20%,.improvecommunicationwith parents,haveconsistentmeeting
to keepwith the SARPprocesskeepproceduresdevelopedto checkon studentsthat are
strugglingwith attendance decreasehe tardinessissuesjncentivizefamiliesthat do bring
childrenearly,haveCasevlanagerdrive workshopsfor parents.

Expected Annual Measurable Outcomes

Outcome #1 According to llluminate,tadents attending at a rate of about 94% AWM increase
this to maximize instructional time and also minimized budget impact.
Metric/Method for Measuring: Attendance data on Illluminate.

Applicable Baseline | 20202021 2021-2022 | 2022 | 20232024 | 20242025
Student Groups 2023
All Students (Schoolwidg 94% 95% 96% i97% 97% 97%

GoALFORENABLINGPUPILSTO BECOMEAND REMAINSELFM OTIVATEPCOMPETENTAND LIFELONG
LEARNERS

PLN GPC serves students embarking on the first stiegbeir educational journey. These pivotal early

St SYSyiGlNe 28SINA SaidlofAakK 020K GKS I OFRSYAO T2dzy
perception of his or her academic capacity. A positive experience in the primary grades can lead to a

lifetime ofacademic successes, we seek to increase positive experiences for paigeahgtudents

(Neuman and Roskos, 1998). The overarching goal of PLN GPC is to set a solid foundation so each

student can be successful in school and in life. More specifically, PCNh&nds to ensure that all

students:

i Feelsafeat schoolandat home;
I Haveaccesgo the supportnecessaryo maintaingoodphysicaland mentalhealth;
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1 Developthe foundationalskillsnecessaryo be successfuin 2nd gradeand beyond;
1 Developa positive senseof their own capabilities;
1 Areexcitedaboutlearning.

The following articulates the role of the teacher, child, and parent/caregiver in ensuring students
become intrinsically motivated, competent, lifelong learners (Woods, 1994; Denton & K21 3;
Gandini, 1998; Harvard Family Research Project, 2006):

Thei S OKSNDR&a NerfS G t[b Dt/ A& (2Y

1 FostereachO K A fioterfial and unlockher gifts and passions;

1 Createasafeandengaging:lassroomenvironmentwhere childrencantake risks
and makemistakesandwhere creativity,communicationcritical thinkingand
collaborationare fostered
Valueandencouraged K A f RdicBsyju@stionsandideas
Sethighstandardgfor academicachievement
Actasboth researchemndfacilitatorin the learningprocess
Havedeepandflexibleknowledgeof contentand pedagogy
Balancadirectinstructionandstudentcenteredlearning

=A =4 =4 =8 =4

TS OKAftRQa NRtS G t[b Dt/ Aa&a G2V
Activelyparticipatein thinkingandlearning

Expressinterpret and demonstratehis/her knowedgein different ways
Toseethemselvesasthe nextgenerationof leaders,innovators,scientists,
artists,writers, and historians

Exploreresearchand solvecomplexproblems

Bea productiveandresponsiblememberof the schoolcommunity.

=A =4 =4

)l
1

The parat/ carS3AA GSNRa NBtS 4 t[b Dt/ A& G2Y
f Believein his’her O K A ffoterfiat;
f Valueandencourageher O K A \oiBeqéiestionsandideas
1 SupporthisO K A leafiRgin schoolandat home.

INSTRUCTIONAIESIGN

QURRICULARND INSTRUCTIONAESIGNOF THEEDUCATIONAPROGRAMKEYEDUCATIONATHEORIEAND
RESEARCH

Instruction starts with the California content and performance standards, including the California
Common Core State Standards (CCSS) in English Language Arts / Literacy and Mathematics, ELD
stardards and frameworks, and Next Generation Science Standards (NGSS), all of which drive the
creation of lesson plans and the assessment of both student and teacher achievement.

The PLN conceptual framework is based on three overlapping ideals: A Rigstoustional Program,
Services, and Community. Each of these core aspects of our program fuels our pedagogy. Our
pedagogical foundation is an-glhcompassing approach that drives what we teach and how we teach it.

PARA OSNINOSEVELYNHURMANGRATTBRIMARCENTER 48|
Page



It extends our goals beyond the acquiisit of skills and into the realm of human development and social
consciousness.

BrainBased Research

As noted above, our approach to learning derives from bbaised research from many branches of
science that has been compiled and described by the NatiBesearch Councillifow People Learn:

Brain, Mind, Experience, and Schi@ransford et al, eds., National Research Council, 1999)}1and

People Learn: Bridging Research and Pra(lcensford et al, eds., National Research Council, 2000). To
do this well, we continue to be guided by universitased experts in learning and second language
FOljdAaA A2y S AYyOfdzZRAYy3AY 5N !'fAaz2y . FAftSe& FTNRY
Studies; Dr. Robert Rueda, from the Graduate School of EdoatldSC; Dr. Claude Goldenberg,
Nomellini& Olivier Professor of Education, Stanford Graduate School of Education.

With respect toteacher expertisethe National Research Council concludes that teachers know their
disciplines well and continue to leaamd develop as professionals in terms of content knowledge and
instructional practice. Our school incorporates these recommendations by supporting continuous
growth through professional development in curriculum development and planning, and by
implementing formative assessments that teachers need to support student learning. Teachers
participate in Professional Development weekly on minimum days, and professional development is
designed with the support of the Instructional Leadership Team. Teacherfsargi@gen planning time
weekly on minimum days during which grade levels collaborate and vertical planning takes place across
grade levels. Teachers discuss and further develop their pedagogical knowledge, together with content
knowledge, as recommended kye National Research Council. The teachers have opportunities to
discuss how they will assess students and how best to help students progress towards goals. During
professional development, teachers meet with an expert research practitioner in the &segeace or
a20A1Ff adGdzRRASa G2 LIy fSaaz2zya GKIFIG NBaALRYR (2
teachers are able to discuss and further develop their pedagogical knowledge, together with content
knowledge.

With respect to learningyve believe that skills and knowledge must be constructed as students form
concepts, understand parts of larger concepts, and are aware of themselves as learners and co
constructors of knowledge. When children are both problem solvers and problem generéieys
become seHmnotivated and improve their problem solving strategies. As active participants, students
are involved in problensolving projects where they conceive, design and engineer solutions to
environmental or social challenges.

Literacy andnathematics skills are also incorporated into the teaching of all subjects so that children

develop academic language in English in each content area. Students work in a variety of configurations:

as individuals, as whole class and collaborate in groupstome specialized experts who explore
concepts in depth. To further student awareness of themselves as learners, students use various forms
of representation (i.e. writing, sketches with verbal descriptions, graphics, visual art, movement, song,
poetry, etc.) to demonstrate their understanding. These different means of representation are used as
formative assessments for teachers to evaluate student skills and comprehension.

Recognizing the needs of our student population, especially with respect tistElzgnguage
development, our pedagogical approach is influenced and inspired by the following educational
philosophies:
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Lev Vygotsky
f Childrenmustbe givenlearningexperiencesn their & I 2ofpBoximalR S @St 2 APy G £
therefore, it iscriticalto havean approachthat is differentiatedfor their uniqgueneeds.
Teachersnustbe trainedto providecomprehensiblénput for studentsin their ZPDsoall
studentscanfind accesgo their gradelevelcurriculum.
T a{ 2 02 ¥ & (i Ndathiche@phasiehéw understandingand makingmeaninggrowsout
of socialrelationships Adult guidanceor peerinteractionexceedsvhat canbe attainedalone.
John Dewey
Children are active participants ihdir own learning.
Students should be involved in rddé tasks ad challenges.
Reggio Emilia Approach
Children are strong, rich in potential, competent, resourceful
OYPANRYYSY(l a GKS aGKANR GSI OKSNE
| KAf RNBY KIF @S Yilye RAFFSNBy(d aftly3adz 385a¢ G2 SE
Kate Kinsella
English learars need to develop a multaceted knowledge of English
To develop communicative competence, English learners need daily supported opportunities to
use their second language
Students must be provided with ample, meaningful opportunities to use acadengaage

Based on these considerations, the following are the core tenets of our instructional model:

Rigorous Expectations for Teaching and Learningi G KS O2NB 2F SI OK (Sl OKSND:
students and families at PLN GPC is a belief in thecigyof each child to be highly successful. Student

strengths are identified, celebrated, and used as the foundation for future learning. Conversations with
students and parents emphasize what students can and will accomplish. Students are expected to

produce highquality work and participate in activities that are challenging. Our school places students,

their ideas, their conversations, and their goals at the center of all learning. Teachers act as guides,

facilitating the acquisition of skills necess#&yachieve individual goals. PLN GPC is confident in that

every one of our students will become a productive and contributing member of society and facilitates

the development of the tools necessary to do so.

Language Development and Literadyevelopmg’ i 2 F dzZRSy GaQ €l y3adz3S I yR
0KS AyaidNdzOdAz2ylt Y2RSt I t [ b Dt / ® {(dzRSyGaQ I Ol
KFE@gAy3a GKS fly3da 3S ajAatta G2 | 00Saa O2YLINBKSYyaAo
the work of Dr. Kate Kinsella, whose approach to accountable talk is integrated across all subject areas

at PLN GPC. Accountable talk guides students in engaging in critical dialogue and explicitly teaches them

the principles of building academic langea@LN seeks to specifically target and develop mastery in

these areas through an accelerated schade project focusing on accountable talk and academic

language. Accountable talk is a competency in which students consciously understand and fluently

utilize academic language and purpesggecific communication syntax and structures to comprehend,

analyze, exchange, generate, and apply ideas.

This researcibased practice, when implemented with fidelity, will improve student learning, critical

thinking, peaking, listening, reading, writing, engagement, social imagination, locus of control, and

academic independence. In classrooms in which accountable talk is developed, teacher and student talk
GAYS A& LINI 2F SOSNE { Sakis Begignadyfo ekplofe andl dhar€ife@si | NB | &
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Discourse rules and language structures are explicitly taught, and dialogue is purposeful, collaborative
and equally divided. Students are given a multitude of opportunities to speak and practice utilizing
acadenic language in a variety of settings.

l'RRAGAZ2yFff@s (2 adzlll2NI addzRSyGtaQ fFy3adzr3S | yR f
rituals and routines that give students the opportunity to explore quality literature and informational

texts. The®K22f Q& | LILINRI OK G2 fFy3dzZ 3S I NIG& FFOAfAGE(GS2
and foundational skills while exposing students to authentic texts and real world content. They also

have ample opportunities to participate in experiential leagthat fosters language and concept

development. Students participate in the systematic instruction of explicit literacy skills and multiple
comprehension strategies to develop effective, fluent reading; classrooms feature stoeletered

environments hat enable students to construct their knowledge based on life experiences, further

fostering learning. Students have the opportunity to observe and develop models of quality work; and

the school provides extended learning opportunities through additisohbol days, afteschool

programs, and enrichment activities.

To support English Learners specifically, we utilize a variety of instructional strategies. These include
having both integrated English language development and desigiaglsh languagealelopment
embedded in our daily schedules. Utilizing a variety of research based instructional strategies including
SIOP and GLAD strategies.

Engaging Classroom Environments

2S 0StASGS GKIG OKAfRNByYyQa f Sk Ny Aina3afeehvicddnehtdzy A G A S a
where children are valued for who they are and what they bring to the learning context, and where

guestioning and inquiry are not only encouraged, but expected. At PLN GPC, the environment in which
students learn is considered a ac#l element of the instructional program, and, as such, careful

attention is paid to the construction of a safe and stimulating school environment. No person can be

expected to perform at an optimal level when personal safety is an issue, whether ggsiceived. Our

programs are committed to providing all children a safe, nurturing, respectful environment free of

harassment. Once safety is established, we believe the classroom environment, which is often referred

G2 a aiKS GorskaIReVEls$hy BdtriSiaTae, 2001) should be engaging, fostering and
LINEY2UGAY3 aGdzZRSYyiaQ ONRGAOIE GKAYylAy3azZ O2ffFo2NFI

Teachers carefully organize provocative and stimulating objects, books, and other materials in the
classoom for children to wonder and question, explore and discuss. The environment extends to all
areas of the facility and includes displays, public documentation, and visual representation of students
participating in our programs. Common areas become thecdke for creating a stimulating community
environment that reflects expectations, standards, and celebrates achievement.

Whole Child

We also know that children being raised in high poverty communities often face barriers to learning.
Social issues sues unemployment, violent crime, child abuse and neglect, inadequate access to health
care, poor nutrition, and mental illness make learning difficult. Children who live in fear of abuse, who
suffer from neglect, or who are hungry or homeless struggle twé¢hin school, regardless of their

potential or intellect. Families who are struggling to meet the basic needs of their children face
tremendous barriers in providing healthy environments for their children to learn, develop and thrive.
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Communities that e unsafe, with limited social opportunities for housing, employment and recreation,
and connection with others, hinder children and families in living stable and well lives.

Accordingly, we understand that we must address the whole ehilte academicpsychological,

cultural, social, emotional and physical developmemm the context of the family ensuring that the

Para Los Nifios approach to education is systematic, integrated and comprehensive (Bransford et al,
eds., National Research Council, 192®00). Indeed, studies have shown that students in school with
integrated curriculums experience improvement in writing and content knowledge as well as an increase
in motivation and an increase in the amount of time they stayed in school. (Aschba®Bér,Levitan,

1991, Willett, 1992.) Similar studies show that students in interdisciplinary programs make connections
among different subject areas to answer opended questions, retain what they have learned, apply
learning to realife problems, have fe@er discipline problems, and have lower absenteeism (Curtis,

2002).

To facilitate deep learning and connections across subjects (e.g., social studies and language arts)

teachers collaborate to integrate themes and concepts in designing lessons. Pragect learning

creates opportunities to learn complex problems as well as to develop products that require written and

oral expression, extended research, analysis and synthesis of information, planning, perseverance, and
organizationg all skills that a& needed for academic success. Projects also link the curriculum content

GAGK aidRRSyiaQ NBFE ¢$2NIR SELSNASYyOSazr YIlAy3a t St
2dziaARS 2F a0OK22fd alyeée 27T -andzmhtigndipzRiSed A Q LINR 2SO0 &
multicultural curriculum and culturally sensitive pedagogy also enable students to appreciate and
NEALISOG GKSANI 26y |yR SIOK 20KSNDRDa KSNRGF3AS yR S
perspectives.

Our educational approachsa supports the belief that children express and interpret their

understanding and ideas in a multitude of waybsé Hundred Languages of ChildrEne Reggio Emilia

Approach to Early Childhood EducatipnC. Edwards, L. Gandini and G. Forman, 1998)eQuergly, it

Ad LI NI 2F GKS GSFOKSNIDa NetS (42 2FFSN) alddzRSyda
instance, if they are learning about the structure and function of plants, students can show their
understanding of the concept by skéiing, painting, clay sculpting, block building, story and song

writing, or creative movement. Offering students these kinds of opportunities allows them various entry

points into the learning process, provides teachers the chance to assess student andergtand

correct misconceptions, and is a way for both the visual and performing arts to be integrated into the

daily life of the classroom.

Students at PLN GPC interact with the community as part of the classroom andchitel program.

Children paticipate in field trips to museums, publishing houses, cooking classes encouraging them to

learn about their community, and interact with youth and adults from other communities. Students also
experience the natural environment through environmental leagnactivities such as trips to Palos

Verde Land Conservancy, the Living Desert, and Underwood Farms, for example. These activities

ONBI RSY AGdREY(&AQ SELIBNASYOSas AyONBLAS AGdREYIAQ
seltconfidence as studds develop more comprehensive and holistic understandings of how school

learning connects with the world outside of school.

PLN also infuses STEAMked learning to engage students in integrated learning as they explore the
world around them, create irovative solutions to problems and communicate their results while
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learning Science, Technology, Engineering, Art and Math. PLN students engage in interdisciplinary, arts
infused learning experiences in order to foster creative thinking and problem sadkillg,absolutely

essential for success in thes2dentury global economy. We know that how we teach is as important as
what we teach and that how children learn is powerfully linked to what they are able to do. Therefore,

our teachers align the curriawin to the California academic and performance standards, including the
Common Core State Standards (CA CCSS) and the Next Generation Science Standards, so that students
have multiple and integrated opportunities to develop higher order thinking skill§, asithe ability to

solve problems, generalize ideas and skills, negotiate and compromise as a member of a team, and
articulate and represent their ideas to others.

Offering access to digital learning is a priority; students in all three grade leveischs®logy across

subject areas as an additional way to access content. Latino, African American, and female populations
are severely underrepresented in STEAM professions; Shasdd learning at PLN GPC aims to

prepare students for success in*2dentury careers and to catalyze an interest in and awareness of

those fields so students are motivated to pursue them. PLN GPC hopes to create an early STEAM
pipeline that will develop innovative scientific mindset and competencies through hamdsgital

leaming and scientific inquiry at the primary grade level.

Response to Intervention and Instruction Strategies

PLN uses a modified Response to Intervention and Instructiof) $Rttegy to ensure that all students

and their families are supported wittppropriate services in our educational and social service

programs. The school has multiple, overlapping systems in place to ensure that no student falls through
the cracks and that all students and their families receive the supports they need to besfutce

RtPuses a tiered strategy for identifying the service needs of a student. The first stage in applying an
RtPmodel is documentation and schebased assessments. Based on waeliculated outcomes,

teachers, family advocates and support stafl assess student capacity in academic achievement,

social skills, home environment, and mental health. Through consistent monitoring of student
achievement data by both teachers, grade level teams and administrators, as well as our integrated
services modl which examines how we can support studéitental health and social skills, based on

the observations of staff within the school. Students who need additional support can then be
recommended to appropriate services in education (e.g., general edugatiignam, remedial support,
intense intervention, special education) and, if necessary, social, mental health, and/or family services
offered within the larger PLN agency or through our local community partner agencies. The effective use
of the Rtfmodelhinges on regular and systematic documentation of student activities and progress and
the use of this information to inform practice. School staff members work with other service providers in
using a variety of assessment tools (e.g., classroom basedsaws®s diagnostic assessments, feedback
from parents and support service providers) to ascertain student progress and build a comprehensive
portfolio for each student. Teachers and school leaders regularly modify student goals and services
based on the irdrmation provided through these assessment tools.

Ourlntegrated Service Delivery Mod@ NJ & dzLJLI2 NIIAYy 3 &0 dzRSYy (i a Q-bdinls RSYA O
optimized by trusting and sustained relationships. When a student and his or her family akeovertl

and able to engage in candid conversations about factors contributing to the success of the child,

education can be pspnalized and holistic suppdu children and their families can be provided. In

order to achieve that goal, the structure of ourtingtional program encourages the development of

deep and sustained relationships between school staff, social service staff, families, and communities.
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The effective use of the Rthodel hinges on regular and systematic documentation of student desvit

and progress and the use of this information to inform practice. For all students, teaching strategies are
variedt whole group, small group, individual and cooperativdbased on student need, motivation

and learning style. Parents are also providethwhe knowledge and tools they need to support their

OKAf RNBYyQa | OKA S @S Y Spaient paytinedhips angding éngabeindrnBvidth pai@rits2 2 f
during formal and informal meeting times, and paré¢atgeted workshops, activities, and events.

In this type of responsive educational model, child and family strengths are enhanced, social risk factors
and learning barriers are mitigated through coordinated and relevant supports, and decisions are made
based on a strategic and informed plan for eablid. A pedagogical approach is employed which

supports multiple points of entry within a comprehensive school structure that makes growth and
learning accessible.

At a universal level, social and emotional skills are responded to, developed and lsameedytvith

explicit focus on teaching and providing students opportunities to practice social and emotional

competencies. PLN GPC utilizes the Caring School Community program to build classroom and

a0K22ft 6ARS O2YYdzyA i e o KAT SfetRéh@tBeir fehdk of BelodginglzRSy 1 aQ T
Teachers are supported to create explicit skill building lessons and activities for students that nurture

social and emotional skills, as well as supported through professional development and coaching in
developing tkeir own social and emotional competencies that allow them tebléregulatedand

responsive to the needs of their students. As we move through our response to intervention supports,

we support students, families and teachers bylegating social servige 2y GKS aOKz22f Qa Ol
improving accessibility for students, families, and school staff members that want to refer students for

targeted support services.

Classroom instruction, interaction with the community and natural world, and promotiafecskills
enable PLN GPC students to become saitivated in their learning, and ensure that they become
lifelong learners.

Constructivist Approach

Based on research demonstrating best practices, the educational approach at PLN GPC is framed within
aconstructivist learning theory, proposing that successful learning happens when students are given
opportunities to build upon knowledge they already have. When a student can use his/her life
experiences and interests to construct new knowledge, learsimgare effective, engaging, and active.

This framework relies heavily on guided discovery where students are led through questions and
activities to discover, discuss, appreciate and verbalize the new knowledge. Brain research indicates that
the constructvist approach is especially supportive of English language development, because it allows
ELs the opportunity to build upon their prior knowledge. In a constructivist model, ELs are able to
comprehend new concepts and build new schema more quickly, neguitifaster language

development.

CURRICULUKNDINSTRUCTION

QURRICULUM
All PLN GPC curriculum is aligned to CCSS and the state frameworks for instruction. Teachers collaborate
with their grade levels and across grade levels to design lessons theah aygpropriate level of rigor for
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the standards, and that will prepare students to demonstrate deep understanding of key facts and/or
concepts. Our school administrators analyze data with teachers and reflect on instructional practices
and the systems inlace to support students who are struggling in the classroom.

Key Features of the Educational Program
Language Acquisition Models

At PLN GPC, we offer two educational programs: structured Englistréiom¢SEI) and dual language.
Para Los Nifos is comitted to ensuring an excellent education for young children. For young children
who enter our program with a primary language other than English, this commitment requires careful
attention to providing children with learning opportunities that support gxequisition of English. It is

our aim to support students in their native language from an additive bilingualism approach. We believe
that instruction in the home language strengthens the home language and creates a more solid
foundation for cognitive andcademic growth in English; moreover, promoting bilingual competence is
valuable in its own right (Goldenberg, 2013). Current research findings indicate that children who know
more than one language have personal, social, cognitive, and financial adesuaizrgss the lifespan.
According to Espinosa (2006), children who are proficient in their home language are able to establish a
strong cultural identity, to develop and sustain strong ties with their immediate and extended families,
and to thrive in a glbal and multilingual world.

We have two instructional programs introduced to our families prior to registering at PLN GPC: a Dual
Language Program (DL) and a Structured English Immersion Program (SEI). Within these two models,
students interact with a cuiculum that is engaging, stimulating and developmentallyrgb The Dual
Language prograrat PLN GPC is designed to keep students native langptage Approximately 50%

of the class are native English Speakers and the other half speaks a foreigmgé&imoar dual

language classes. Subject matter instruction takes place in both English and Spanish. English is the
language of instruction for all subjects in the Structured English Immersion program. Children also
receive English Language Developmergdes on a daily basis.

Teachers use instructional strategies to help children with Limited English skills understand lessons.
The strategies, modifications and support used in Sheltered English Immersion classes are referred to
as Specially Designed Acate Instruction in English (Di&ico & Weed, p. 109).

English Language Arts

At the core of our instruction is English language arts as it is vital we ensure that our students gain a
strong background of foundational skills. Rooted in the Ca CCSS,we @il 9 ELISRAGA 2y | NB
English Language Arts curriculum. Central to our approach to English language arts is that a deep and
thorough understanding of a topic, the student will not only be able to read complex texts about the
topic but also be able write and speak about their learning with increased complexity. This curriculum

is made up of two components: modules which focus on writing, reading, speaking and listening and the
K-2 Skills Block which takes a structured approach to teaching phamicallows for extensive small

group instruction to meet the needs of all students.
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English Language Development

Given the large population of English language learners we consistently serve a vital component of our
instruction occurs during designat&l.D. Rooted in the California English Language Development

a0l yRIFINRazZ ¢S dziAt AT S || @FINARSGe 2F NBaz2dzNDOSa G2 S
Start Smart curriculum. Through this curriculum our students are taught a concise ansteoinset of

conversation norms in order to have academic conversations. As students become more comfortable

with the conversation norms, they examine increasingly complex texts. During designated ELD, students

are actively engaging with one another, ablbrating to build their understanding and practicing using

language, with exposure to language models and-mmaels. In addition to Start Smart, we utilize other
standards aligned resources.

Mathematics

28 dziAt AT S | 2dAKG2Y askidhd durkigfilum. MaSERpdedsID & arainquirKk 9 E LING
based mathematics curriculum which is based on the research of Dr. Karen Fuson. Central to her

research and the Math Expressions curriculum is math talk in which students utilize academic language

to discus not only the solution to their problem, but the method and process as well. In each lesson,

the role of the individual lesson in the progression of student learning is highlighted to ensure that

students and teachers are building connections betweendmgin addition, central to Math Expressions

lessons are math routines which stress foundational math skills. These include counting routines which
promote students' understanding of the relationships and patterns in numbers utilizing chants, visuals

and novements.

History-Social Science

Our Social Studies curriculum is standdrdsed and taught within interdisciplinary units of study, our
socialemotional curriculum and our positive school environment program. Social Studies for this age
groupinvolves ST NYyAy3 Fo62dzi O2YYdzyAlGASa YR FAYRAY3I 2ySQ
basic historical figures, symbols and traditions from around the world.

Science

Using the Next Generation Science Standards and Crosscutting Concepts as the tgsisingrade

level teachers collaboratively plan engaging and purposeful experiences for their students. Though these
experiences are teacher planned, students are given opportunities throughout the study to share their
ideas, interests and questions.i$tkind of active participation often results in studeitven projects,

in which they are able to represent complex concepts and ideas, apply their knowledge in meaningful
glreasz FyR a32 Llzof AO0¢é o0& LINBASY (A ydfanilk(BeacNings 2 NJ G 2
for Meaningful Learning, Edutopia, Linda Darlitegmmond). Our Science planning is interdisciplinary,
integrating other curricular areas such as social studies, math, technology, literature, writing and
performing and visual arts. Accaing to researchers, arts integration is more successful when integrated
plans are based on standards and teachers participate in common planning time (Wilcox, Bridges, &
Montgomery, 2010).

Teachers help students make connections between the different [deges and areas of Science (Earth,

Physical and Life) so they are not perceived as separate units of study. Implementing lessons through
AYIdANBES (8 OKSNE oO0dAfR 2y &AGdRSYGAQ o6 Ol INBdy R |
whenever possile, engage students with a variety of ways to show their thinking, and provide frequent
opportunities for students share their ideas and questions. In addition, students also explore and

practice science concepts in labs, a time which builds on Engligidge arts skills and allows them to
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go through a variety of different learning centers or stations to explore topics like an engineering center,
an exploration center, imagination center, etc. which further encourage students to use an inquiry
based apprach to learning. This centers allow students to build and utilize academic language with
peers, with the support and guidance of the teacher. The centers, combined with our integrated
approach to science instruction truly allow for our students to learth d@monstrate their learning in a
variety of ways.

Health and Physical Education

Based on the kindergarten and first grade California Content Standards for Physical Education, our
program is focused on developing fine and gross motor skills for thigrage, along with health and
social skills, integrated into team and group activities. Each class has a dailyu20 PE lesson broken
down into two sections: warrup/stretching and an activity with embedded skills. Schwinle PE
activities include ak runwalk, yoga and dance. This program is taught using Sheltered English.

To enhance the quality and consistency of the Physical Education program, PLN GPC will formally utilize
the evidencebased CATCH Progra@ATCH stands for a Coordinated ApprdadBhild Health. Over

120 peer reviewed scientific publications support the effectiveness of CATCH in increasing physical
activity and healthy eatingnd reducing overweight and obesitgATCH promotes physical activity and
healthy food choices in presobl through middle school aged children and their families. CATCH is
based on the CDC Whole School, Whole Community, Whole Child model in which health education and
the creation of a healthy school environment, and family/community involvement work togethe

support youth in a healthy lifestyle. The Physical Education teacher along with Campus Aides and
Instructional Assistants will receive a full day training on the program delivered by the CATCH program
certified trainers. The program includes warm appl down and focused activities to foster physical

health along with ample developmentally appropriate materials teachers and students can use to learn
customized ways to lead healthy lifestyles and have fun. Skills and activities involve a variety of
techniques including teacher and/or peer demonstration, scaffolding when teaching new games or
activities, and whole group, team, squad and individual assessments.

/1 ¢/ 1 Qa LI NByd YIFGSNRFfA SyO2dzNF 3S LI NBgshis, G2 S|
becoming healthy living role models, and teaching other parents how to reinforce in school learning.

CATCH Kits provide letters to send home to parents, agenda items for PTA meetings, and guides to

selecting a CATCH champion on each campus.HC#Mli@es to give all parents and family/community

members the tools to create and sustain healthy habits at home and in the community.

Art

Students are encouraged to observe, and represent their understanding in multiple ways. Students are
encouraged taliscuss their feelings and emotions as they relate to the various experiences inside and
outside of the classroom. Both the visual and performing arts are infused into all curricular areas. Taught
through a partnership with Art Division, a local Romfit, students use art media as well as a newfound
awareness of color to explore the integration of art, feeling and emotion. With this Reggio Emilia
inspired (constructivist) approach, students discuss how they feel when the touch or see clay, they
describehow different colors evoke specific emotions.
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INNOVATIVEOMPONENTEOF THEINSTRUCTIONAIROGRAM

As detailed throughout this charter petition, PLN GPC offers a ham@slucational program that is
differentiated to meet the individual needs of our sents, including our significant EL population, as
they develop proficiency across core subjects and the English language, as well as the arts and
technology. A few key innovative components are summarized below.

Integrated Services Delivery Model

The sudents and families that PLN GPC serves face a variety of challenges that impact learning; the

school recognizes that it is imperative to address these saaiadtional, and behaviorégsues within

the context of a higkguality education so all studentsn reach their potential. PLN offers an integrated

service delivery model, bringing critical and targeted social, clinical, and family services supports to

students at the school site and in their homdr example, if a teacher observes a studentrsggfling

with distractibility or paying attention, the teacher can submit an Integrated Services Referral form so

0KS aitdzRSyiQa ySSRa OFly 0S RAaOdzaaSR Ay | YdzZ G§ARA
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identify next steps including potential referrals to additional services.

Interdisciplinary Learning

While PLN GPC teachers use the Common Core State Standards and Next GeneratioStSoaarcks

(NGSS) to develop learning objectives for each subject area, a belief in interdisciplinary learning is at the
KSIENI 2F (GKS &a0K22f Qa AyailiNHOildA2ylf Y2RSt ® +A4&dz f
development are integrated acrosd subject areas. Students are given multiple opportunities to

express their understanding through visual and performing arts, and students regularly engage in

designing and presenting interdisciplinary projects with real world applications.

DevelopingAcademic Language

Given the population that PLN GPC serves, which includes a significant percentage of English Learners,
0KS a0OK22f KlFIa ARSYGATASR RS@OSt2LAYy3a alddzRSydiaqQ |0
every subject area and gradevel, students engage in accountable talk, a resebased practice that

Ad aAK2gy (2 0dAAfR a0dzRSYydaQ NBIFIRAYy3II gNRGAYy3IS &LIS
engagement, and academic independence.

Deep Parent Engagement and Skill Biing

PLN GPC is deeply committed to engaging parents in meaningful ways and to building their leadership

and capacity. Parents actively engage with the school through workshops, learning opportunities,

advocacy and leadership training, and more. When steae80% of PLN GPC parents report feeling
O2YyFTARSYU Ay GKSANI FoAfAGe G2 SyadiNE GKS aoOKz22ft A
NBLRZ2NIO FSStAy3a GKFEG GKSANI g2A0S YFGGSNAR Ay GKSAN
report feeling that they have the skills necessary to make change in their community.

Community Partnerships

With more than 35 years of serving students and families from the Greater Los Angeles area, PLN has
developed strong community partnerships wither missioraligned organization®©ur schools work

with some 20 partner organizations to provide enrichment activities for our children and families and/or
to extend the continuum of car@hese partnerships result in a variety of programs and senaties
overlapping to support students and families in realizing their maximum potential in academics and in
life.
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To support the Gratts children, their families and their community, PLN has multiple partnerships and
has been operating programming in tRé&co Union/Westlake area for more than 20 years.

tF N [2a4 bA32aQ 62N)] 2F SEOStt Syl SRdzOF A2y Aad &dz
emotional skill building, Para Los Nifios utilizes the Caring Schools Community curriculum in the
classroormand around campus, this involves not only classroom activities, but home based activities that
mirror the classroom activities. To support deeper skill development of students who need additional
support we offer small group social skills groups utiligiegskiltstreaming curriculum led by our School
Case Manager and dacilitated with a therapist. For these same students and families, or those that
need more intense services, we also utilize engage them in mental health services where our therapists
coordinate treatment with teachers and school administration as well as with the parents and
caregivers. Students and their caregivers are supported with the utilization of specific evidenced based
practices that target children-6 such as ChilBarent Pgchotherapy (CPP) and Managing Adaptive
Practices (MAP).

t I N} [2a bA32aQ 62N)] 6AGK LI2ogSNFdAdA FlYAfASa Aa y?2
myriad of programming and partnership. PLN offers school based dralrie targeted case

managemat services, concrete supports, monthly family socialization activities, parenting classes, child
development classes, and support groups ranging from domestic violence support groups to loss and
bereavement support groups. These are provided directliglby or through partnerships with

O2YYdzyAllé 2NBIYAT I GA2y&a &dzOK | & Ind, KS8ear Youtit RNBYy Qa . dz
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Partners, and Our House

Para Los Nifios also supports the economic and workforce development of young parents just half a mile
FNRBY DN} GGa GKNRAzZAK 2dzNJ 62N 6AGK al@2NJ 9NRO DI ND
Department (EWDD) providing subsidized employment opportunjiésskills training, interview

preparation, resume writing, and internships at various city departments, local business and health care

and entertainment organizations. Through our partnership with EWDD and LAUSD, we also support

parents and young caregiks in completing their High School diploma, engaging in continuing education

at either higher education or a technical training institution. Lastly, we also support the health and

wellness development of our students and families through parent and neegarticipatory

education around culturally coherent nutrition education through our PLN Champions for Change work

with the Department of Public Health. We also integrate partners throughout the community to

address other health issues from Cedars BinaY2 0 At S dzy A G G2 & dzLILI2 NI A YYdzy A
support for free eyewear for students.

t I N} [28 bA32aQ ¢62N] LINBY2GAY3 adGNRy3a O02YYdzyAilASa
programming that supports community transformation tlugh two strands, (1)

Parent/Caregiver/Resident capacity building and (2) School Administrator and Teacher Capacity Building.
ParentfCaregiverResident capacity building is done through neighborhood leadership groups in the zip

codes surrounding Gratts Rrary Center and othe Gratts campus that focus on preventatively

addressing community trauma through building resident capacity around resiliency (through the

utilization of the Community Resiliency Model), leadership, advocacy, community engagement and

evaluation. Teacher and administration capacity building around trauma and resiliency is done through
multiple Professional Development sessions and on campus Trinforaned Behavioral Health

coaches that provide onen-one or grade level personal/professial development around trauma and
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resiliency, seltare, seHfawareness, selfegulation and deescalation strategies. This work is done

through a partnership led by PLN and funded by LA County Department of Mental Health that involves

LAUSD, Pathways LAA A 'Y t I OAFAO / 2dzyaStAy3a IyR ¢NBFGYSyd [
t SFOS h@SNI +A2fSyO0S GKIG Ay@2f @9Sa y20 2yte DNIGiGa
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Immigration supports on campus to build caregiver capacity around the immigration rights and to offer
pro-bono legal support for those that may require it. On a more school based level, PLN supports our
parents and caregivers into@SYSy i Ay (GKS aoOK22f O2YYdzyAde GKNRdA
Council, School Side Council, Parent Cafés, and volunteer opportunities.

Instructional Leadership Teams

PLN GPC has established teams of teachers and leaders and traineattiewe teacher coaching and
professional development at the school site. Instructional Leadership Team (ILT) members also play a
vital role in supporting new teachers and grade level teamstructional Leadership Teams serve as
critical actors (and leders) in guiding and shaping the instructional progress and climate/culture of the
school (and the broader school network). Members of these teams, selected to represent a variety of
skill sets, experience and perspective, work alongside school leadenslgre data, develop

professional learning opportunities and model/coach and support their colleagues. ILT members also
work networkwideto establish and maintain coherence and consistency throughout the PLN schools in
regards to initiatives and pridiés. ILTs work in partnership with school leaders to create the conditions
within a school that enable teachers to help their students learn and achieve. This is a leadership
opportunity for teachers and a chance to develop new skills and practicesfatilsing on improving
teaching and learning schoolwide.

Foundational Skill Development

Academic achievement data shows that incoming PLN GPC students need more support in foundational
skills in reading and mathematics. The school has prioritized diadyosis and early intervention

around missing foundational skills, and these needs are addressed throotissnand after school
interventions.

STEAMBASEDearning

To prepare students for 2isentury careers, PLN GPC students are exposed to lgamthe STEAM

fields, including handen science, mathematics, and digital learning. PLN GPC hopes to create an early
STEAM pipeline that will develop innovative scientific mindsets and competencies throughdmands
digital learning and scientific inquiryhis is evident through our inquiry based approach to content.

adzNI fa NS y20KSNJ dzyAljdzS LI NI 2F t[b Dt/ Qa Odz {dz
together to choose a theme based on something they have learned that year and wethdotp
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as a meaningful endf-year opportunity for students to celebrate their learning together.

SocialEmotional Learning

We place student sodiand emotional health in a position of priority support, cognizant that strong

social and emotional skills are directly tied to strong academic outcomes, positive and sustained social
relationships, and more active civic participation. Nearly 100% o$towglents live in extremely

economically disadvantaged homes. The stress and trauma associated with poverty is seen every day in
our school communities, through disruptive and negative behavior, challenges-maedfgement and
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seltesteem, and the majay of parents (70%) expressing concerns about their abilities to support the
behavioral development of their children.

From birth, we are haravired to experience 6 emotionssadness, joy, disgust, anger, surprise, and
feart whereas other emotional response such as humility, forgiveness, sympathy, and cooperation
are learned responses.

LF 6S GKAY]l 2F GKS NIry3aS 2F Sy22iA2ya Fa GKS y2GSa
poverty may come to school able to play only a few notes.90uialand emotional competence priority

expands the repertoire of our students, providing them with opportunities to develop and practice skills

to engage in meaningful and positive relationship building. Given that the majority of our students

spend an averagef 10-12 hours a day at school, we are in a unique position to positively impact the
socioemotional competencies that will support them in navigating the complex social and

developmental dynamics of schooligg microcosm of the cognitive and social esipeces that will

inform the ways they engage society, the workforce and their own children in the future.

Unlike many reform efforts that are seen as something added, implementation of this curriculum is

value added; creating a climate of shared ownerstrig caring community throughotie school.

We provide explicit sociadmotional skill building opportunities daily through community circles,
integration of sociaemotional objectives into academic lessons, and consistent language across the
school abat selfawareness, selfegulation, social awareness, relationship skills, and responsible
decision making (CASEL competencies). We engage parents in learning about and fostering social and
emotional competency building through-abme activities that miwr what students are discussing and
learning at school, and we annually measure student growth in areas related to senses of connection,
competence, and belonging.

INTERVENTION

Whether a student is performing above grade level and needs an additioalgpe or a student is
performing below grade level and needs additional support to meet grade level benchmarks we have a
variety of programs which assist our students.

PLN GPC offers a multitude of enrichment opportunities, many of which are supyrtad

afterschool program. These include engaging science and math activities, field trips, afterschool and
weekend programs for students and families. For example, during the summer of 2019, in addition to
targeted intervention programs for our studergpproaching or below benchmark, we also offered an
enrichment course to students reading above grade level. These students spent the summer engaging in
rigorous texts and completed a culminating project in which they utilized Microsoft PowerPoint to

presert their learning to others. Not only did this expose students to technology, it also challenged them
to utilize academic language in a different way.

In addition to offering enrichment, we also ensure that our students performing below grade level
receive the supports they need to be successful. Throughout the year, administration, teachers and
support staff are constantly monitoring summative and formative assessments to monitor student
progress. We often utilize DIBELS Next benchmarks and progressrnmgndata, reading level,

phonemic awareness exams, and high frequency words to identify students who are having difficulties
with early literacy skills and place them in a targeted skill group based on their needs. During the 2018
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2019 school year, basexh student data a variety of interventions were carried out to support students.
These include:
Afterschool intervention led by teachers (serving approximately 90 stueledtteacher
student ratio))
In class interventions led by teachers and instruicassistants (serving the majority of
students 1015 points away from meeting DIBELS Benchmark goals)
Additional support staff (in addition to instructional aides) leading skill groups in class
(approximately 120 students serviced)
Summer school intervgion led by teachers (approximately 130 students serviced)

In each of these cases, students were grouped into different skill groups based on their identified needs.
In addition, within a given skif, (i dzR Bigfoiical@ata was examined to determirteetspecific

teaching points necessary to ensure their progress. In addition to examining student data and ensuring
students are appropriately placed, another critical component of our intervention programs is that
teachers are given the appropriate matdsido lead the intervention. Each teacher was given a specific
scope and sequence and instructional minute breakdown based on the needs of the skill group they
taught. In addition, they were given a series of games and activities as well as detailed tessdiow.

This systematic and consistent examination of data and planning is a critical part of how we monitor and
ensure the success of our students and their mastery of foundational literacy skills.

PLN GPC offers a variety of enrichment opportasifor students. Our afterschool program is one such
opportunity. Our afterschool program serves 140 students and is focused on academic enrichment,
while recognizing afterschool as an opportunity to teach youth socialization skills as well as valuable
lessons about sharing and cooperation.rdiigh a variety of partnerships) addition to clubs and

activities offered in afterschool, we have a variety of partnerships which provide a variety of
partnerships which expose students to everything from musicienge enrichment. For example,
CHISPAIs a national network of science museums and afterschool programs affiliated with ASPIRA and
the National Council of La Raza (NCLR), working together to build stronger communities and increase the
engagement of Hispac children and their families with science and local science resources. With the
assistance of this program our students have an opportunity to participate in biweekly-bands

innovating science activitiel addition, the Young Musicians Foundationydes weekly instruction

where they learn music fundamentals and cultivate an appreciation for different musical genres, such as
classical, cultural, rock, jazz and more. Students have the opportunity to learn about nutrition and
healthy eating during snlicbites cooking classes in which students make a classroom friendly snack
recipe with their teachers.

In addition, our Afte{ OK22f LINPINI Y I fa&a2 2FFSNE adGddzRSyila 6AGK
opportunity to participate in different club badeactivities. The clubs offers a range of activities from

dance, music, singing, drama, cheerleading, drawing, sewing, painting, silk screen, cooking, healthy

choices, fitness, reading, yearbook, journalism, leadership, scrap booking, art & crafts, ppbtogr

science, fashion, game boards, setpression, sports clubs and a variety of visual and performing arts.

Lastly, the After School Program team members take the children and youth-siteofield trips

whenever possible. We plan activities tha¢ aulturally diverse, fun, entertaining, educational, and

handson. With the help of our community, we are able to expose our children/youth to community

helping organizations such as fire and police personnel, local businesses, college and univessity tou

local libraries, museums, art studios and much more.
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QURRICULARNDINSTRUCTIONAMATERIALS

Instruction is based on the California Common Core State Standards (CA CCSS) implementation. We
have selected the following textbooks that are aligned with €a CCSS. Specific textbooks and
publishers are subject to change based on the availability of new textbooks that are undergoing the
textbooks adoption process in California as well as PLN GPC ongoing internal evaluation processes of
instructional effeciveness.

Content Area Resources

English Language Arts EL Education (including Decodable Texts, Authentic Texts & Trade
Raz Kids

Leveled Books

Classroom Libraries

Florida Center for Reading Research

Spanish Language Arts | Estrellita Acclerated Beginning Spanish

Math HMH Math Expressions
HMH Getting Ready for SBAC Testing

Science Standards Based Instruction
Expeditionary Learning Labs

Social Science Standards Based Instruction
ELD LAUSD Start Smart

Art Art Division Curriculum

PE CACH

Social Emotional Learnind Caring School Community Social Emotional Program
(SEL)

INSTRUCTIONMETHOD3NDSTRATEGIES

At PLN GPC, we understand the importance of both content knowledge and modes of instruction; the
information students learn and owe provide opportunities for children to learn. As detailed above,

we utilize an instructional framework and teaching methodologies that provide scaffolds for students in
setting goals, reflecting on their learning, and actively engaging in the legsrongss. Teachers model,
guide, and collaborate with students, develop instructional opportunities for inquiry and-epdaed
guestions, and make learning meaningful to students by building on student strengths and interests.

Teachers are trained in cridiag educational environments that provide experiences that promote
language development, skill mastery, and conceptual knowledge.
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Using the recommendations from the National Research Council and the Reggio method, PLN GPC
teachers meet every week to disss what core concepts they need to cover, derived from the subject
specific curricula described below. Once these concepts are identifiedhdneerin which they are
explored is largely derived from dialogue between teachers and students (as desaites). Teachers
then incorporate the recommendations of the National Research Council and the core tenets of our
instructional model, as described above, to plan and design instruct that is responsive to the needs of
our students:

Direct instruction andinquiry-based instruction

Teachers use direct instruction and inquibgsed instruction. Direct instruction strategies include
lectures, explanations and demonstrations, ressons through which students are asked to acquire
concepts, instructions andformation, learn to take notes, ask questions and clarify ideas in a whole
class, small group, or oran-one format. Inquirybased instruction strategies involve asking students to
structure problems, pursue information, pose and test hypotheses and ii@nences for themselves.

Curriculum of Inquiry

Student interest is generated and questions drive the curriculum toward understanding of the concepts
and big ideas. Gradevel planning is an essential component of lesson planning. Teachers work
together to formulate lesson plans that include experiences that initiate student questions, vocabulary
building and critical thinking. Particular attention is paid to the unique needs of English Learners.
Discussion time is built into all lessons. It is thiotigese discussions with children that ideas and
LINE2SOG&a 2FiSy FNxraSo LG Aa GKS GSIFOKSNRDa Nef S
considerable thought given to the materials needed, and parent and/or community support and
involvement.

Accountable Talk

Students are guided in engaging in critical dialogue and explicitly taught the principles of building
academic language. Accountable talk is a competency in which students consciously understand and
fluently utilize academic langge and purposspecific communication syntax and structures to
comprehend, analyze, exchange, generate, and apply ideas. This rebaaethpractice, when

implemented with fidelity, will improve student learning, critical thinking, speaking, listereaging,

writing, engagement, social imagination, locus of control, and academic independence. In classrooms in
which accountable talk is developed, teacher and student talk time is part of every lesson in all subject
FNBFad { 0dzRSy ( axploréand sharehideas FO&éodrse yuleRandilghgu&ge structures are
explicitly taught, and dialogue is purposeful, collaborative and equally divided. Accountable talk must be
explicitly taught, modeled, and rehearsed almost on a daily basis to be interdatind thus it has

become a priority across subject areas and in all grade levels.

Collaboration

Collaborative group work, both large and small, is considered valuable and necessary to advance
cognitive development and to develop academic languagad@h are encouraged to dialogue,
critique, compare, negotiate, hypothesize, and problem solve through group work. The teachers
carefully plan collaborative experiences for children that promote the development of academic
language for all students, inaing for English Learners.
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Formative assessment

Teachers use a wide range of formative assessments to evaluate how students are learning as well as

what they are learning. These include assessments performed on a daily, weekly, or as needed basis, as

well as diagnostic tools that inform decisions about the curriculum and teaching strategies as well as
AYRADGARIzZE £ &adzZlJLI2 NG A F2NJ AaGddzRSydiad hyS AYLRNIFYyd
which enables teachers to monitor student progress. PLNSBRGnembers administer standards

based assessments throughout the year in reading, writing and mathematics. These results, in addition

to other assessments (formal and informal) are used to guide classroom instruction, individual student
support and teaber professional development.

Cycle of Inquiry

Teachers use data to inform their instruction through our Cycles of Inquiry. Every two to three weeks,
GSIFOKSNE aasSaa addzRSyidta 2y + RSaA3aylriSR adl yRIENR
analyzedand discussed at grade level team meetings. These meetings allow teachers to identify and

share successful instructional practices. Teachersapreposttest all students to ensure mastery of

skills.

Representational Development/Formative Assessment

The Reggio approach calls for the integration of the graphic arts as tools for cognitive, linguistic, and
social development. Presentation of concepts and hypotheses in multiple forms of representation

print, art, construction, drama, music, movement, pagersketches are viewed as essential to

children's understanding and experience. Critical for all learners, but especially English Learners, is the
multiple ways that children represent their understanding of a concept.

Teachers as Researchers

At PLN GPR@ne role of the teacher is first and foremost to be that of a learner alongside the children.

The teacher is a teacheesearcher, a resource and guide as she/he lends expertise to children.

Educators carefully listen, observe, and document childrenikwwehile they provoke, caconstruct,

and stimulate thinking and collaboration among children. Each teacher has the responsibility to share

their observations of children with their weekly graldsrel meetings with our curriculum coordinator.
ThesediscisA 2ya Syl o6fS G(SIFOKSNAR (2 RSGSN¥YAYyS GKS ySEQ

HOWTHESCHOQBINSTRUCTIONMETHODOLOGIASIDCURRICULUMWILLENSURE
STUDENMASTEROFTHECALIFORNIBCSBNDOTHERSTATEEONTENSTANDARDS

Children learn beswvhen they are offered an educational approach that builds on their prior knowledge,
offers a range of first hand experiences, provides a variety of ways to show conceptual understanding,
fosters opportunities to ask questions, investigate solutions, hugliteptual understanding and solve
problems. Ultimately, students develop a range of skills such as critical thinking, creativity, collaboration
and communication, which successfully prepare them to continue their education into the 21st century.
To promot and foster these skills, our educational approach includes interdisciplinary planning and
instruction, project and inquirpased teaching and learning and the integration of both the visual and
performing arts. Our teachers are expected to design engpexperiences for their students using the
California Common Core State Standards (CA CCSS), Next Generation Standards and California content
and performance standards as the learning goals.
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environment, where children are valued for who they are and what they bring to the learning context,
and where questioning and inquiry are not only encouraged, but also expected. We understand that
we must address the whole ittithe academic, psychological, cultural, social, emotional and physical
development-in the context of the family, ensuring that the Para Los Nifios approach to education is
systematic, integrated and comprehensive.

PLN GPC teachers guide instructibrotigh data and foster a da#@riven environment to monitor

student progress through multiple measures that are synthesized into a comprehensive assessment
system (baseline, formative, benchmark, performance and prdjased assessments). In addition,

the documentation process promotes reflective teaching practice, ensuring that we are continuously
refining instruction. By merging research and practice, teachers can make instructional decisions that
move students toward the learning goal. Assessment aachlag goals are aligned at every

educational stage. Teachers provide multiple assessments to document student progress in all
learning domains.

Benchmark assessments and trimester grades must be linked to the CCSS and other California
standards in allubject areas. Ecological data creates a picture specific to the child within the PLN
Educational Model while standardized data completes the picture for analysis within similar and
comparative groups.

HOWTHENSTRUCTIONARROGRAMVILLSUPPORSTUDENDE\ELOPMENODF
TECHNOLOGRELATEBKILLANDSTUDENUSEOFTECHNOLOGY

Supporting Technology Related Skills

Each classroom is equipped with a technology cart for instructional use by the teacher containing a
projector, document camera and iPad tablets. Tdiglets are equipped with instructional applications
designed to be used independently by students. Our curricular program, framed by science inquiry,
includes rigorous, standardsased core programs. We see technology as a way to help students
improve thar motor skills and attain the 21st century skills necessary to succeed in school and life. We
know that technology is extremely important to their academic achievement and professional
excellence well beyond scheage years.

At least once a week, studes are required to engage in an educational software program
independently because NETS standards are applied at each grade level in a manner consistent with
grade level appropriate content and expectations. The ultimate goal is to familiarize studémts wi
engaging in academic content through technological devices such as tablets and computers. Students
must be prepared, even at primary age, to engage in compbdsed assessments and projdesed
assignments requiring mulihedia.

Built into our mathenatics curriculum, we utilize a variety of digital tools. These include HMH Math
Expressions iTools which allows students and teachers to use digital manipulatives and simulations to
show problems. In addition, we also utilize HMH Math Expressions Medawitdt reinforces the

topics students are learning in the classroom, providing a challenge for students who have
demonstrated mastery of a topic and allowing additional practice to students who need more support.
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Over the past five years, our studentsvieautilized a variety of programs to build these skills. These

programs include Raz Kids, which allows students to read leveled texts independently and allows for
teachers to individualize literacy activities to target students unique needs. ST (Sfatigbral) Math

Aad RSaA3aYSR F2NJ StSYSyidlINE adGddzRRSyida | yRempdde A RS A
reasoning abilities to explain, understand and solve raiép math problems. Students have also

utilized programs like Discovery Educatand Brain Pop Jr. to learn more about standards based topics.

Transitional Kindergarten

PLN GPC offers Transitional Kindergarten (TK) in accordance with State Policy. Calpataiiek

program is the first year of a twgear kindergarten program praled to students who do not meet the

age eligibility for kindergarten; however, the TK program can be a single year program on a student by
student basis in concert with the parent/guardian and student achievement/First Grade readiness data.
The TK prograroffers a Reggiinspired, constructive approach that supports children's love of learning
and social and emotional readiness. Through meaningful projects and investigations, students can
develop their critical thinking and creative skills.

The program povides students with a school experience that is developmentally appropriate and will
better prepare them for the following grade. It offers students the opportunity to develop basic
fundamental academic skills, such as the sound/symbol recognition, ralmeognition and quantity
discrimination, color recognition, identification of shapes, oral language skills;amcitional
development, and early reading and writing and other skills needed for kindergarten but taught at a
slower pace. TK also accustestudents to the rules, expectations and school schedule, enabling a
better transition for the following school year. The TK program follows the requirements of SB 1381 in
providing a modified curriculum that is both age and developmentally appropridteivallows

students to move on to kindergarten or first grade the following year, depending on their social and
academic development.

ACADEMICALENDARNDSCHEDULES

ACADEMICALENDAR

Adraft 2020/2021 academiacalendarcanbe found below.

The PLN GPschool year is similar to a traditional singek calendar with 180 instructional days,

divided into three trimesters. We exceed the number of annual instructional minutes as set forth in

Education Code 47612.5. Students are dismissed at 2:45pm odayisftuesdays, Thursdays and

Fridays and at 1:15 pm on Wednesdays. Teachers have an additional 12 days devoted to professional
RSOSE2LIYSY(s yAYyS 2F gKAOK 2 OO0 dzNHudaforsiBshititte, ank S a OK 2 2
three during the year.
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commitment to literacy and an interdisciplinary curriculum. All teachers have daily planning periods,
allowing teachers to design and It their instruction to meet student needs and interests.

Sample Regular Day Schedule-ZJK

Time Subject Minutes

8:008:20 Caring School Community Classroom Meeting 20

8:20-9:20 Literacy Instruction: EL Module (Reading, Writing, Integrated | 60

9:209:45 [ AGSNY O LyaaNuzOGA2yY aiAOKI {25

Interactive Read Aloud/ Shared Reading

9:4510:05 Nutrition & Recess

10:0511:00 | Literacy Differentiated Mixing: Foundational Skills Block 55

11:00-12:6 Math & Small Grouplath Centers 65

12:0512:15 | Art (30 minutes a week total) / Library (20 minutes a week tot{ 10

12:1512:55 | Lunch

12:55 1:20 Science/ Labs (x2) & Social Science (x2) 25

1:20-2:20 Designated ELD 60

2:20-2:45 PE 25
Total Instructional Minutes| 345

Sample Minimum Day Schedule:

Time Subject Minutes

8:008:20 Caring School Community Classroom Meeting 20

8:20-9:20 Designated ELD 60

9:20:9:45 Literacy Instruction: EL Module 25

9:4510:05 Nutrition & Recess

10:0511:00 Literacy Differentiagd Mixing: Foundational Skills Block 55
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Time Subject Minutes

11:00-12:00 Math & Small Group Math Centers 60

12:0012:15 [ AGSNI O&8 LyaidNdHzOdAz2yyY 9 a2H15
Awareness

12:1512:55 Lunch

12:551:15 Social Science/ Science 20

Total Instructioml Minutes| 255

INSTRUCTIONAIAYAANDMINUTES

Per Education Code § 47612.5, all kindergarten students are to experience a minimum of 180 school
days and 36,000 annual instructional minutes, while &irsel secondyrade students are to experience

a minimum of 50,400 annual instructional minutes. As a result of having an extended instructional day,
kindergarten students at PLN GPC receive instructional that substantially exceeds the minimum
required for traditional and charter public schools under CalitnEducation Code § 47612.5 by
22,770minutes. First gradand second gradELN GPC students exceed statewide instructional
expectations bys,370minutes.

Number of Number of Number of
Number of Instr. Instr. Mumber of Instr.
Instr. Mumber of | Minutes Minutes Instr. Total Minutes
Number of| Minutes Early Per Early | Number of Per Number of] Minutes Minutes | Number of | Abaove/
Regular |Per Regular| Dismissal | Dismissal | Minimum | Minimum | [Other] |Per [Other]| Total Mumber | Reg'd Per Instr. Below
Grades | Grades Offered Days Day Days Day Days Day Days Day of Instr. Days | State Law | Minutes |State Req't.
TKIK Yes 143 M5 0 0 i 255 0 0 180 36000 58770 22770
I Yes 143 M5 0 0 i 255 0 0 180 50400 RETTO 8370
2 Yes 143 M5 0 0 kT 255 0 0 180 50400 RETTO 8370

PROFESSIONBEVELOPMENT

TEACHERECRUITMENT

Professional development is essential for thecassful delivery of PLINt / mis8ion. The principal, in
collaboration with an instructional leader, organizes, and conducts ongoing professional development.
Our schedule allows the principal to meet regularly with individual faculty members to addexsBicsp
areas of growth in addition to the regularly planned professional development periods. The topics
detailed in the professional development plan section below support PLN GPC faculty as they
implement the curricular program. In addition, the prindiparanges for experts in relevant areas of
education to work with PLN GPC teachdpsofessional development consultants conduct

demonstration lessons in a pselected classroom for teachers to observe. During these days,
teachers meet in TBP or SElype and debrief and provide feedback. Our educational consultants

PARA OSNINOSEVELYNHURMANGRATTBRIMARCENTER 70|
Page



also conduct walkthroughs (at times with the principal and at times alone) and we meet at the end of
the day to provide feedback and debrief about lesson observations.

The weekly school Bedule is structured to allow teachers professional development time during the
normal work hours. On Wednesdays, students are released at 1:15 to allow teachers to attend
professional developments and collaborate with grade level teams. These regulesgooial
development times include guest speakers and trainers, grade level planning meetings, whole faculty
planning meetings and small group planning. There are approximately eight professional development
days planned during the two weeks prior to thars of school, and include agenayide and site

specific trainings. There are four pupil free professional development days where teachers engage in
agencywide training and planning opportunities. Professional development topics are selected based
on the needs of the faculty. Currently, we have a group of teachers who are largely new to the
profession, and our focus areas are balanced literacy, classroom management, assessment and
interdisciplinary planning.

We are implementing curricular and assessinammgrams that are both rigorous and require

specialized skills. We support our teachers by giving them access to experts in the field and the time
they need to explore and implement our programs to the fullest. In Los Angeles, we are fortunate to
be surounded by universities in which some of the most exciting and cuttdge research on and

thinking about education is happening. We have strong relationships with universities, museums and
the like in order to draw from their ongoing understanding ofbpractices in education. Our

Education Advisory Council has been instrumental in assisting our efforts to improve our programming.

PLN GPC staff also benefits from the expertise and resources provided by our parent organization,

Para Los Nifos, and @hprograms. Representatives from the many branches of the organization that

serve students and families in different capacities (e.g., mental health services, family support) work

closely with PLN GPC staff to ensure that they understand the factor¥'tha® A Y LI Ol &G dzRSy (i a
academic performance and the resources the organization can provide for struggling students and

families.

At PLN GPC, teachers primarily plan in grade level groups and with their TBP and SEI program peers.
Teachers are encouraged help each other with planning and classroom management issues. It is not

dzy O2YY2y F2NJ 0SIFOKSNE (2 @AaArd SIFEOK 20KSNRa Ofl aa
are selected by their peers to serve as Kindergarten Chair, First Grade CinginaBZhair and

Assessment Chair. Along with the Principal and Assistant Principal, these teachers make up the PLN

GPC Leadership Team.

PLN GPC teachers are professional educators at various stages in their professional careers. We believe
thattheirp FSaaA2yl t ailAffta akKz2dzZ R 0SS ydza2NIdzZNER | yR 3INER;
skills are attended to. Our teachers often seek further professional growth and will continue to be given

access to the highest degree of professional developmedtsaipport we can provide.

At the beginning of the year, the principal plans professional development calendar. In the third
month of the school year (October), the principal modifies the professional development plan to
adjust to teacher needs, strengtsd interests. The following topics comprise a list of topics for the
20192020school year:
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Routines and ProcedureBositive Behavior Support Plan

LCAP Goals and Para Los Nifios Strategic Plan

20182019 End of Year Data Reviéneas of Growth and Areas Need

EL-Education curriculum grade level planning (new curriculum implementation-2029)
ELPAC Initial Training

ELEducation Reading Foundational Skills Block

Data and Small group instruction/Academies

Social Emotional Learnik@ommunity Circles

Data ReviewBOY Benchmark Assessments

ELEducation English Language Development strategies plariDesignated and Integrated
English Learner Monitorind?otential Reclassification identification

Math Expression&etting Ready for SBAC

=A =4 =4 4 -4 -4 -4 4 -4 -8 -9 A

Recruiting Qualifiedreachers

Teacher selection at PLN GPC is based on teaching experience, demonstration of knowledge of
instructional practices appropriate to the needs of our student population and interest in working
collaboratively with peers. Efforts are made to retteachers who have high levels of education and
experience and who represent the diversity of the population of the school and community. In order to
obtain a diverse pool of qualified applicants, PLN GPC uses a variety of internal and external recruitmen
strategies

We employ teachers who meet the requirementsE8SAnd hold a California Commission on
Teacher Credentialing certificate, permit or other document equivalent to that which teachers in
California public schools are required to hold. Teashmid a multiplesubject credential or the
equivalent and at a minimum, all teachers will have a CLAD certificate. (See also Element 5.) We
strongly prefer all teachers to have a BCLAD certificate to support our English Language Learner
population (this athorization is required for transitional #ingual instruction).

PLN GPC recruitment and selection procedures and practices include notifying qualified PLN staff of

available positions concurrent with external recruitment effortderviewing applicarg personally

and obtaining three employment references. The Para Los Nifios Human Resources Department

maintains complete records and the use of standard interview questions that comply with employment

and labor laws. The following recruitment strategies ased to recruit and attract top talent: a

partnership with local universities, local newspapers (Los Angeles Times3jteelparalosninos.org,

Monster.com, CareerBuilder.com, Indeed.com), California Association of Charter Schools, colleges with
teacher education programs, job fairs, word of mouth, personal contacts, and applicant files. All hiring
F2f{f2064 tI NI [2&8 bA32aQ gNARGOISY LINRPOSRdAzZNB&a F2NJ NB

We have a productive relationship with collegeslainiversities that offer credentialing programs for
recommendations of qualified alumni. Candidates are invited to present an application, résumé, video
and/or live demonstration lesson and participate in an interview. Classified and other personnel are
selected by the principal. Selection is based on experience and qualifying skills along with the duties of
the position for which they are applying. Our recruiting approach has been successful in recruiting a
workforce for our school that reflects the conumity composition.
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MEETINGHENEED®FALLSTUDENTS

PLN GPC uses strategies to target students who have additional @stdients performing far

below or above grade level, students with low socioeconomic status, English Learners, foster youth,
and stdents with IEPs. Our various subgroup populations receive instruction that focuses on their
needs and capitalizes on their strengths, ensuring that all students receive the most effective
education possible.

The following structures assistinmeetindZ8 Sy 1 a Q Ay RAQGARdzZ t ySSRay

1 Smallclasssizesallowteachersto developa deepunderstandingof individualstudent
strengthsandneeds;

1 Aminimumof 45 minutesof planningtime eachday,plusan additionalhour of weeklygrade
levelplanningtime for teaches to modify andlessongo meetthe needsof individual
students;

f  Frequentprofessionablevelopmenttime allowsteachersto learnfrom each2 (i K S8aing:
expertisein differentiatinginstruction;

1 Integratinginstructionand curriculumacrossacademidisciplinesallowsstudentsto
demonstratetheir proficiencyin a variety of ways,promotingmotivation and skill
transference;

1 Multiple andvariedopportunitiesfor communicatiorbetweenteachersand parents
supportsthe PLNGPCGommitmentto personalizingnstruction;and

1 Authenticandvariedformsof assessmenare usedto identify differentiatedinstructional
techniquesfor studentsin needof interventionsandadditionalsupports.

These schoelide structures are the first step in meeting the needstoidents performing below or

above grade level, but additional supports are introduced for students who are performing more than
one level below or above his/her actual grade level, not meeting standards in one or more core
subjects, or has persistentchaBy 3Sa gAGK (KS aoOK22ft Qa | OFRSYAO

Students achieving above grade level are identified through classham®d assessments given early

in the school year. Running reading records, math assessments and writing assignmentgeand ot
classroom projects also yield the type of data that help teachers identify students performing above
grade level. Students scoring in the 80th percentile or higher on benchmark assessments (DIBELS and
Math Expressions) are identified in the first trigter in each grade level as achieving above grade

level. Our universal assessment also provides data that teachers can use for identification purposes.
Kindergarten and First Grade students may qualify for the Gifted and Talented Education program in
the area of intellectual ability beginning the second semester of Kindergarten through the GATE
identification process.

Our Student Success Team is a function of our regular education program. It is a second step to
helping students who may be experiencinidulty with attendance, behavior or learning. The SST

is a systematic, individual, soluti@miented approach to assist students with factors that are
interfering with academic success. Before referring a student, a teacher attempts a variety of
interventions in the classroom and also communicates concerns to parents. The teacher refers the
student to the Student Success Team if classrmral interventions do not yield improvement. The
Student Success Team is composed of the classroom teacher, ®ae®er, administrators and the
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parents. This team clarifies problems and concerns, develops strategies and organizes resources,
provides a system for school accountability, and counsels the parent, teacher and student.

ENGLISHEARNERS

According to datdrom the California Department of Education website, during the 22020 school
year, PLN GPC enrolled 216 English Learners (ELs) comprising approximately 75% of the student
population. PLN GPC serves its EL students in accordance with all applidebée &w®d state laws

and regulations. It is our goal that English Learners develop oral, written, and reading language
proficiency in order to have access to higimality educational opportunities.

According to California Educational Code, all schotiaisare required to provide additional and

appropriate educational services to ELs until they have demonstrated English language skills

O2YLI NroftS G2 GKIFIG 2F GKS RAAGNAROGQAE | gSNF3IAS yI (A
academic deficitsvhich may have been incurred in other areas of the core curriculum (CCR, Title 5,

section 11302). Services must continue until ELS meet objective reclassification criteria (EC 313). This

means that EL students must be provided with systematic and apptegristructional programs and

strategies, including access to the core curriculum, until they atesignated as Fluent English

Proficient (RFEP).

There are two instructional programs available to English Learners at PLN GPC: a dual language

program and a Structured English Immersion (SEI) program. All English Learners receive a daily English
Language Development lesson, a daily physical education class taught in Sheltered English and weekly

art classes taught in Sheltered English. PLN GPC implermheht§ 15 Qa 9y 3f AaK [ SI NYySNJ Y

Procesdor Identifying ELS

All parents or guardians seeking to enroll students at PLN GPC are required to submit a Home
Language Survey (HLS) as part of the registration process. The HLS data is used to identify stud
who may not be proficient in English. Assistance in filling out all registration forms is provided by our
bilingual office staff. Kindergarten Orientation/Family Day sessions are provided during the summer
prior to enrollment. During these sessiongyents and guardians are introduced to the forms in the
registration packet, including the HLS. If parents indicate that there is a home language other than
English on the HLS, or if there are doubts regarding the accuracy of responses, then parerds receiv
program information with placement options. At Kindergarten Orientation/ Family Day, families are
provided with an overview of the SEI and dual language instructional programs and asked to select a
program. Ultimately, parents choose the program for thehild after discussing options with the
principal or a member of the school staff.

Students whose survey indicates a home language other than English take the English Language

Proficiency for California (ELPAC) assessment aligned to the CA ELD Steitfdar@e days of the

start of the school year or within 30 days after the date of first enrollment at the school. The English

language proficiency of all currently enrolled English Learners is assessed in accordance with the test

02y (i NI O 2 NuxCaliforhidl BdGratibr2Gode guidelines. Students with disabilities are

permitted to take the test with accommodations as listed in the Education Code if they are specified in

0KS ad0dzRSydQa L9t 2NJ { SOGAZ2Y pnnuabéptoficiencylis/ £ G SNY |
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administered to students who are unable to participate in the ELPAC test, according to the guidelines
aSi F2NIK Ay GKS aiddzRSydQa L9t o

» Students with *The ELPACIs *The ELPACIs » The testis

ahome the test given administered given within

language other to children atatesting 30 daysof

than English whose home location within registering in

aretestedbya languageis not the school site. school and is

trained English. repeated

examiner. annually.
¢KS 9[t!/ NB&adzZ Ga I NB dzaSR (2 RSUSNXNAYSel BLKS addzRS
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ELPAC test results within 30 calendar days following receipt of test results from the test contractor.
This notification also confirms the stufaél Q& Ay A G NHzZOGA 2y £ LINBINI Y LI | OSY
reclassification criteria.

EducationalProgramfor EnglishLanquagéicquisition

As described above in the Curriculum and Instruction section, PLN GPC offers a Sheltered Instruction
Observation ProtocdSIOP) for English Learners. The SIOP Model is a rebeasdhand validated
instructional model that has been proven effective in addressing the academic and linguistic needs of
English Learners. SIOP consists of eight interrelated components:

Lesson Prgaration

Building Background

Comprehensible Input

Strategies

Interaction

Practice/Application

Lesson Delivery

Review/Assessment

Using instructional strategies connected to each of these components, teachers are able to design and
deliver lessons that imease access to gradevel content for English Learners. In the SIOP model,

students receive core instruction in English, along with embedded English Language Development (ELD)
support. Students receive ELD instruction separate from core content in@peferred to as

Designated ELD. Throughout all content areas students receive content instruction delivered in tandem
with EL standards in Integrated ELD. In both Designated and Integrated ELD teachers use instructional
strategies to help children witlimited English skills access the core content and achieve oral, written,

and reading language proficiency. In a Sheltered Instruction classroom, Spanish is used only when
necessary to aide in comprehension.

PLN ensures that students are provided withh@emic instruction for ELs that emphasizes
comprehensible input designed and implemented so that respective grade level standards are being
followed along with appropriate scaffolding, thereby providing ELs access to the core curriculum
(Krashen, 1987). Blse EL students who do not meet grade level standards in a reasonable amount of
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time will be provided a plan that will assist them with their academic, linguistic and social/emotional
success, that may include additional interventions (such as tutorisghattgroup instruction),
academic assessment, and family services interventions.

SDAIE

Teachers strive to integrate researbhsed SDAIE strategies and language scaffolds throughout the
instructional day. Some of PLN GPC best practices for supporttigtBrearners are below. There are a
number of elements of our program that incorporate these strategies, specifically during language arts,
math, science, and social studies instruction.

1. High Quality, Studerb-Student InteractionA critical elemenbf language development is
providing time and space for students to use language in writing, reading, listening, and
speaking. PLN GPC provides opportunities throughout each lesson for students to discuss ideas
FYR LINRPOSaa AyT2NYI 8 dsedyraguently Sinpuglioutithéday/ thexdisial £ 1 ¢
significant cumulative increase in authentic language practice.

2. Teach Vocabulary®ne of the most important components in language acquisition is vocabulary
development. In the most effective schools, démts are taught vocabulary through formal
instruction and also learn words through use in language rich settings in and out of the
classroom. Effective vocabulary instruction teaches vocabulary in context, gives students tools
to expand word knowledge imgbendently, reinforces word learning with repeated exposures
2O0SN) GAYST alAaydzZ iSa addzRSydaQ ¢l NBySaa | yR
read widely (Brozo and Simpson, 2003).

3. Frequent and Immediate Feedbadiccording taClassroom Instation that Works with English
LearnersELs require immediate feedback that is timely and realistic in order for students to
know how they are doing in the classroom and if they are using language correctly. PLN GPC
teachers provide students with feedbattkprovide information as to how well students are
doing relative to a particular learning goal so that they can improve their performance. Informal
assessments not only provide this feedback, but also inform instruction so that the teacher can
I RedzaiiK Sa 2tz ié¢ a4 ySOSaalNER o0!{/5Z HnncoO®

4. Progress Monitoring and InterventioResearchers from thé&/hat Works Clearinghouse

LJdzof AAKSR | LIN> OGAOS 3IdzARS SyuAadf SR a9FFSOGALS
English Learners in the Elementary Géade & dz33Sad GKFdG Iy STFFSOGAQS
wellRS St 2LI8R I 4488aYSyGa F2NI ARSYGATFeAyYyI AddRSY

progress frequently and use the results of the assessments to drive overall instruction as well as
identify students in need of individual intervention. For example, we use data from formative
assessments with ELs using English language measures of phonological processing, letter
knowledge, and word and text reading to identify ELs who require additional itisinat

support and to monitor their reading progress over time.
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GLAD Strategies

In addition to SIOP, PLN us&®ject GLAD (Guided Language Acquisition Design) for English Learner
instruction. Project GLAD is an effective instructional model for tegcBnglish language development
(ELD) and literacy. The Project GLAD model, created by Marcia Brechtel, is based on the extensive
researchbase of second language acquisition, brain research and effective literacy practices for second
language learners.I@&D is a standardsased ELD instructional model that promotes high levels of
academic language and achievement for students at all levels of English proficiency.

How TheProgramWill Meet TheNew State ELDStandardsAnd UseTheResultsOf The
CELDT/ELPAE Supportand AccelerateStudentProgress

PLN meets the new California ELD Standards by ensuring that EL students:
Provide Designated and Integrated ELD time focused on the California ELD standards
Ensure implementation of Integrated ELD supportinti#® & 4 2F GKS &addzRSy G Qa
Receive differentiated supports during the instructional day and, if the parent consents, after
school tutoring
Have additional support staff to provide targeted intervention for ELD
Engage in social interaction andminating projects to apply new vocabulary and oral language
development
Use technology to increase their exposure to the English language.

PLN GPC analyzes ELPAC results to monitor school wide performance towards achievement of PLN GPC
goals as well assing this information to help analyze effectiveness of current ELD instruction.

ProvideMeaningful Accesd-or EnglishLearners)ncluding Instructional StrateqgiesAnd
Intervention

Each day a minimum of 60 minutes of time is dedicated to ELD for Hoegigher students, in
accordance with LAUSD policy. Classroom teachers all hold proper EL authorization in order to provide
high quality ELD instruction to EL students. The following resdmeéd instructional approaches are
provided to ensure English Lrear students have access to high quality educational opportunities:
SpecialhDesignedAcademidnstructionin Englis SDAIE)
GuidedLanguagé\cquisitionDevelopmeni{GLAD)

Speakingnd ListeningChecklis{ELEducation)

Graphicorganizers

Frontloadingof academicsocabulary

TotalPhysicaRespons€TPR]DiazRico& Weed)
StartSmartLAUSDesignatedELDCurriculum

Stateadoptedandother supplementaELDresources

=8 =4 =4 =8 -4 -8 -8 9

Additionally, professional development is provided to teachers, administrators, andlssigport

staff in the stages of language acquisition, the systematic ELD curriculum, and structures to practice
language to ensure quality implementation of the instructional model. These topics fall under the
umbrella category of strategies for Engllstarners in our Professional Growth plans. All of the

teachers at Para Los Nifios are authorized to teach English Learners through certification by The
California Commission on Teacher Credentialing (CCTC). All teachers are all fully credentialed and have
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aCLAD or BCLAD credential. All teachers have intimate knowledge of their students varying abilities
through formal test data, regular communication with core teachers, and informal weekly
assessments. Primary language support in Spanish is provided eytbithclassroom teacher or

other qualified staff member(s).

Proces$or Annual EvaluationOf The{ O K 2BhdlisdlZearnerProgram

Each year, we will use the ELPAC and reclassification data as a tool to determine which components, if
any, of our EL progm need improvement or revision. The program for students who are English
Learners will be evaluated based on attainment of the following goals:
9 ELstudentswill progressone ELDeveleachyearusingthe ELPA@ssessmenasaform
of measurementswell asanindividualELDportfolio;
91 Dueto the limited gradespanat ParaLosNifios¢ GrattsPrimaryCenter,our reclassification
rate will meet or exceedthe averagereclassificatiomate for primarycentersandsimilarTk2
schoolsn LAUSDfor example Maple PrimaryCenter,FentonPrimaryCenter,RiordanPrimary
Center,WashingtonPrimaryCenter,LexingtonAvenuePrimaryCenter, LakeStreetPrimary
CenterandMariposa NabiPrimaryCenter(SourceCaliforniaDepartmentof Education EL
Reclassificatiobatg 2017-2018)
1 Comparisorof ELperformancein accordancevith the norm benchmarkset by the DIBELS
assessmengystemfor the performanceof Englishproficient studentsof the sameage
enrolledat PLNschools.
Data analysis of the aforementioned goals iéiconducted each year. In the event that one or more
goal is unmet, a plan will be developed in order to improve the program for English Learners.

ProcessAnd SpecificCriteriaFor Reclassification

English Learners will participate in the annual adstiation of the ELPAC until they have demonstrated
that they are able to compete effectively with Englgieaking peers in mainstream classrooms and are
reclassified as fluent English proficient (RFEP). The process for reclassification of Englishdt&drNers
GPC includes multiple criteria and is consistent with guidelines approved by the State Board of
Education including:

Language proficiency will be assessed by the ELPAC overall score of 4.

¢tKS addzRSyiGaQ YIadSNE 2 Tangubge RS cufri@idbds 9y 3 A 2
assessed by the classroom teacher. Student mastery is based on classroom level
assessments aligned to the CCSS for English and Spanish Language Arts, which is

reported on all progress reports and report cards. Students museaeta minimum

score of 3 (proficient) in Language Arts (reading, writing and speaking and listening)

on the most recent trimester report card.

/I 2YLI NRazy 2F GKS adGdzRRSYydQa LISNFE2NXYIFyOS Ay
established range of performanae basic skills based upon the performance of

Englishproficient students of the same age. Students meeting or exceeding the

benchmarks for the grade and time of year that the test is administered will be

considered for reclassification.

Parental inputas a response to notification of ELPAC scores, academic progress

reports and the reclassification process.
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Proces$or Monitoring ProgresOf EnglishLearnersAnd ReclassifiedRFEP%tudents

The testing coordinator will continue to monitor student parftance for two years after

reclassification in accordance with existing California regulations and Title Ill of the Elementary and

{ SO2yRIFNE 9RdzOFGA2Yy ! OG 069{9!0d 9[ Q4 YR wC9t Qa |
teacher, through the implmentation of the school wide ELD program and its embedded assessments

and through ongoing classroom observations and the collection of anecdotal data. Classroom teachers
FRYAYA&UGSNI NdzyyAy3a NBFRAYy3I NBO2NRa &diNgddngi A YSE St
level. All students take the DIBELS Language Arts assessment three times each year as well as the Math
Expressions curriculum assessments. Parents are provided with progress reports at the conclusion of

each trimester. This comprehensive pregs monitoring system ensures that both English Learners and
Reclassified students are on track for academic success.

Procesdor Monitoring Progressand Supportsfor LongTermEnglishlearnergLTELS)

PLN GPC charter identifies that we serve studentgade levels FR. Therefore, within the
context of our current grade level configuration, we do not have students who qualify as Long Term
English Learners.

GFTEDAND TALENTESTUDENTSND STUDENTACHIEVINGABOVEGRADH EVEL

All students are chalfeged by differentiated instruction in the classroom, additional challenge activities

in each subject, and enrichment opportunities intended to meet their specific learning needs. Due to the
nature of the curriculum and methodology employed at PLN GP@reaxhidre able to explore concepts

in greater depth. We utilize the LAUSD GATE identification process. Students demonstrating high
intellectual ability as evidenced in classroom work and as identified by PLN GPC school staff, will be
referred to the LAUSDytthe principal to begin the fefor- service testing process. Students in the

second semester of kindergarten and in first grade may qualify under the category of intellectual ability.

In order to ensure high performing students are provided enrichmieaichers consistently analyze

student data and performance to inform their instructional focus and promote appropriate

opportunities for individualization. They use this information to scaffold or accelerate the pace of
learning activities that target theeeds of all students. The accelerated pace at which gifted and

talented students learn information requires flexible pacing strategies such as: skill grouping, curricular
compacting, and contracting (Daniel & Cox, 1988). This is further supported miimg within grade

levels based on skill levels. This allows students identified as GATE or students achieving above grade
level to work on more advanced projects and tasks which challenge them. Student progress is
monitored through the implementation aflassroom assessments including running reading records,
formative assessments, benchmark assessments in math and DIBELS benchmarks assessments in the
fall, winter and spring of each year.

STUDENTACHIEVINBELOWGRADHEVEL

PLN GPC uses a varietyrifasurers to identify students who are not yet meeting the grade level
benchmarks. One of the primary ways PLN GPC identifies students in need of additional support is by
participating in universal screening for early literacy skills using the Dynanuatindi of Basic Early
Literacy Skills (DIBELS) assessments in the fall, winter and spring. When examining students DIBELS
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scores, our testing coordinator, administration, teachers and other support staff examine this data in a
variety of ways. While we era@ine students overall score and performance band, we also spend
extensive amounts of time analyzing students historical data and their growth. In addition, we look at
the most foundational skills and ensure students have strength in those, before targeoirey

complex skills, to ensure that all students have the strongest foundation possible in their early literacy
skills, setting them up for continued success.

In addition to DIBELS, PLN GPC uses a variety of formative and summative assessmentsrto monito
student progress. These include assessments within expeditionary learning whighitedtR Sy’ (i & Q
knowledge of a range of topics including speaking and listening, letter sound fluency, decoding skills,
phonemic awareness, and fluency. In mathematics, PLOIPBs curriculum based assessments
including but not limited to, unit tests and quizzes. In addition, PLN GPC utilizes mclass Math to test
& 0 dzR fyhdasioRal math skills. Based on the data, progress of students and benchmarks, teachers
create specifigoals for students. Based on these goals, teachers identify the supports necessary for
students to reach those benchmarks. These supports can include interventions in the classroom both
from the teacher and instructional aide, summer school taught byhteex; parentstudent after

school support through our school library or after school support with teachers. In addition, during
mixing, students work in differentiated groups for an hour daily, with both a teacher and instructional
aide, depending on #supports students need. Classroom interventions are carefully designed by
instructional staff to meet the needs of the student and fill any gaps they may have in their learning.

We use the Response to Instruction and Interventior?(Rpproach to idetify students falling into

either category (above grade level and below) and intervene with modifications to the curriculum to

encourage growthStudents referred to the Student Success Team are monitored through the SST

process. Studentswhodonothafel ¢ Q& | NB Y2y AUi2NBR o6& GKS Of I 4aNR?2
to engaging in comprehensive strategies for all students enrolled at PLN GPC.

SOCIOECONOMICALDMSADVANTAGEDOW-INCOMESTUDENTS

Our program is specifically designed to meet the needs pkoutieeconomically disadvantaged
students (as evidenced by FRL status), who make up 93% of our student population. In addition to
developing a strong academic base that enables students to close the achievement gap, PLN GPC
integrates specific strategider working with students classified as economically disadvantaged. Our
intensive focus on literacy instruction in both the TBE and SEI programs ensures that students receive a
myriad of supports for students with limited literacy skills, including aR&sponse to Intervention
approach that meets their academic needs. Progress of smmaomically disadvantaged students is
tracked alongside our general performance monitoring of all students. Credentialed teachers, staff,
and appropriate service providethroughout the school day and after school provide all students
services. Our enrichment programs, including music and art, give socioeconomically disadvantaged
students the opportunity to explore these subjects in depth. And students have opportuloities
technology for academic purposes at school, even though they may not have access at home.

A core component of our Integrated Service Delivery Model is wraparound services for families who
require social services or mental health care. Our compmeive care culture aims to provide effective

and accessible health services to our students and families, and to increase the potential of students to
achieve personal and academic goals through better health. In addition, the physical environment of
schod is welcoming and safe, includes stimulating and varied materials, and is aesthetically beautiful.
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Safe School activities promote a safe place for children whose home neighborhoods are often
characterized by some of the common byproducts of poverty: reegléolence, or both. Students have
ample opportunities to play and work outside. A full spectrum of nutritious food is offered during
nutrition and lunch.

STUDENTW®/ITHDISABILITIES

PLN GPC provides the majority of all special education servicesgmalts to students in the least

restrictive environment (LRE). We provide services for students who qualify for Special Education
services through Resource Support Program (RSP), Language and Speech (LAS) services, Occupational
Therapy (OT), Counselinggdd and Hard of Hearing (DHH) itinerant services and Adapted Physical
Education (APE). Our RSP program includes both a pull out anthpagbroach, determined by the
individualized needs of the student. We also have a Special Day Class, Early Edrazztiom &h

campus that serves students with Mild/Moderate disabilities in need of a smaller instructional setting.
Students enrolled in the Special Day Class participate in general education classes as outlined in their
Individualized Education Plan. In dilth, our Special Day Class also joins general education peers on

field trips and for other enrichment activities regularly.

STUDENT8\ OTHERSUBGROUPS

Foster Youth

tF N} [2& bA32a adzZlR2NIa OKAf RNBY | ¢dantektloffia/lieA S& o @&

family and community, and providing comprehensive and accessible supports in our schools. When
families enroll in PLN Gratts, office staff identifies any students in foster care. This is then community to
our case manager who meets Wwitamilies to complete and intake and identify the needs or services the
family and child may benefit fron€ase managers offer the following supportive services: Nurturing
Parenting classes (promote empathy and chddring skills to prevent abuse, negleand recidivism);

Parent Talk (a space where Protective Factors are promoted and resources are given to caregiver); case
management (tokens are given to help with transportation, food and motel vouchers (depending on
availability), school uniforms (depéimg on availability) and resources/linkages for internal and

community resources. If the child needs extra support, child may participate in Social Skills groups and
may be referred to clinical services for therapy. If family is in case management sgcase manager

gAft O2yySOG 6AGK OKAftRQA OFNBIABSNkF2a0G§SNI OF NB
and child can have daily/weekly cheicksessions with case manager. Depending on the needs of the
family, PLN has a variety of systeimplace to identify, monitor and meet the needs of foster youth and
their families.

Standard English Language Learners

Standard English Language learners are defined as students whose native language is not standard
English, meaning their home langwadiffers in form and structure. Students who have demonstrated

the need for additional support are identified first by teachers and then referred to our Student Success
Team. We utilize a variety of academic indicators to identify students who are athiskincludes

Dynamic Indicators of Basic Early Literacy Skills results, attendance and academic achievement

marks.¢ 2 ARSYUATE aiddRSyiGa 6K2 FNBE adlyRFNR 9y3fAak

procedures. This includes utilizing the_3knguistic Screeners and in the case that additional
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information is needed to address the students language needs, the LAS Links will be administered. To
ddzLIL2 NI &aidl yRIEINR 9y3fAaak €SFENYSNaE S dziat Al S GKS
Mastery Program (AEMP). All teachers at PLN GPC are trained in culturally and linguistically responsive
teaching methods and utilize them daily in their instruction. We also utilize the constructive
O2y@SNEIGA2Yy (22f a LINE JA R SiBnaldadgudge insfrustionsto stafdardd G 2 LIN.
English language learneré.2 Y2y A (G2 NJ a0dzZRSy 4 Qa LINRPINBaa ¢S dziAf A
their academic progress alongside their progress in the LAS and Linguistic screener to ensure that they

are continung to progress.

ATYPICADAY

Sample Regular Day Schedule-ZJK

Time Subject Minutes

8:008:20 Caring School Community Classroom Meeting 20

8:20-9:20 Literacy Instruction: EL Module (Reading, Writing, Integrated | 60

9:209:45 Literacy InswizOG A 2yY aA OKI St | S33ISN|{25
Interactive Read Aloud/ Shared Reading

9:4510:05 Nutrition & Recess

10:0511:00 | Literacy Differentiated Mixing: Foundational Skills Block 55

11:00-12:06 Math & Small Group Math Centers 65

12:0512:15 | Art (30 minutes a week total) / Library (20 minutes a week totd 10

12:1512:55 Lunch

12:55 1:20 Science/ Labs (x2) & Social Science (x2) 60
1:20-2:20 Designated ELD 60
2:202:45 PE 30

Total Instructional Minutes| 325

7:30 Jason is walking sehool with his mother. As he approaches the school he is greeted by parent
volunteers and the principal who help run the valet drop off program in front of the school. As he walks
through the gates of the school, he is greeted by name by one of the caaigas. His mom watches

him enter the gates and waves goodbye, leaving for work.

7:35 Jason immediately walks over to the pavillion where students eat breakfast. As he walks, he is
greeted by campus aides who supervise students in the morning as vgeliressof his peers. He gets in

line for breakfast and is greeted by our food service worker, Ms. Maria. He gets his milk, juice, fruit and
breakfast sandwich. He goes and sits with his friends and eats his breakfast.
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7:50 Jason finished his breakfast ament to line up by the post labeled with his classroom number. His

friends are waiting for morning assembly to begin. Principal Rodriguez is walking around the courtyard

looking for model citizens to lead the pledge of allegiance and the morning chient sAé has selected

3 students, she returns to the podium. His teacher walks to the class and greets them. He hears the
FIYAEALFNI LIKNIFaS aD22R a2NYyAy3azr 9F3FtSdaé¢ o22YAy3a i
morning eaglets in unison. A studehen leads the school through the pledge of allegiance. The

principal then announces birthdays and the lunch menu. As the morning assembly comes to a close, 2
students lead the school through the morning chant:

L R2yQl (y2¢ odzi LQ@S 06SSy G2fR

offiz /2ttS3S A& ¢KSNBE LQfft 32

LQff fSIFENYy (2 NBFIR YR é¢NAGS SI OK RI @
And be so kind in every way

Sound Off

1-2

Sound Off

34

Eaglets here we go!

yYnn WFaz2zyQa Oflaa Aa f SR dzLJa Gl A Néandidgat the K®rA NJ Of | & &
greeting each student. When it is his turn, he can pick between a hug, handshake, high five or wave. He
chooses a handshake because he has been practicing how to shake hands with his right hand, in

preparation for first grade culmin&iy ¢ KSNB KSQft 3ISG (2 ¢l f1 2y adl 3¢
away his backup, places his snack in the snack box and turns in his homework. He then joins his peers on

the carpet for morning meeting. Every morning his class sits in a circle foingoneeting. They usually

go around and share how they are feeling and then learn something about their feelings or bodies.

Today, his teacher picked a book called Peaceful Piggy. They read the book and then practicing

breathing just like piggy. Right lme€ the start English, they go over the three school rules:

Be Safe
Be Responsible
Be Respectful

yYon WFaz2yQa Oflraa A& GNIYyaAGA2YyAy3I (G2 9y3ItAaK [ |
about the movement of the sun. Before startiyt NS R>X WI 42y Q& (Sl OKSNJ f SI Ra
of stretches that is a model for how the sun moves through the sky. After that, Jason sits with a partner

to re-read a part of the story their reading. They have been working on retelling the begjmiddle

and end of the story. Jason sits with his partner andeas the end of the story and talks to his partner

about what happened. His teacher calls the class back to the carpet and they discuss the end of the

story by using the pictures to retél Then, he gets his reading response sheet and draws and writes

about the end of the story. His teacher is walking around helping students. Jason's teacher tells him that

she likes that he used labels in his picture. When the timer rings, everyone ltinigig paper to the

carpet and shares with a partner.

dYHn WFHaz2yQa 0SFOKSNA GStfta GKS OfrFaa GKFdG GKS@& S
showing her they know how to SLANT (Sit up straight, lean forward, ask and answer questions, nod and
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track the speaker) so the class gets to go on a short walk to the sensory path on campus. Jason loves
hopping like a frog so he loves the sensory path.

dYon WFHaz2yQa Ofl aa NBGdaNya G2 GKS Of I aaNRdgny FyR K
reading the book Ralph Tells a Story. After his teacher is done reading, they make a list of things they
can write stories about during the Writing center later this week.

9:45 Jason is the snack monitor so he goes to collect the snack bin ehikest of his class sings the

line up song and lines up quietly. They walk down to the lower courtyard and begin playing. Jason loves
riding the tricycle on the race track. After ten minutes, he hears the whistle and lines up with his class to
walk to thepavilion tables to eat snack.

mMmaYnp ! FTGSNI NBOS&aa AdG Aa GAYS T2NJ YAEAY3IH WHazy 3
A and walks to his classroom. Jason visits each of the 4 centers for 15 minutes. He cycles between
independent eading on Raz Kids using an iPad, playing a fluency game with the instructional aide Ms. C,
doing a graphic organizer with the teacher Mr. A, and sight word memory game with his partner.

11: 10 Jason is so excited because today in PE they are playkegbadisn the upper courtyard. Ms. G
has been teaching him how to dribble the ball.

11:30 Jason returns to his class for math. He sits on the carpet while his teacher shows him how 2 digit
numbers can be broken down to tens and ones. Then, he goes tiebk to work with a partner. His

teachers tells them a number and Jason and his partner build the number using foam ten sticks and
2ySad ! FGSNI KSe RAR a42YS LINI OGAOS>T (KSe 62N oA
learned. At the end ainath, they work on an exit ticket where they draw ten sticks and ones for the 5

numbers his teacher listed.

MHYMpP WFaz2yQa Oflraa fAySa dzZJ F2N) fdzyOKod ¢KSe& 3Si
fireman with his friends. Jason gets a goidicket for being safe from a parent volunteer who was
KStLAYy3a G§KS OF YLMza FARSQ&a &adzLISNBWA&AS GKS @I NR® | S
prize. Jason and his friends and then eat lunch in the pavillion. Today his class is ealingteat

spaghetti and vegetables.

MHYpp ! FOSNI f dzyOKZ WI az2yQa Ofl aa R2S&a 9[5d ¢2RI &
in visual texts. Today they are looking at pictures of different activities they do at different times a day.

As his teacher explains what they will do that day, Jason practices the sentence starters his teacher has

on the board. Jason loves pictures of the sunset and wonders why there are so many different colors in

the sky during this time. His favorite part df[Eis when his class does lines of conversation and he gets

to talk with lots of different partners.

MYpp WFHazyQa Oflaa Aa ¢2NJAy3 2y gNARGAY3T | yI NN
to LA Plaza de Cultura y Artes. Today theyf@ased on adding punctuation to their writing. Jason

NI AaSa KAa KFEIyR FyR &alea (KS& akKz2dzZ R FRR +y SEOf!
FNBE 3JI2Ay3 G2 3F2 G2 F+ O221Ay3 Oflraa G2 tMdirgt@y. al f al H
2:10 a&son is excited because it is time for science labs. Today he gets to go to the explore lab where he

is going to use flashlights and materials to learn about shadows and light. He is excited because some of
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the task cards in the explercenter let him make animal shadows. Tomorrow they will do social science
during this time.

HYnn WFHaz2yQa Oflaa 3Sda NBIFRe G2 32 K2YS®P® WIHazyQa
their backpacks and get in line when their group is called.

2:45 Jasois dismissed and heads to the afterschool program.
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ELEMENT2 z MEASURABLEPUPILOUTCOMES&ND
ELEMENT3 z METHODBY WHICH PUPILPROGRESSOWARD
OUTCOMESVILL BEMEASURED

G¢KS YSI adzN) 6t S LizLAt 2dzl O2 Y St & RSty dzlUMA SRAzFQ@NY 28 5¢
of this part, means the extent to which all pupils of the school demonstrate that they have attained the
alAattazr (y26fSR3IST IyR FGdGAdGdzRSa aLISOAFASR a 32!
shall inclucge outcomes that address increases in pupil academic achievement both schoolwide and for

all groups of pupils served by the charter school, as that term is defined in subparagraph (B) of
paragraph (3) of subdivision (a) of Section 47607. The pupil outcashall align with the state priorities,

as described in subdivision (d) of Section 52060, that apply for the grade levels served, or the nature of

GKS LINBINIY 2LISNI S REd Code § 4i780S(b)B)KB).)NII SNJ a OK22f d¢
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practicable, the method for measuring pupil outcomes for state priorities shall be consistent with the

gl & AYF2NNIGA2Y A& NBLR2NISR 2(Fd Codel8ATERH)(C)) OO02dzy i I 6

MEASURABLEOALS OF THEDUCATIONAPROGRAM

Charter School shall meet all statewide content and performance standards and targets. (Ed. Code 88§
47605(c)(1), 60605.)

Charter School shall comply with all applicable laws and regulatioriedé@AB 97 (2013) (Local Control
Funding Formula) and AB 484 (2013), as they may be amended from time to time, including all

requirements pertaining to pupil outcomes.

STANDARDIZETESTING

Charter School agrees to comply with state requirements &tigpation and administration of all state
mandated tests, including computéased assessments. Charter School shall submit and maintain
complete, accurate, and up-date California Longitudinal Pupil Achievement Data System (CALPADS)
data in accordare with the requirements o€alifornia Code of Regulations, title 5, section &arter
School hereby grants authority to the State of California to provide a copy of all test results directly to the
District as well as Charter School. Upon request, €h&thool shall submit, in the requested format (e.qg.,
CD), a copy of the results of all statendated tests to the District.
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PUBLICSCHOOICHOICEPERFORMANCE

Charter School will track the same information presented in the LAUSD School Report Cards.

To ensure sharing of best practices, Charter School agrees to participate in research and/or evaluation
projects in partnership with LAUSD, higher education institutions and/or research organizations. This
participation may involve survey or interviews witachers and parents to understand factors associated
with student performance.

/| K NISNJ { OK22f Qa LISNF2NXIyOS gAtt 0SS S@Ifdad G§GSR A
procedures of the Public School Choice program.

MEASURABLEOAL®OFTHEEDUCAIONAIPROGRAM

PLN GPC holds high expectations for student mastenhalad all members of the schoammunity

I O02dzyGil ot S FT2NJ alddzRSyiaQ &adz00Saad tdzNRdzZyid G2 9R
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priorities, as described in Education Code Section 52060(d), and specific annual actions to achieve those
J2lfad ¢KS YSIFadaNIo6fS 3F2+fa yR 202S0Oéathdbie 2F t [ b
eight California identified priority areas. Our LCAP includes goals for the whole school as well as for
numerically significant student subgroups.

MEASURABLEUPILOUTCOMESUMMATIVEASSESSMEWERFORMANJRRGETS

PLN GPC student achievamacross multiple disciplines is systematically assessed using multiple

measures. Our assessment model contains measures that are formative and also summative, holistic

and standardized, anecdotal and nomeferenced. This approach to assessment is coiveéuo

measuring individual student progress, evaluating groups of students, and assessing the whole school
FNRY @SIFNJ (2 @SINW ¢KS t[b Dt/ Qa |aaSaayvySyid Y2RSft
instructional program designed to prepare sturdg to be educated for the 21st century.

METHOOFORVEASURINGUPIIPROGRES®WARDDUTCOMES

PLN GPC utilizes a variety of formative assessment measures consistent with the educational program
outlined in Element 1 to track student progress towards reasbf the California academic content
and performance standards, including CA CCSS. To do this, a variety of assessment are utilized,
including:
1 DIBELSlext;
1 Fountas& Pinnell
1 ExpeditionantearningCurriculumAssessmenténcluding:letter and sound
identification,decodablereading,fluencyassessmentsunningrecords, writing
assessmentwith rubrics,speakingand listeningassessmentstc.),
1 Math Expression€urriculumAssessments
T mClasdMath;
1 StudentPortfolios;
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1 Rubricdor ProjectBased_earnng.

These tools are utilized to measure student progress and achievement overtime. DIBELS Next is the
primary tool we utilize to identify students who need additional support and monitor student progress
toward early literacy skills. This is administeBetimes a year, BOY (Beginning of the Year), MOY
(Middle of the Year) and EQY (End of the Year). In addition, for students who are not meeting
benchmark, they are progress monitored on a regular basis to measure their progress after in class
intervention and other additional supports.

Fountas & Pinnell is an assessment system which allows teachers to identify the appropriate level of
rigor for instruction and independent reading for an individual student. The assessment has two main
components: oral readig, during which teachers code students independent reading for fluency and
accuracy, and comprehension, during which teachers ask a series of free response questions to score
the extent to which students understand the text and text features of the tegytread. This allows
teachers to identify what literacy strategies students are implementing and which they need more
support in.

EL Educatioincludes a variety of assessments rooted in the curriculum. We utilize these assessments to
measure student prgress towards the standards in both literacy and English language development.
These assessments are given at varied points, but at a minimum at every benchmark period. To monitor
& 0 dzR Brgyiess M reading, writing, speaking and listening, we utlizariety of checklists and

rubrics aligned with specific standards to monitor student progress. Teachers examine and monitor
student progress with specific criteria for demonstrating mastery.

Math Expressions have a variety of assessments attachesl ¢ariticulum including BOY and EOY exams

as well as tests and performance tasks for the end of each unit. These unit tests are given at 3 week to 6
week intervals, depending on the length of the unit. Within each unit there are multiple quizzes to
monitor student progress. mClass Math assesses students fundamental math skills and mathematical
reasoning in a series of one minute probes. These assessments test everythirgjuidem ability to

count to their ability to solve simple addition problems. Ibals us to identify students who are at risk

and need intervention as well as measure the success and growth of our math instruction and its impact
on foundational math skills.

We also utilize HMH Getting Ready for the Smarter Balanced Assessmentd gresstions in similar

formats to what children will see on the SBAC and allows teachers a more robust understanding of what
students understand. We utilize both the benchmark assessments (BOY, MOY, EQY) and the
performance tasks associated with each benelnk. Teachers also utilize standards based quizzes to
assess student progress in an SBAC aligned format.

DATAANALYSIBNDREPORTING

Using data to create, support, and sustain aHjgtlzZl €t A 1@ &aO0OK22t A& SaaSydailf
children anaheir families succeed. As described above, PLN GPC uses a variety of assessment tools to
measure student outcomes. Assessments are utilized for a variety of purposes: celebrate the success
and growth of our students and to identify the areas in whichstudents need more support in. We

utilize a wide variety of data to monitor the progress of students. We have over 5 regularly administered
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and monitored literacy assessments as well as 3 math assessments programs which we utilize to
monitor math progress

Everything from attendance data tofaii dzR Scyréis @riiformative assessments in ceagsutilized to
understand and monitor student growth. All assessment data is utilized and exantitiegigrade level,
clasdeveland by individual student. Dugnprofessional development and grade level planning teachers
and staff come together to examine data and design instruction to meet these nietltsin math and
literacy. Because grade levels mix for literacy centers, PLN GPC relies heavily on coltatooeaisure

the continued success of students. This also helps identify which students need intervention and which
need enrichment. We are then able to funnel support into the classrooms with the highest need. Every
week teachers meet to discuss studembgress and groupings are fluid and responsive to student

needs. Similarly, the pace and scope of instruction is adjusted based on the needs of students as
provided by performance tasks, checks for understanding and unit assessments, SBAC aligned standard
specific quizzes and timed math foundational assessments.

In addition to utilizing data to drive our instruction, we also regularly share our data with all
stakeholders (students, parents and PLN leadership). Parents examine student data alongside the
Principal during learning with the principal, workshops in which our Principal teaches parents how to
read the results of theié (i dzR 8ayaiprOfe and provides activities to practice and reinforce the skills
students need. Data is also shared with pageamnd the community during ELAC, School Site Council and
Coffee with the Principal meetings to continue to engage our school community in the continued
success of our students.

Administrators evaluate student achievement data each trimester and repeit fimdings to the VP of
/| KF NISNJ { OK22ftad ¢KS =+t 2F / KFENISNI {OK22fa NBLR NI
the PLN Board of Directors during quarterly board meetings.

GRADINGRPROGREFEPORTINGNDPROMOTION/RETENTION
Grading Polig
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mastery of standards and learner behaviselfmanagemenand relationship skillsYeachers

communicate progress related to specific skills dyiparentteacherstudent conferences, as well as

through ongoing verbal and written feedback during class lessons and on student work. Teachers

incorporate benchmarks, quizzes, standabdsed projects, and essential classwork activities to

calculate progess report grades. Progress reports are standards based and agddssf the

following areas:

1 LearnemBehavior:Studentdevelopsskillsthat allow him or her to function productivelyin
the classroomand academigrogramincludingrelationshipskillsand selfmanagement

1 Languagéirts: Studentdevelopsgradelevelskillsin reading,writing, listening,and
speaking

1 Mathematics:Studentdevelopsgradelevelskillsin mathematics
1 PhysicaEducationStudentdevelopsageappropriategrossandfine motor skills
1 EnglishLanguag®evelopmentExposureand practiceusingincreasinglysophisticated
EnglisHanguageandacademiaconversatiorskills
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Students at PLN GPC receive grades based ehgrdding scale:

Proficiency Level| Grading Scale
Exceedshe Standards 4
Meets the Standards 3
Approaches the Standards 2
Does Not Meet the Standards 1
Not Assessed during current N/A
Trimester
No Data* N/D

*Note: Such a rating occurs when there is no data. For example, when a student is enrolled titwards
end of the grading period and the student has not taken any assessments. Also, if a student arrives
during a reporting period there will not be data from PLN GPC to report.

Type and Frequency of Progress Reporting

PLN GPC operates on a trimestettaysfor reporting grades, monitoring student academic and social

progress with parents. We assess student performance at three periods during the school year. We

report our findings to families during parent conferences, culminating with a final confeedrihe end

2T (KS aO0OK22f @&SIFENXY Ly O2yFSNByOSas (GSIFOKSNBE LINRO
grade and provide resources for parents to support their child at home.

September October: Students take baseline assessments. At baathtwosnight, parents

learn about the end of the year benchmarks and goals, and the ways they can support their
child's education. Based on DIBELS Next, students who score below benchmark are progress
monitored every 2 weeks, students who are approachingchenark are progress monitored
every 3 weeks.

November: End of First Trimester. Students take BOY Benchmark assessment. During parent
conferences, Teachers review student growth and student progress towards the end of the
year benchmarks. When additiorslpport or challenge is needed, teachers share the plan

with families, ask for feedback, and share activities with families that can support students.

February: End of Second Trimester. Students take MOY benchmark assessments. During
parent conferencesleachers review student growth and progress towards the end of the
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year benchmark. When additional support or challenge is needed, teachers share the plan
with families, ask for feedback, and share activitiéth families that can support
students.

June End of Third Trimester. Students take EOY benchmark assesshh#m@student is
being retained or therer@ significant concerns, parents will meet with the teacher and
other school staff to identify supports for student and plan moving forward.

Promotion/Retention Policy and Procedures

PLN GPC continuously strives to promote high educational standards and advance the academic
achievement of its students. In order to ensure all PLN GPC students are on track and prepared for
success in the next gde level and beyond, PLN GPC has a promotion and retention policy in accordance
with Education Code Section 48070.5(1)(d). The law requires that all Boards of Education adopt a policy
that establishes criteria regarding promotion and mandatory retentibatadents at specific grade

levels. Students in grades-IKnust meet or exceed the criteria outlined below in order to be
recommended for promotion to the next grade. Students in Kindergarten are recommended for
promotion and retention by PLN GPC, but final decision is in collaboration with parents.

In order to attain a recommendation for promotion to the next grade, students must meet or
exceed at least three of the following requirements:

TK/Kindergartenpassingevel Aaccordingo runningrecordsby spring(March)
1stgrade:passing-evelD accordingo runningrecordsby spring(March}

2"d grade:passind_evelaccordingo runningrecordsby spring(March);
TK/K:Meetsexpectationgn schoolreadinessskillsfor kindergarten

Nomorethan 19 daysof unexcusedbsence

Meetingstandardsn all academicreas

=A =4 =4 =4 -4 =9

PLN GPC employs robust Response to Intervention practices and diligently strives to identify and
address the needs of at risk students early in the school year to avoid retentiofolltgng
interventions and supports are provided for all at risk students to provide assistance in mastering
grade level standards:

9 Differentiated,smallgroup,andindividualstandardsbasedinstruction;

1 Supplementahcademicsupportprogramsmaybe providedbefore or after schoolto
givestudentsadditionalacademicsupport;and

9 Summerschoolprograms.

If a student is not making adequate progress and becomes a candidate for retention, teachers and
school leaders will take the following steps:

Stepl:
Identify students based on promotion criteria, which occurs after the first reporting period:

1 Studentsat riskfor retention areidentified at the first reporting periodin the first
trimester,whenpossible A studentcannotbe recommendedor retention solelyon the
basisof absences.
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1 AnSSTmustoccuroncea studenthasbeenidentified by their teacherand evidencehas
beencompiledto validatethe concern.Somepiecesof databulleted below:
o Notmeetinggradelevelbenchmarktarget in Literacyor Mathematics
benchmarkassessmentfor two consecutivebenchmarkperiods,i.e. Winter and
Spring
o Kinder:Not passindevel Aaccordingto runningrecordsby spring(March)
FirstGrade:Not passind-evelD accordingto runningrecordsby spring(March)
o Notmeetingexpectationsgn schoolreadinessskillsfor Kindergarteror TK
accordingo teacherobservation
o0 Studenthasmissed20 or moreinstructionaldayswithout an excuseandis
not meetingstandardsn at leastone academiarea.

o

Step 2
Recommend retention based on evidence:

1 Answerall the questionson the retention questionform for eachof the studentsthat
meetthe criterion from step 1 includingprovideall the documentationof efforts to assist
student, notesfrom SSTIf an SSThasnot occurred,then the studentcannotbe
recommendedor retention

1 Basedonyouranswerscreatea list of studentsrecommendedor retention by
filling out the retention spreadsheet.

1 Copiesof all evidencefor the final teacherrecommended-etention list of studentsis
sentto the principalbeforethe lastweekof Marchfor verification

Step 3
1 Noticeof Retentionletters senthomeviamail and phonebasedon principalanalysiof

retention list and supportingdocumentation

1 Officestaff will serd homeform letters with criterion explainingthat their childis at risk of
retention. Theletter will havea date andtime for a follow-up SSTo discussextsteps
andplansto supportthe studentthroughoutthe remainderof the schoolyear.

1 Allletters notifying familiesthat studentsare still at risk of retention mustbe sent prior
to SpringBreakto provideampletime for further intervention and discussiorbetween
the schoolandthe family.

1 Officestaffwill follow up with parentsviaphoneto confirm meetingtimes.|If parentscannot
makethe meetingtime, then they mustchoosea date within 48 hoursof the originaldate
to ensurethat studentsare awareof their statusfor the following schoolyear.

Step 4

Complete an SST to determine statusriext school year (April):

1 Atthis SSwe are seekingunderstandingand consensusThisSSExistsasour final
interventionprior to retention. Therearethree optionsthat canresultfrom this
meeting:

(1) Evidenceasanalyzedandall partiesagreethat retentionisthe bestdecision.

(2) Evidenceasanalyzedandall partiesagreethat retention is not the bestdecision.

(3) Evidencasanalyzedandsolutionsare developedthat allow the studentto
moveon to the nextgrade
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1  Wewill schedulea follow-up SSTmeetingbasedon the resultsof this meeting.If the

studentis goingto be promoted,then a follow-up meetingis not required.Whetherthe
studentisin needof further intervention or we havedecidedto retain, we will have
anotherSSTo follow up with the family during parentteacherconferencescheduledor
the final weekof school.

Step 5
Final SST to determine status for next year:

1 Atthe final SSTwe are seekingto finalizeour decisionfor nextyear.Familieswill leavethis

meetinghavingcometo a collaborativedecision.If parentsare not in agreementwith our
recommendatiorfor retention, then they mayappealto the VPof CharterSchoolswho
will makea final determinationbasedon the evidenceprovided.

At the final SSTwe will either discusghe findingsof the final interventionin order to make
apromotion/retention decisionor we will discusghe retention plan (includingsummer
schoolandextraservicedo supportlearning)for the followingyear.

Familieswill leavethis meetingwith arepon cardanda decisionaboutretention. There
shouldbe veryfew familiesat this final meeting.
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ELEMENZ ¢ GOVERNANCE
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GENERAPROVISIONS

As an independent charter school, Charter School, operated as or by its nonprofit public benefit
corporation, is a separate legal entity and shall be solely responsible dodethts and obligations of
Charter School.

Charter School shall ensure that, at all times throughout the term of the Charter, the bylaws of its
governing board and/or nonprofit corporation are and remain consistent with the provisions of this
Charter. Inthe event that the governing board and/or nonprofit corporation operating Charter School
amends the bylaws, Charter School shall provide a copy of the amended bylaws to CSD within 30 days of
adoption.

Charter School shall send to the CSD copies af\arging board meeting agendas at the same time that

they are posted in accordance with the Brown Act. Charter School shall also send to the CSD copies of all
board meeting minutes within one week of governing board approval of the minutes. Timely pofting
F3SYRIFa&a YR YAydziSa 2y [/ KFENISN { OK22f Qa ¢6So0aAiriusS o

The District reserves the right to appoint a single representative to the Charter School governing board
pursuant to Education Code section 47604(b).

LEGAL ANIPOLICYCOMPUANCE

Charter School shall comply with all applicable federal, state, and local laws and regulations, and District
policies as it relates to charter schools adopted through Board attion.

Charter School shall comply with all applicable federal and st@ierting requirements, including but not
limited to the requirements of CBEDS, CALPADS, the Public Schools Accountability Act of 1999, and
Education Code section 47604.33.

Charter School shall comply with the Brown Act and the Public Records Act.

3 TheDistrictisin the processof compilinga list of LAUSIpoliciesthat applyto its authorizedcharterschoolsThelist will be
finalizedby April 1, 2018.CharterSchoolDivisionstaff will annuallyreview District policiesand makerecommendationgo the
LAUSBoardof Educatbn on continuedapplicationto charterschools Asa PSCharterSchoolthe Districtwill coordinatewith
the CharterSchoolbn anyadditionalpolicieswhich mayapply.
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Charer School and all employees and representatives of Charter School, including members of Charter
{OK22tQa 3JI20SNYAy3a o602 NRZ YSYOSNER 27F / KINISN { OK
Charter School administrators, and managers, shall comply edér&l and state laws, nonprofit integrity

standards, and LAUSD charter school policy, regarding ethics and conflicts of interest. Charter School shall
SYGSNJ Ayid2 Fftf GNIyalOdAzya FyR O2yRdzO0 obemAySaa
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Charter School shall notify parents, guardians, and teachers in writing within 72 hours of the issuance of
a Notice of Violation, Notice of Intent toefoke, Final Decision to Revoke, Notice of {IRemewal, or
equivalent notice, by the LAUSD Board of Education.

TiTLEX, ECTION04, ANDUNIFORMOOMPLAINTPROCEDURES

Charter School shall designate at least one employee to coordinate its efforts tdycwitip and carry

out its responsibilities under Title IX of the Education Amendments of 1972 (Title IX) and section 504 of
GKS wWSKIoAftAGIGAZY 11 OG0 2F mMdTto 64a{SO0GA2Yy pnnéovsz |
Charter School alleging itsoncompliance with these laws or alleging any actions which would be
prohibited by these laws. Charter School shall notify all of its students and employees of the name, office
address, and telephone number of the designated employee or employees.

Charter School shall adopt and publish complaint procedures providing for prompt and equitable
resolution of student and employee complaints alleging any action that would be prohibited by Title 1X or
Section 504.

Charter School shall adopt and implement sped@ifid continuing procedures for notifying applicants for
admission and employment, students and parents of elementary and secondary school students,
employees, sources of referral of applicants for admission and employment, and all unions or professional
organizations holding collective bargaining or professional agreements with Charter School, that Charter
School does not discriminate on the basis of sex or mental or physical disability in the educational
programs or activities which it operates, and thatis required by Title IX and Section 504 not to
discriminate on any such basis.

Charter School shall establish and provide a uniform complaint procedure in accordance with applicable
federal and state laws and regulations, including but not limited toapplicable requirements of
California Code of Regulatigriile 5, sectiord600 et seq.

Charter School shall adhere to all applicable federal and state laws and regulations regarding pupil fees,
including Education Code sections 4901@9013, andextend its uniform complaint procedure to
complaints filed pursuant to Education Code section 49013.

Charter School shall extend its uniform complaint procedure to complaints filed pursuant to the Local
Control Funding Formula legislation provisionsfegh in Education Code section 52075.
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RESPONDING TIRQUIRIES

Charter School, including its nonprofit corporation shall promptly respond to all reasonable inquiries,
including but not limited to inquiries regarding financial records from the Distrid, shall cooperate

with the District regarding any inquiries. Charter School acknowledges that Charter School, including but
not limited to its nonprofit corporation, is subject to audit by LAUSD, including, without limitation, audit
by the District Officeof the Inspector General. Charter School shall provide the District with current,
complete, and accurate contact information for Charter School, Charter School administrators, and Board
members.

If an allegation or other evidence of waste, fraud, abusepther material violation of law related to

/| KI NISNJ { OK22f Qa 2LISNIXGA2yas 2NJ 6NBIOK 2F (KS / KI
School, including but not limited to its nonprofit corporation, employees, and representatives, shall
cooperate with any resulting inquiry and/or investigation undertaken by the District and/or the Office of

the Inspector General Investigations Unit.

Charter School acknowledges and agrees that persons and entities that directly exercise control over the
exlSYRAGAZNE 2F / KFNILSN) { OK22f Qa Llzof A0 TFdzyRa ackKkl f

charter school oversight.

NOTIFICATION OF TBESTRICT

Charter School shall notify the Charter Schools Division (CSD) in writing of any citatiotises @fo
workplace hazards, investigations by outside governmental regulatory or investigative agencies, lawsuits,
changes in corporate or legal status (e.g., loss of IRS 501(c)(3) status), or other formal complaints or
notices, within one week of receijif such notices by Charter Schddhless prohibited by law, Charter
School shall notify the CSD in writing of any internal investigations within one week of commencing
investigation. Charter School shall notify the CSD within 24 hours of any dire emeogesgcious threat

to the health and safety of students or staff.

STUDENTRECORDS

Upon receipt of a student records request from a receiving school/school district, Charter School shall

GNF yaFSNI I O2L® 27F (KS & dzR Stgni(Idpschodt daysin&éc&rdatzdzy dzt |
with Education Code section 49068. Charter School shall comply with the requirements of California Code

of Regulations, title 5, section 3024, regarding the transfer of student special education records. In the

event Chaer School closes, Charter School shall comply with the student records transfer provisions in
Element 15. Charter School shall comply with the requirements of Education Code section 49060 et seq.,
which include provisions regarding rights to access sttidecords and transfer of records for youth in

foster care.
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PARENTENGAGEMENT

Charter School shall not require a parent or legal guardian of a prospective or enrolled student to perform
volunteer service hours, or make payment of fees or other mogiesgls, or services in lieu of performing

@2t dzyGSSNI AaSNBAOS: a | O2yRAGAZ2Y 2F KA&AKKSNI OKA
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manner kecause his/her parent cannot, has not, or will not provide volunteer service to Charter School.

FEDERAPROGRAMOOMPLIANCE

As a recipient of federal funds, Charter School has agreed to meet all applicable programmatic, fiscal and
other regulatory requiements of theElementary and Secondary Education Act (ESEA, also known as Every
Student Succeeds Act (ESS#Y] other applicable federal programs. Charter School understands that it

is a local educational agency (LEA) for purposes of federal complindaegorting purposes. Charter
School agrees that it will keep and make available to the District any documentation necessary to
demonstrate compliance with the requirements of ESEA and other applicable federal programs. Charter
School also acknowledgesathas part of its oversight of Charter School, the District may conduct program
review for federal as well as state compliance.

GOVERNANCHRUCTURE

ParalLosNifios- EvelynThurmanGrattsPrimaryis a direct-funded,independentcharter schoolthat is
operatedby ParalLosNifios,CaliforniaNon-Profit PublicBenefitCorporationwith a 501(c)(3)ax-exempt
designationfrom the IRSTheCharterSchoobperatesautonomouslyfrom the District, with the
exceptionof the supervisonpoversightasrequiredby statute and other contractedservicesas
negotiatedbetweenthe Districtandthe CharterSchool Pursuantto CaliforniaEducationCodeSection
47604(c)the Districtshallnot be liablefor the debtsand obligationsof the CharterSchoolpperatedby
a Califania non-profit publicbenefit corporationor for claimsarisingfrom the performanceof acts,
errorsor omissiondy the CharterSchoolslongasthe Districthascompliedwith all oversight
responsibilitiegequiredby law.

TheParalosNifiosBoardof DirectorsgovernsPLNGPCin accordancewith this charter petition andits
adoptedcorporatebylawsthat shallbe consistentwith the terms of this charter.
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ORGANIZATIONAIHART

President/CEQ

Para Los Nifios Board off
Directors

Audit Committee ad Finance Committee

Executive/Governance Charter School
Committee Operations Committee

Supt./VP of Charter
Schools

Other PLN Leadership
(e.g. Chief Financial
Officer)

English Learner
Advisory Committee
(ELAC)

Functionsand Rolesof Board Committees

School Site Council
(s5C)

PLN GPC Instructional
Staff

' PLN GPC Classified Staff

Thecommitteesof the PLNboardenablelongerdiscussionsvithin smallergroupsof people,someof
whom havespecificcontentexpertise enablingthosecommitteesto makewell-informed
recommendationgo be presentedto the full boardfor reviewandapprovalat regularboard meetings.
All committeemeetingsare conductedin accordancevith the RalphM. BrownAct,andassuchare

publiclynoticed,etc.

PARALOSNINOSEVELYNHURMANGRATTBRIMARCENTER
Page

08|



1 TheExecutive/Governanc€ommitteecompriseghe BoardChair,ViceChairand Chairsof every
committee (Finance Audit, EarlyEducationand CharterSchoolOperationspndservesasthe
nominatingcommitteefor prospectivenew boardmembers.TheExecutiveCommitteehasall
the powersof the Boardbetweenboardmeetings,within the limitationsasoutlinedin the
bylaws.

1 TheFinanceCommitteeprovidesoversightof schoolfinances ensuresaccurateand
comprehensivdinancialreportingto the board,andraisestrategicfinancialissuedor board
discussionTheCommitteereviewsmonthly financialstatements,and annuallyreviewsthe
agencybudgd andrecommendsapprovalby the full board. TheCommitteeprovidesfinancial
expertiseand guidanceasneededby PLNthroughoutthe year.

1 TheAudit Committeerecommendshe selectionof the auditor, ensureshe organizationsolicits
new proposaldor audiors everythree years,meetswith the auditor beforethe auditis
reviewedby the full board,andrecommendsacceptanceof the final audit by the full board.
TheCommitteeprovidesaudit expertiseand guidanceasneededby PLNthroughoutthe year.

1 TheCharter SchoolOperationsCommitteemeetsmonthly andreviewscomprehensivelyhe
finances enroliment,attendance academigerformance staffingand other operationsof the
charterschoolsand extendedlearningprograms.TheCommitteealsoreviewsthe LCARN order
to recommendapprovalby the full board,and provideseducationaland managemengxpertise
andguidanceasneededby PLNthroughoutthe year.

Major RolesAnd Responsibilities

ThePLNgoverningboardis responsibldor:
1 Ensuringhe chartersclool operatesin compliancewith all applicabldawsandthe termsof its
charterviathe PresidentCEOQO;

1 Hiring, supervising and evaluating tReesidentCEO;

1 Approving major contractual agreements;

1 Approving the general policies of the Charter School;

T ApINB @AY 3 YR Y2yAG2NRYy3I GKS / KFENISN { OK22f Qa

9 Acting as a fiscal agent. This includes but is not limited to the receipt of funds for the operation
of the Charter School in accordance with applicable laws and the recajpamis and donations
consistent with the mission of the Charter School;

1 Contracting with an external independent auditor to produce an annual financial audit according
to generally accepted accounting practices;

1 Approving annual independent fiscal auditdgperformance report;

1 Establishing Board Committees as needed,;

1 Appointingnew Board members and provide orientation training;

1 Executing all applicable responsibilities provided for in the California Corporations Code;

1 Engaging in ongoing strategic plargiin

1 Approving the school calendar and schedule of Board meetings;

1 Approving charter amendments as necessary and submitting requests for material revisions as

necessary to the District for consideration; and
1 Participating in the dispute resolution procedwrad complaint procedures when necessary.

TheChiefExecutiveOfficer(CEO])s responsibleor:
1 Oversightof the day-to-day operationsof ParaLosNifios;
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Implementationand accountabilityfor the strategicplanand annualoperatinggoals;
Fundraisingandadvocacy;

Recommendingolicyand procedureto the board;

Developinghe annualoperatingbudgetfor board approvalin collaborationwith the Chief
FinanciaOfficer(CFO).

=A =4 =4 =4

TheChiefFinancialfficer (CFO)sresponsibleor:
9 FinanciaBndbusinessnfragructure, includingbudgeting,analysisplanning,andtracking
revenues;
1 Contractnegotiations,governmentreportingand compliance accountspayable financial
statements,overseeingaccountingand auditingproceduresand policies.

TheSuperintendent/\Mie Presidentof CharterSchoolds responsiblefor:

1 Leadershimnddirectionof the PLNCharterSchoolsunderthe direction of the CECandthe PLN
Boardof Directors;

1 Supervisiorof the PrimaryCenter Elementaryand Middle Schoolprincipals;Directorof Secial
EducationParentand FamilyEngagemen€oordinator;Directorof Extended_earningDirector
of InstructionalSupport;OperationsCoordinator;and ProgramAssociate;

1 Reportingto the boardon schooldataandstatus;

1 Pedagogyeducationalvisionandinstructionalleadership.

ThePLNGPPrincipalis responsibleor:

1 Leadershimnddirectionto teachersand staff;

1 Instruction,includingcoachingmentoring,and professionabdevelopment;

1 Hiring,evaluating,andterminatingstaff;

1 Providinga safeenvionmentfor learning.

More detailedjob descriptionsare providedin Element5.

GoverningBoardCompositionand Member Selection

Thecurrent ParaLosNifiosgoverningboardincludesten (10)to twenty-five (25)directorsassetby the
Boardat its annualmeeting.Currently the Boardincludesl6 directors(andone emeritusdirector who
servesasanadvisorandnot adirector). Eachdirector is prominentin hisor her respectivefields
(finance,businessreal estate, publicaccountingmarketing,law, entertainment, educationand/or
philanthropy).Boardmembersrepresenta diversityof languagegthnicity, geographygender,sexual
orientationand age.No employeeof PLNserveson the Board.Althoughnot required,the Boardwill
striveto createan odd number of Directorsfor voting purposes Eachdirector servesa renewableterm of
three (3)years,with approximatelyone-third of the total numberof directorsthen in office electedeach
year.

Vacanciesre filled by a majority vote of the Boardof Directas. Besidespecificcontent expertise,
candidateanustdemonstratea clearcommitmentto childrenandtheir successTheBoardGovernance
committeeis responsiblefor recruiting,nominatingand on- boardingmembers,amongother duties.
Thecommittee periodicallyidentifiesany new skills,knowledge personalcontactsand other attributes
future boarddirectorswill needto possessn order for the boardto advancethe I 3 S y Shate@igplan.
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Pursuanto CaliforniaEducationCode8 47604 (b) the Districtmay,at its discretion,appointa
representativeto t [ bBQaid.If the Districtchoosego do so,PLNmayappointan additionalmember
to ensurethat the Boardis maintainedwith an odd numberof directors.Asindicatedin applicable
governancedocuments PLNwill complywith conflictof interestlawsrelatedto publicentitiesincluding
Govt.Codel090and PoliticalReformAct.

GovernanceProceduresand Operations

Eachspringandprior to the end of the schoolyear,the GoverningBoardof ParalLosNifios,duringa
regularlyscheduledmeeting,will approvethe annualcalendarof governingboardand committee
meetings.Assuch,the PLNBoardmeetson a quarterlybasisandthe . 2 I NCRaQeiSchoolOperations
Committeemeetsmonthly; additionalmeetingsmaybe calledasnecessaryAll PLNBoardand Charter
SchoolOperationsCommitteemeetingsare held within the boundariesof LAUSDwith locations
rotating betweendifferent PLNsites;two-waytelephonicparticipationis availablewithin the
parametersof the BrownActandin compliancewith SB126.

Agendas for regular meetings will be published in advance and will be posted at the entrance of the
scK 2 2 rhafd affice for public viewing at least 72 hoursin advance of scheduled meetings. Agendas for
spedal meetings will be posted nearthe entranceof the schoolwhereit canbe viewedby the public
at least 24 hoursbefore the meeting.

PLNnhas adopteda conflictof interest policythat complieswith the PoliticalReformAct, and
CorporationgCode.TheBaard of Directorsreceivesannualtraining on their responsibilitiesvith topics
includingat minimum Conflictsof Interestandthe BrownAct.

TheBoard may initiate and carry on any programor activity or may otherwise ad in a manner which
is not in conflict with or inconsisent with or preempted by any law and which are not in conflict with
this charter or the purposes for whichPLNGP s established.

TheBoardmayexecuteanypowersdelegatedoy lawto it andshalldischargeanyduty imposedby law
upon it andmaydelegateto anemployeeof PLNanyof thosedutieswith the exceptionof budgetapproval
orrevisionid KS I LILINR @I f 2F aYlF22NE O2y (N} Ol & zapprédvdof KA NA y 3
the fiscalaudit and performancereport, andthe adoptionof Boardpolicies(seelist of responsibilities
above).TheBoardhoweva, retainsultimate responsibilityoverthe performanceof thosepowersor duties
sodelegated Suchdelegationwill:

1 Beinwriting;

1 Specifithe entity designated,;

1 Degribein specificermsthe authority of the Boardof Directorsbeingdelegatedanyconditions
onthe delegatedauthority or its exerciseandthe beginningandendingdatesof the delegation;
and,

1 Requireanaffirmativevote of a majority of Boardmembers

Sixmembersof the total numberof directorsconstitutesa quorum, providedthat in no eventthe
requiredquorumwill be lessthan2 y* S 1t of kné aifRorizednumberof directors. All mattersare
decidedby the vote of a majority of directorspresentat a meetingduly held at whicha quorumis
present,andeverysuchactor decisionshallbe the act of the Board,unlessa greaternumberis
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required. After eachvote,the Chairqueriesthe boardmembersto determineif there areany
abstentions.

Stakelolder Involvement

Parentsand staff havemultiple opportunitiesto be involvedin decisiongelatedto their OK A f RQ &
educationalprogram,schoolbudgets,schootwide programmingand activities,andin particularhow the
schoolwill be accountablego the goalsandmetricsestablishedn its LocalControland Accountability
Plan.PLNGPGnaintainsa SchoolSite CouncilSS@ndan EnglishLearnerAdvisoryCommitteeELAC
Thesegroupsmeet monthly and at separatetimes of the month to increasethe likelihoodthat a wide
rangeof parentswill participate.Aspart of the agendafor SSGneetingsand Coffeewith the Principals,
LCARipdatesare providedandinformationis sharedon strategiesusedby the schoolto meetthe goals.
Thisis alsoan opportunity for parentsandthe publicto provideinput.

TheSSQnembershipis 50%parentsand 50%teachers/staff electedby their peers.TheSSG@dviseghe
Principalon budgetpriorities; outreachandrecruitment; safetyanddiscipline;and communityissues.
Theimplementation of the LCARs reviewedon a monthly basisby parents,helpingthe principal
developpriorities for the upcomingyear,with opportunitiesfor the entire schoolcommunityto
commentand providetheir feedbackandrecommendations.

In additionto the formal councils other parentengagemenbpportunitiesincluderegularparent
meetingssuchas: TownHallmeetings monthly Caféde Padreqparentcoffeesled by the principal);
parenteducationseminars Backto-Schoohight, andannualparentteacherconferencesMeetingsare
held duringnon-traditional hoursto accommodatevariousLJ: NJBwbrk scifedulesTheschoolwebsite
will providemonthly calendarswith opportunitiesfor stakeholdergo be involvedin the school
community. In addition,eachSundy, the schoolprincipalsendsa one-callmessagdo parentsand
familiesof PLNGPQo informthemonthe ¢ S S $cheduleandspeciakvents.
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ELEMENY ¢ EMPLOYEQUALIFICATIONS

a¢KS ljdzZk t ATAOIGARZYya (2 oReBRI o@e (KERAEKNGOHE SN 20CK
47605(b)(5)(E).)

EQUALEMPLOYMENOPPORTUNITY

Charter School acknowledges and agrees that all persons are entitled to equal employment opportunity.
Charter School shall not discriminate against applicants ol@raps on the basis of race, color, religion,

seX, gender, gender expression, gender identity, sexual orientation, pregnancy, national origin, ancestry,
citizenship, age, marital status, physical disability, merdedability, medical conditiongenetic
information, military and veteran status, or any other characteristic protected by California or federal law.
Equal employment opportunity shall be extended to all aspects of the emptapeioyee relationship,
including but not limited to recruitment, seldéon, hiring, upgrading, training, promotion, transfer,
discipline, layoff, recall, and dismissal from employment.

ESEA/ESSANDCOREDENTIALINGEQUIREMENTS

Charter School shall adhere to all requirements of the Elementary and Secondary Education Act (ESE
also known as Every Student Succeeds Act (ESSA)) that are applicable to teachers and paraprofessional
employees. Charter School shall ensure that all teachers are appropriately assigned and fully credentialed
in accordance with applicable state requirenis for certificated employment, including but not limited

to the provisions of Education Code section 47605(l). Charter School shall maintain current copies of all
teacher credentials and make them readily available for inspection.

EMPLOYEEOSITIONAND QUALIFICATIONS
HOMEOFFICBTAFF

SUPERINTENDENTNPCHARTEBCHOOLS

Thed & { dzLJS NA y @r$y[ RIA IS5 NG ¥/ isiddngribergt theé Raral osNifiosexecutiveteamwho
providesleadershipyision,andstrategicdirectionfor the PLNcharterschoos, sustainingandimproving
academiaexcellenceand studentachievementat PLN S/hesupervisesharterschoolprincipalsthe
specialeducationprogram,andthe afterschoolprogramand coordinatesthe integrationof wraparound
mentalhealthandfamily supportive serviceswithin the schools.TheSuperintendenprovidesleadership
developmentto schooladministratorsandteachersandmaintainspositiverelationshipswith LAUSD
andother communitypartners.S/heis committedto sociajusticeanda holisticapproachto supporting
childrenlivingin poverty andlearningenglishS/hehasbudgetaryresponsibilityfor PLNcharterschools.

EssentiaFunctions:
InstructionalLeadership
1 Servesast [ bséhibreducationaleaderof charterschoolsandspecialkeducdion, andworks
closelywith the VPof EarlyEducatiorto ensureconsistencyof academi@rograms;
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1 Articulatest [ befugationalbrand,specificallythe valueand efficacyof constructivist,
interdisciplinarywith integratedartsto achievecriticalthinking skillsand highacademic
achievemenin anurbansettingfor childrenlivingin poverty;

1 Motivates,leads,guides supportsanddirectsstaff to implementthe mission,vision strategic
planandensureappropriateconsistencyof all educationalprogramsat PLN;

1 Holdsindividualschoolleadersaccountablgor achievingspecificoenchmarksandresultsin

studentlearning;

Observesandevaluateshe performanceof principalsand other directreports;

Directsthe instructionalleadershiptrainingand mentoring programfor principalsassistant

principalsandaspiringadministrators,and superviseshe developmentandimplementationof

orientationandin-servicetrainingasappropriate;

1 Providednstructionalleadershipandexpertisein assessingdentifying,formulatingand
implementingeducationalgoalsandobjectivesat all gradelevels;

1 Analyzestudentperformanceandleadsschoolsn data-drivendecisionmakingto increase
studentachievement.

9 Assistschoolleadersin monitoringand evaluatingprogrameffectivenessandsecures
appropriateresourcedo ensurethat curriculaare studentfocusedandalignedwithd OK 2 2 f Q&
missionsgcorevalues,academicstandards andstrategicgoals.

= =4

1 Ensuresnstructional,operationaland administrativeconsistencyacrossall educationsites.

1 Communicateshe educationalvisionand priorities effectivelyto staff, students,parentsand
community.

1 Fostersparentinvolvementin studentlearningandachievement;

1 Preparegeportsandrecommendationgo the CECand PLNBoardof Directorsabout PLN

educationalprogramsandservices;
1 Ensureghat Principalsandteacherscommunicatestudent progressand schoolcurriculato
parentson aregularbasis.

PersonneAdministration

9 Directsandsupervise€£harterSchool€rincipalsParentand FamilyEngagemen€Coordinator,
Directorof Extended_earning CharterSchool®OperationsCoordinatorand SpeciaEducation
Coordinator;

1 Implementspersonnelperformancebenchmarks/accountabilitiefor all direct reports;

1 Chairdnterview committeesfor managemenpositionsandrecommendsandidateso
President/CEO;

1 Ensuresighquality professionablevelopmentfor educationaleadersandstaff.

ProgramOperations
1 Developsandimplementsoperationalguidelinesand proceduredor staff and studentsto
ensurecompliancewith CaliforniaDepartmentof Educatiorandapplicablestate andfederal
lawsandregulations;
1 Collaborategvith the ChiefOperatingand ChiefFinancialOfficersto coordinateappropriate
resourcesandoperationalsupportfor schooloperationsandfacilities;
1 Developsandoverseeguidelinesand proceduresgoverningthe useand careof schoofacilities.
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FinanciaManagement

1
1
T

1
1

Developsannualbudgetand monitorsschool/programbudgetsmonthly. Ensureghat school
leaders teachersand parents haveappropriateinsightinto budgetingandfinancial
performance jncludingLCFRnd categoricafunding;

Establishesindmaintainsefficient proceduresand effectivefinancialcontrols;

Conductsall financialoperationsand purchasingwithin PLNpoliciesand applicablestateand
federallawsandregulations;

Performseffectivefinancialforecastingandlongand shortterm financialplanning.
Seekut availablesourcedor grantfundingto supportprogramsandprojects.

CommunityRelations

T

Other
1

Buildseffedive partnershipsamongdiverseconstituenciego achievethe goalsofkindergarten,
middle schooland highschoolreadiness;

Promotesparentalengagementnd providesopportunitiesfor meaningfulinteractionsbetween
parents,teachersandadministrators;

Represent®LNwith outsidepartners,suchasLAUSD, ACOEZCSANCLRand electedofficials;
Createspportunitiesfor communitymembersto expresgheir viewsregardingschootrelated
matters;

Keepghe schoolcommunityinformed about currenteducationd practices educationatrends,
andthe policies,successeand challenge®f charterschools;

Participatein conferencescommunityoutreachandlegislativeadvocacyasappropriate.

Performsother dutiesasassignedndrequiredby the President/&O.

Qualifications

Therequirementslisted below are representativeof the knowledge skills,and/or abilitiesrequiredto
performthe job successfully.

Education/Experience

o al & {deytdedr higherfrom anaccreditedinstitution in education,school
administrationor relatedfield;

o Minimumfive@ S | eXferi@ncen administrativepositionswith increasing
responsibility;

o Minimum five yearsof successfutlassroonteacherexperience;

o0 Continuedandrecentexperienceasa schoolsite administrator;

o Californa ClearAdministrativeCredentiajpreferred.

Speciabkills/Abilities

o Abilityto provideeducationaland administrativeleadershipat the executivelevelandto
perform complexadministrativefunctionsin a nonprofit organizationatetting;

0 Knowledgeabl®f laws,policies regulationsguidelinesand proceduresrequiredto
operatecharterschoolsanda specialeducationprogram;

o Strongknowledgeof the uniqueissuesand challengegacingurbancharterschools;

o Demonstratedsuccessvith curriculum,personrel managementschoolfinanceand
strategicplanning;

0 Strongplanning,organizationalfinancialmanagementcommunication andleadership
skills;
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o0 Abilityto establishandmaintaineffective publiccommunication/relationsand

communityrapportwith a diversepopulation;

Ability to makeeffective publicpresentations;

o0 Abilityto communicateeffectivelywith stakeholdersoth individuallyandasa group
(Abilityto communicaten Spanishs desirable);

0 Abilityto copeeffectivelywith crisissituations;

o Ability to work effectivelywith aboardof directors.

o

CHIEFFINANCIADFFICER

Within the guidelinesestablishedoy the President/CE@f ParalLosNifiosand underher/hissupervision,
the ChiefFinanciaDfficerdirectsthe 2 NH | y A finandidipkaghiRgand accountingpracticesaswell
asits relationshipwith lendinginstitutionsandthe financialcommunityby performingthefollowing
duties:

EssentialobFunctions:

1 Developsandimplementsfiscalpoliciesand proceduredor the organizationjncludinga system
of internal control, in collaborationwith backoffice servicegproviderfor charterschools;

1 Supervisesssignedstaff (finance/accountingaind contracts)andfacilitatestrainingand
development;

1 Overseesnddirectstreasury,budgeting,audit, tax, accounting purchasingreal estate,long
rangeforecastingandinsuranceactivitiesfor the organization;

f Providesmanagemenith timely reportsof2 NB I y A finangidlstayis@rid progressn its
variousprogramsand activitiesincludingcashflow, expensesind earningswith analysisof
budgetv. actuals;

1 Analyzesconsolidatesanddirectsall costaccountingproceduregogetherwith other statistical
androutine reports;

f Responsibléor the preparationandissuanceofthe 2 NH I y A nhudlfepbry: Q &

1 Preparegeportsrequiredby regulatoryagencies;

1 Performsanyandall other dutiesassignedy the President/CEO.

Qualifications

Therequirementslisted below are representativeof the knowledge skills,and/or abilitiesrequiredto
performthe job successfully.
9 BSDegreein accountingrequired, MBApreferred.5 ¢ 7 yearsof experiencen public
accountingbusinesspr nonprofit organizationand5 yearsin a seniormanagemengposition;
1 Advancedccomputerskillsand MISknowledge andall related accountingandbusiness
managemenskillsnecessaryor the job.

CHARTEBCHOODPERATIONSOORDINATOR

Underthe supervisiorof the VPof CharterSchools/Superintendenthe CharterSchoolOperations
Coordinatoris responsiblefor managinghe SchooNutrition Program Healthand Safetyand
Emergencyanagementaswell asprovidesupport,training,and coachingo office managersat each
charterschoolsite. Specificareasof responsibilityinclude:

SchooOperations
1 Servesasthe subjectmatter experton schooloperationsat eachschoolsite through
collaborationwith t [ bDGectorof Operationsn order to facilitate the sharingof bestpractices
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acrossall three charterschoolsjncludingdocumentingstandardoperatingproceduresfor
schools;

1 Collaboatesandcoordinateswith Riskand Compliancalevelopandimplementschoolhealth,
safetyandemergencyplans;

1 Coordinatevith PLNcentralstaff and charterschoolstaff, includingschoolprincipals,to ensure
that compliancerequirementsandtimelinesare met, includingreportsto the District,Los
AngeleLCounty,CaliforniaDepartmentof Educationandfederalgovernment.

OperationalCapacityand Support

f BuildsPLNa O K 2capadityd operateefficiently and effectivelyby providinghigh quality
training, developmentandsupportto schoolleadersand schooloperationsstaff;

9 Actsasthe liaisonbetweenthe charterschoolandt [ bcénéraloffice by facilitatingeffective
communicationandfeedbackbetweenschoolsandt [ bcénéraloffice;

1 Leadshe sclool operationsstaff (charterschooloffice staff on site) recruitmentand on-
boardingprocesdor all schooloperationsstaff at eachschoolsite;

1 Facilitateseam meetingswith Office Managersand Office Associategasneeded)and provides
regularcoachng, professionabevelopmentand supportto operationsteam membersto
improveoperationalefficiencyandin turn academigerformance.

CrossTeamCollaboration
1 Coordinateswith Financedepartmentand Riskand Compliancalepartmentsand manage
deliverabésto ensureschoolsare followingfiscal,governanceand compliancepoliciesaswell
asbestpractices.

SupportPrincipaldowardsindependence
1 Supportgthe schoolsite administratorsin the designandimplementationof schoolsystems,
policies proceduesandcheckilists;
1 Collaboratesvith schoolsite administratorsand HumanResource$o developandimplement
anoperationsrecruiting,on-boardingandtraining programto supportnew schoolleadersand
their operationsstaff.

OtherJobDuties
9 Carries oumission, vision and values established by the President/CEO and Board of Directors;
1 Participates in the overall agency continuous quality improvement process;
9 Performsother dutiesasassignedy Supervisor.

Qualifications:

I OK Dedted:D a
4+yearsof experiencemanagingcharterschooloperations,preferred;
Excellenproject managementnd planningskills;
Experiencenanagingoudgets;
Experiencenanagingvendorsand negotiatingcontractsis a plus;
Experiencalesigningandfacilitatingtrainingand professionablevelopmentsessions;
Stronganalytical criticalthinkingand problemsolvingskills;
Ademonstratedhistory of workingto improveK-12 publiceducation;
Excellencommunicationand presentationskills;

= =4 =4 =4 =4 -8 -8 -8 9

PARA OSNINOSEVELYNHURMANGRATTBRIMARCENTER 107|
Page



1 Ability to multitask,adjustprioritiesandwork autonomously;

1 Demonstratedorofessionatommitmentto teamworkand customerservice;

9 Ability to build stronginterpersonalrelationshipsandwork effectivelyin a collaborative
environment;

9 Trackrecordof leadershipjntegrity, initiative and perseverance.

Speciabkills/Abilities

Strongorganizationaltime managementand multi-taskingskills;
Ability to work independentlyandasateam member;

Ability to handleinformationwith confidentiality;
Professionahppearanceandattitude;
Excellencommunicationskills,both oral andwritten;
Proficiencywith the Microsoft office sulite;

Computerliterate with handson experience;

Oralandwritten proficiencyin Spanishpreferred.

=A =4 = =4 =4 -8 -8 9

PARENE& FAMILYENGAGEMENJOORDINATOR

Underthe supervisiorof the VPof CharterSchools/Superintendenthe Parent& FamilyEngagement
Coordinatorsupportsongoingandidentified new opportunitiesfor familiesto participatein the success
of PLNcharterschoolsandextendedlearningprogramming.Thecoordinatorworksin partnershipwith
schooladministratorsto developandensureparent participationin decisiormakingandadvisory
groupsand committeeswhile alsoidentifyingopportunitiesfor additionalengagementandresource
sharingwith families.Thecoordinator,asappropriate, supportsschootbasedteamsacrosshe network
in developingprogrammingand partnershipsthat build additionalsupportfor studentlearningand
success.

EssentiaFunctions:
TheParentand FamilyEngagemen€oordinatorperformsa full rangeof duties,including,but not
limited to the following:

1 Supportthe continuedfunction of schootbasedstakeholderadvisorygroups,includingthe
EnglishLearnerAdvisoryCommittee(ELAC}Yhe LocalControlAccountabilityPlan(LCAP)
Committee,and SchoolSiteCouncil(SSCat eachschool;

1 Planfor, andtakeresponsibilityfor the implementationof, regular(monthlyor otherwise)
meetingsof thesegroups,including:co-developingmaterials,agendajogisticaldetails,
participanttrainingandrecruitment,etc.;

1 Meetwith parentsandother stakeholdersn betweenELAGNd PAGmeetingsto develop
knowledgeand awarenessaroundfinancialliteracy,educationalsupportstrategies and
communicatiorskills;

1 Coachandadviseschoolprincipalson bestpracticesfor engagingparentsand community
members,communicatingcomplexconceptsand demonstratingthe connectionbetween
involvedparentsand successfustudents;

1 Identify andfacilitate opportunitiesfor parentandfamily involvementin the development,
implementaion and ongoingsupportof classroomand schootbasedprogramming(Positive
BehaviorSupportSystem School/Clas¥olunteerism Extracurricularprogrammingetc.);
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